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Y4yeOHo-MeTOAHYeCKH KOMILJIEKC JUCIHUIIINHBI
«MeToauka npenoxaBaHus AHIJINHCKOT0 A3bIKA»

Y4eOHO-MeTOoAMYeCKUI KOMILJIEKC MATEPUAJIOB 1O JUcHUIINHe «MeToanka
NPenoAaBaAHUs AHIVIMICKOIO A3BIKA» Il 2- Kypca pa3padoTaH B COOTBETCTBUH C
TpedoBaHusiMH I'ocy1apcTBeHHOr0 00pa30BaTEJIbHOI0 CTAHAAPTA BbICLIET0 00pPa30BaHUA
U NPeJHA3HAYEH U1 CTYIeHTOB, 00y4YarIuXxcs no HanpasjaeHuio 550300 dunonorunueckoe
o0pa3oBaHHE CHENHATN3ANUHN «YYUTEIb AHTJIMHCKOI0 A3bIKA.

Y4eOHO-MEeTONNYECKUH KOMILIEKC COIEPKHUT Y4eOHYI0 IpOorpaMMy Kypca, ydeOHO-
TEMAaTHYECKHE IUIAHBl IPOBENCHMS NPAKTUYECKUX  3aHATHM, CIIMCOK OCHOBHOM M
JOTIONTHUTEIIbHOW y4eOHOM JUTEpaTyphbl, KOHCIEKTHl OCHOBHBIX PEKOMEHJIALUN, 3aJaHus IO
BBIMIOJTHEHUIO CaMOCTOSITENIbHON pPalOThI, CTPYKTypy M OaJIbHYIO OLEHKY PEUTHHIOBOIO
KOHTpPOJI 3HAHUM, NEPEYCHb KOHTPOJBHBIX BOIPOCOB IO AUCLUIUIMHE, TEMbI U 3aJaHUs JId
CaMOIIPOBEPKH.
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AHHOTALUA

«MetoauKka npernojaBaHusl aHTIUHUCKOTO SI3bIKa» MMEET TECHYIO CBSI3b C MPAKTUYECKUM
KYpPCOM COBPEMEHHOTO aHTJUHCKOIO S3bIKa, JEJIOBOI0 MHOCTPAHHOTO si3blka. OCBOEHUE JTaHHOU
JUCLUUIUIMHBI SABJISIETCS OJHUM M3 KOMIIOHEHTOB B IIpOIleCCe IMOATOTOBKM IMPEMoiaBaTesis
WHOCTPAHHOTO SI3bIKa M HEOOXOUMO ISl YCIIEITHOTO POXO0XKICHUS HAYYHO-TIeJarOTHYECKON U
MearOru4eCcKOi MPaKTHKH, MOJTOTOBKH K HTOIOBOW TocyJapcTBeHHOM arrectanuu. CTpyKTypa
U cojepxaHue Kypca «MeToauka mpernojaBaHus aHTJIMHCKOTO s3bIKa» MO3BOJISIIOT 00€CIIeUnTh
HEOOXOAMMBIN YPOBEHB MPO(HECCHOHATLHO-METOINYECKON pedICKCUH U OTIOPY Ha COOCTBEHHBIN
OTBIT M3y4YeHHUs / OOydYeHUs WHOCTPAHHBIM SI3bIKaM, a TaK)K€ yCTAHOBJICHHE W pPEaTU3aIHI0
MEXIUCIUTUTMHAPHBIX CBSI3EH C TUCHUTUITMHAMH SI3BIKOBOM M MPOQECCHOHAIBHOMN MOATOTOBKH.

He.]'[l/l H3YyYCHUS TUCHUILJIUHDBI.

Ilenpto OCBOEHUS JMCUUIUIMHBI «MeToIuKa MpernojaBaHusl aHITIMHCKOrO SI3bIKa»
SBJISICTCSA PA3BUTUE Y BBITYCKHUKOB OOLIEKYJIbTYPHBIX M HNPOPECCHOHATIBHBIX KOMIIETCHIUH B
COOTBETCTBUM C TpPeOOBaHMSMHU IOJTOTOBKHM CIELUAIUCTOB IO HAINPABICHUIO MOATOTOBKU
«Ilegarornueckoe oOpa3oBaHHE» B paMKax (OPMHPOBAHUS HAYYHO-METOJMUYECKOW 0a3bl Kak
OCHOBBI HX OyayIeit mpodeccuoHaNbHO-TIEAarorHuecKoi AesITeTbHOCTH.

Peann3anus gaHHOMN LieN MPEANOIaraeT pelieHre CIeAyIOMUX 3a1a4:

8 obnacmu 60CNUMAHUSL:

- (poopMUpOBaHUE COLMATIBLHO OTBETCTBEHHOW, KPUTHUECKHU MBICIIALIEH JIUYHOCTHU, 4IECHA
IPaXXJIJaHCKOr0 OOIIECTBA, 3aHUMAIOIIET0 T'YMAaHHYI0, OCMBICICHHYIO, aKTHBHYIO >KU3HEHHYIO
HO3UILIUIO;

8 obaacmu pazeumusi.

- (dopMHpOBaHHE LEIOCTHON JIMYHOCTH, pa3BUTHE HHTEUIEKTYadbHOH cdepbl U
PacKpbITHE TBOPUYECKUX BO3MOKHOCTEH CTYIEHTA;

- (QopmupoBaHME UM  pa3BUTHE OCMBICIEHHOH HEOOXOAMMOCTH  IOCTOSIHHOTO
po(hecCHOHANIBHOTO POCTa U CaMOPa3BUTHS, MIOBBIIIEHUS KBaJIM(UKAIIIH;

- (hopmupoBaHue npodeccuoHANBHO-METONUYECKUX HABBIKOB U YMEHMIA;

- pa3BUTHE METOJUYECKOIO MBIIIUICHHUS;

- pa3BUTHE HaBBIKOB CAMOCTOSITENILHON pabOThI C yueOHOI U Hay4HOH TUTepaTypoii;

8 obnacmu 00yuenus

- TeopeThdeckas WU TMpaKTHYecKas IOATOTOBKA BBIMYCKHHKA K MpodeccuoHaTbHON
NeSITeIbHOCTH B cepe MpenoJaBaHus HHOCTPAHHOTO S3bIKa, KOTOpast MOJIpa3yMeBaeT:

* 3HAKOMCTBO BBIITYCKHUKOB C OCHOBHBIMHU IIOJIO)KEHUSIMH COBPEMEHHOW METOJUKH
00y4eHHs HHOCTPAHHBIM SI3bIKaM B 0011€00pa30BaTeIbHON U BICIIEH IIKOJIE;

*  (opmupoBaHHME TOTOBHOCTM K OBJQJCHHUIO COJAEpPKAHMEM JUCHUIUIMHBI U
(dbopMUpOBaHHEM NMPAKTUYECKUX HABBIKOB M YMEHUM MPENoIaBaHus Kypca HHOCTPAHHOIO SI3bIKa
B YCJIOBUSIX 00111€00pa30BaTeIbHOM U BBICHIEH MIKOJbI;

* CpaBHEHME pAa3JIMYHBIX, NPHUHATHIX B OTEUECTBEHHOM M 3apyOeXHOW IpakTHKe,
MOJIX0/0B U METOJOB OOYYEHHS MHOCTPAHHOMY SI3BIKY KaK CpEACTBY MEXKYJIbTYpHOIO
oOrmieHus1, popMHUpoBaHUE YMEHUS Y3PPEKTUBHOTO U TBOPUECKOTO UX MPUMEHEHUS Ha IPAKTUKE;

* O3HAKOMJIEHHE BBITYCKHUKOB C OCOOCHHOCTSIMH (DOPMHPOBAHUS MEXKYJIbTYPHOU H
COLIMOKYJIbTYPHON KOMIETEHLUH B paMKaxX 00y4eHHUsT MHOCTPAHHOMY SI3bIKY B LIIKOJIE U BY3€;

* HM3yuyeHue BOIIPOCOB, CBS3aHHBIX C (OPMUPOBAHHEM M CYIIECTBYIOUIMMH (popmamu
KOHTPOJISI SI3bIKOBBIX, PEYEBBIX M COLMOKYJIbTYPHBIX HAaBBIKOB M YMEHHUH C Yy4EeTOM



HAI[MOHAJILHBIX TPeOOBaHWI M B CBETE COBPEMEHHBIX TEHACHLUNH OOHOBJIEHHS COJEp>KaHUS
HHOA3BIYHOI'O 06pa3013aH1/1;1 B IIIKOJIC U BY3C;

* O3HAKOMJICHUC BBIITYCKHUKOB C Tpe6OBaHI/I$IMI/I IJIaHUPOBAaHUA, MIPOBCACHUA, aHaJIU3a U
caMoOaHaJIN3a 3aHATHS 110 HHOCTPAHHOMY SI3bIKY B CBETE COBPEMEHHBIX TPEOOBAaHMI MOATOTOBKU
CIEINAIIMCTOB 00111e00pa30BaTEIBLHON U BBICIICH IITKOJIHI;

- BbIpa0OTKa y BBITYCKHUKOB CHCTEMHOTO MOAX0/a K PEeUICHUI0 METOJAMYECKUX 3ajad B
o0nactu 00y4eHHsI HHOCTPAHHOMY SI3BIKY.

IpodeccnonanbHbie KOMIIETEHIUM.

B pesynbrate OCBOCHHS IUCHUILTMHBI (OpMUpYyeTCs psiA  OOIMIEKYIbTYPHBIX U
npoeCCUOHATBHBIX KOMIIETEHIIHIA:

1. Kommnerenuumu ody4yarouierocsi, popmMupyembie B pe3yJibTaTe 0CBOCHHS

JTMCIHILTHHBI
Brnageer crmoco0aMu penieHHs METOAMYECKHX MpoOieM (MOJENIH, METOJbl, TEXHOJIOTUU U
pUEMBI O0YUYCHUSI) U CIIOCOOCH TPUMEHSITh TEXHOJIOTHU OLICHUBAHHUS
KayecTBa OOy4eHUS (TIK-2)

Crioco6eH OCyIIECTBISATh eIarornYecKyIO AesITeIbHOCTD, UCIONb3Yys HHTEPAKTUBHBIC (POPMBI U
METO/BI 00Y4YEeHUs (TIK- 8);

Brnageer HaBbIKaMM BOCTIPHSITHS, TIOHMMAaHUS, 8 TaKK€ MHOTO ACIIEKTHOTO aHAJIM3a YCTHOW U
MUCHbMEHHOU Peur Ha U3y4aeMOM SI3bIKE (TIK-11);

B pesynbrate 0OCBOCHUS TUCIMILIMHBI CTYICHT JIOJDKEH:

3namey.

° 1eNnb 00y4eHUs] MHOCTPAaHHOMY SI3bIKY Ha Pa3IMYHBIX CTYMEHSX B BapHUATHBHBIX
YUPEXKIIEHUSAX HIKOJIBHOTO OOpa30BaHMS U B COOTBETCTBUU C ypOBHEBOH nuddepeHmanmen
COJIepKaHUsl MHOSI3BIYHOTO 00pa30BaHMs B YCIOBUSIX BBICIICH IIKOIIBI,

° COBPEMEHHBIE METOAMKH W TEXHOJOTHUU OOyYEeHHS MHOCTPAHHOMY SI3BIKY, B TOM
yrucie U WHGOPMALMOHHBIE, MPHUHIMIBI, MpHEeMbl, (Gopmbl 00yudeHHs, Mpolecc OO0ydYeHHs
aCTeKTaM SI3bIKa M BHIaM PEUEBO IEATEIbHOCTH;

° [IEHHOCTHBIE OCHOBBI PO ECCHOHATBHON ASITENFHOCTU B chepe 00pazoBaHus;

° HOPMAaTHUBHO-TIPAaBOBbIE aKkThl B cdepe o0OpazoBaHus, TMPaBOBbIE HOPMBI
peaM3aIy MeJarorniyecKoi IeATeTbHOCTH B IIIKOJIC U BY3¢€;

. TEOPETUYECKHE OCHOBBI METOJUKHM W aKTyallbHble MpoOnembl oOyuenHus WA,
OCHOBHbIE METOJUYECKHE KAaTEerOpuM M 3aKOHOMEPHOCTH WX (PYHKIMOHUPOBAaHUS B yueOHO-
BOCITUTATEIILHOM ITPOIIECCE;

o CUCTECMHO - JOCATCIIPHOCTH W KOMIICTCHTHOCTU TIIOAXOAbI K O6yquI/IIO
MHOCTPAHHBIM SI3bIKaM B CUCTEME IIKOJIbHOTO M BBICIIETO MPO(ecCHOHATIBHOTO 00pa30BaHMUs;

. 0COOEHHOCTH OOyYEeHHsS pa3JIMYHBIM BHJIAM pEUYEBON JACATEIBHOCTH HA
pa3IMYHBIX dTamax O0y4eHUS;

o COBpPEMEHHBIC METOINICCKUE HAIPABJICHHS B HAIIICH CTpaHe U 3a PyOekoM;

o BO3MOXXHOCTH HCIIONb30BaHMsI B Y4eOHOM TIpOIlecCe COBPEMEHHBIX CPENICTB

00yJeHus;



° COBPEMEHHBIC METOJIbl JMArHOCTUPOBAHUS JOCTIKCHHH OOydYaloIMXCA U
BOCIIUTAHHHKOB;
° 000011ICHHBIEC CITOCOOBI PEIICHUS] METOUYSCKUX 3a]1a4.

Ymemn:

J dbopMupoBaTh 00pa30BaTEIbHYIO CPELy, MPUMEHSSI MHHOBAIMOHHBIE MOJIXOJbI K
CUCTEME OpraHU3aluu Ipolecca 00pa3oBaHus;

J onpeaensits GopMUpPYEMbIE U UCIIOJIb3yeMble YHUBEpCaIbHbIe yueOHbIE 1eHCTBUS,
peueBbIe HABBIKU WIIN PEUYEBbIC YMEHUS;

® aHANM3MPOBATh U POPMYJIMPOBATH YUEOHYIO CHUTYAIIHIO;

® [POBOAMUTH KOMIUIEKCHBI IIOMCK M  CHCTEMAaTU3allMl0  HOPMAaTUBHO-TIPABOBOM
nHpopmaruu B chepe 00pa3oBaTeILHOTO MPaBa;

e BbIpakaTb M OOOCHOBBIBATH CBOIO TOYKY 3pEHHUS IO AaKTyaJbHbIM METOJIUYECKUM
npobiieMaM B XOZi€ TUCKYCCHH U MOJIEMUKH;

o MPUMEHSTh TEOPETUYECKUE U MPAKTHUUYECKHE 3HAHHS, NPUMEHATh COBPEMEHHBIE
METOJMKH U TEXHOJOTUU OO0y4YeHUS B XOJ€ TUIAHUPOBAHUS U MPOBEICHHS KaK MOJECIUPYEMOTO,
TaKk W peajbHOr0 ypOKa HHOCTPAHHOIO S3bIKa; BbIOMpaTh €IUHUIBI Y4EeOHOrO MaTepuana,
MIPUEMBI U Cpe/ICTBAa O0yUEHNUS;

o CaMOCTOSITENIbHO pa3pabaThiBaTh U MPUMEHATH METOJbI, IPUEMbl U TEXHOJOTHU
00y4eHUU UHOCTPAHHOMY SI3BIKY;

o aHAIM3UPOBaTh A(H(HEKTUBHOCTh MPUMEHEHHUS METOAMK W TEXHOJOTuil oOyudeHus
UHOCTPAaHHOMY SI3BIKY;

o JO3UPOBaTh Y4eOHBII MaTepuaj, KOJIMYECTBO U OO0bEM YNPaKHEHWM, PEeYeBBIX
CUTYyallHil, TEKCTOB;

J KOHTPOJIMPOBaTh  IMOHMMaHWEe  OoOydarollMMHCS  MaTepuaja M YPOBHA
c(hOopMUPOBAHHOCTH HABBIKOB M YMEHUM 00YyUaIOIINUXCS;

J oOmiatbcst B paMKax MpodeccnoHallbHO OPUEHTUPOBAHHBIX T€M (y4acTBOBAaTh B
HAYYHO-TIPAKTUYECKMX U HAYYHO-METOIWYEeCKUX KoH(pepeHIMsIX, ¢dopymax, 3aceTaHHsIX
METOIMYECKOT0 OOIIECTBA);

o NPUMEHSTh COBPEMEHHBIE METOJAWKH WM TEXHOJOTHH OOYYCHHsS WHOCTPAHHOMY
A3bIKy, B TOM 4YHCIe U HH(OpPMalMOHHBIE, Ha JHOO0H 0Opa3oBaTeNbHOW CTYNEHM U B
00pa30BaTEeIbHOM YUPEXKJIEHUH JIF0O0T0 THIIA;

. OCYIIECTBIISITh MMOUCK HEOOXOAUMON MeTOoInYecKol MHPOpMAIMK B IN100aTbHON
KOMIIBIOTEPHOM CETH.

Bnaoemes:

® METOJTUKON 00yYeHUs HHOCTPAHHOMY SI3BIKY B paMKax y4eOHBIX MpOrpamMM 0a30BBIX U
AIIEKTUBHBIX KyPCOB MO WHOCTPAHHOMY SI3BIKY B 00Pa30BATENbHBIX YUPESKICHUSIX PA3THIHOTO
THIIA;

® peueBoil npodeccuoHaNbHON KYJIbTYpOil;

® HaBBIKAMH TEXHOJIOTMUECKON AesITenbHOCTH (OTOOp M OpraHu3anusi S3bIKOBOTO U
pEUYeBOr0 MaTepuana, COCTABJICHHE YNPAXHEHWW, JTUAJIOTOB, TEMAaTHYECKUX TEKCTOB,
JIUKTAHTOB);

® HaBBIKAMH paOOTBI C HAYYHO-TIEArOTUYECKOW JIUTEpaTypoin U TPOBEACHUS
HCCJIEI0BATEIIbCKON pabOTHI;



® HaBBIKAMM  JIMarHOCTUKM W  OLIGHMBAaHUS KayecTBa pe3yslbTaToB  OOyuYeHUs
WHOCTPaHHOMY SI3BIKY;
® IpUeMaMU U CIoco0aMu OpraHU3aIi COTPYAHUYECTBA.

Cdepa npuMeHeHus pe3yIbTaTOB U3YUYeHHUS TUCHUIIJIMHBI.

3HaHUE MHOCTPAHHOI'O fA3bIKA HA CETOJHSALIHUN IEHb MO3BOJMUT MOJIOJOMY HOKOJIEHHUIO
oOmagath OoJbIIeH BO3MOXKHOCTBIO TIPU TPYJOYCTPOHMCTBE W paboTaTh B Pa3IUYHBIX
00pa30BaTENIbHBIX YUPEKIECHUAX, I71€ BEAYTCS 3aHATHS HHOCTPAHHOTO SA3bIKA.

MeToabl M3y4eHHs] AMCHUIIMHBL.
N3yueHne qaHHOM NUCUMILIMHBI IPEANoiaraeT uCloib30BaHUE CIAEAYIOIINX METO/IOB;

¢ yHpOPMALMOHHO-AHATUTUYECKOTO;

¢ 1H(pOPMALMOHHO-TIOUCKOBOTO;

® TPEHUHIU Ha 33JaHHYIO TEMY;

® [IOATrOTOBKAa CAMOCTOSATEIbHBIX padOT CTYAEHTaMHU;
® [I0JIrOTOBKA IIPE3EHTALMH Ha 3a/IaHHYIO TEMY

MarepuaibHO-TEXHHYECKOe O0ecriedeHre N3y4eHusl TUCHUILIMHBI (JIATEpaTypa).

3aHsaTHs N0 qUcHUILIHHE « MeToIuKa MpernoiaBaHusl aHTJIMHCKOTO S3bIKa» MPOBOJATCS B
ayauTopusx. JIOMOMHUTETPHO MOXHO WCHONB30BaTh (OHI OWOIMOTEKH YHHBEPCHTETA,
oubnuorpaduueckoro oraena OUOIMOTEKH, YMTAJIbHBIA 3al1 W HH(OPMALKIO BCEMHUPHOMN
uHdopmarmonnoi cetu Mutepuer, Ameprka Opaocy (American corner).

Pexomenyemas mutepaTypa Il CAMOCTOSITENTEHOTO U3yUCHHS:

“A training course for TEFL”: Hubbard Jones Thornton Wheeler 1994

“Methods of teaching English” Z.B Jayloobaeva, B.T. Eralieva, Jalal-Abad 2001
“Methods of teaching English” G.V.Rogova Leningrad 1996

Oswald A, Aitieva A “Introduction to teaching methodology” Osh 2004
Morrison J. “Feedback and Four-part thematic lesson plan” Bishkek 2005

ok~ wnNE

PA3AEJI 2. Cuiiiadyce

«Memoouka npenodaganus aH2iuiiCKO20 A3bIKA)

KpaTkoe onucanue npeamera:

«MeronyKa NpenoiaBaHusl aHIVIMHCKOTO S3bIKa» UMEET TECHYIO CBSA3b C MPAKTUYECKUM
KypCOM COBPEMEHHOI'O aHIVIMHCKOIO SI3bIKA, JEJIOBOTO MHOCTPAHHOIO s3bIKa. OCBOEHME NAaHHON
JUCLUIUINHBL SIBISIETCS. OJHHMM M3 KOMIIOHEHTOB B IIpOLIECCE IOATOTOBKHM IIpenoaaBaTels
HHOCTPAHHOI'O sA3bIKa U H€06X0)II/IMO AJIg YCIICITHOI'0 MMPOXOXKIACHUA H&y‘IHO-HGJI&FOFH‘IGCKOfI u



MeIarorM4ecKor MPaKkTUKH, MOJATOTOBKA K UTOTOBOM rOCyJapCTBEHHOM arrectanuu. CTpyKTypa
U cofiep)kaHue Kypca «MeToauKa MpernofaBaHusl aHTIIMHCKOTO S3bIKa» MO3BOJIIIOT 00ECTIEYUTh
HEOOXOIMMBIN YPOBEHB MPO(PECCHOHATBHO-METOIUIECKON pedIeKCUH U OTIOpY Ha COOCTBEHHBIN
ONBIT M3y4eHHUs / OOyueHHs] WHOCTPAHHBIM S3bIKAM, a TAKXKE YCTAHOBIICHHE U pealn3aluio
MEXIUCIUTUTMHAPHBIX CBSI3€H ¢ AUCUUIUIMHAMH S3BIKOBOU U MPO(ECCHOHATBEHON OATOTOBKH.

Hesan nmpeajiaraeMoro npeamera:

lenpt0o OCBOCHUS MMCHMIUIMHBI «MeTOAMKA TPENOJaBaHUusl aAHTJIMACKOTO  SI3BIKa»
SIBJISICTCSl PA3BUTHE Y BBIITYCKHUKOB OOIIEKYJIBTYPHBIX U MPO(ECCHOHATBHBIX KOMIIETCHIIMA B
COOTBECTCTBUU C Tpe6OBaHI/I$IMI/I IIOATOTOBKH CII€OUAJINCTOB IIO HanpaBneHmo IIOATOTOBKH
«Dunonorndyeckoe oOpazoBaHue» B paMkax (HOPMHUPOBAHHS HAYIHO-METOIUYECKON 0a3bl Kak
OCHOBBI HX OyAyIIei mpodeccuoHaATbHO-TIEIarOTHIeCKON AeSITETLHOCTH.

[IpaBuna noBenenust B kJjaacce: CormacHo O6memy mnonoxenuto JXAIL'Y, mpemnonaBatens
OXXKHJAET, 4YTO: CTYACHTHl HE OMNa3[bIBAIOT Ha 3aHATUS, HE MPOMYCKAIOT 3aHATHS Oe3
YBOXHUTEIbHOW MPUYMHBI, OTPAaOATHIBAIOT MPOMYIIEHHBIE 3aHATHUS IO COTJACOBAaHUIO C
npenogaBareneM. Bo Bpems 3aHSITHI HENb3sl pa3roBapuUBaTh, MOKHAATH ayJAUTOPHUIO, CIYIIATh
MY3BIKY, )K€BaTh PE3UHKY, KyIIaTh, YATATh TA3€Thl U )KyPHAJIHI. ..

IMosmTHKa akageMHM4ecKOro INMOBeJAeHUS] M ITUKHU: BbITh TOJEpaHTHBIM, yBakaTb MHEHUE
OKpyXxaromux. Bo3paxkenus ¢popmynuposarb B KoppekTHOH (opme. [Tnaruat u npyrue Gopmbl
HEUeCTHOH paboTsl HeomycTuMbI. K marnaTy oTHOCHUTCS clielytolee: OTCYTCTBUE CChUIOK IPU
UCIOJIb30BAaHUU I€YATHBIX U DJIEKTPOHHBIX MAaTEepHaloB, IUTAT, MbICIEH JPYrHX aBTOPOB.
HenomyctuMbl mojackasblBaHHME U CHUCHIBAaHME BO BpeMsl TECTOB, 9K3aMEHOB, 3aHATHM; clauya
9K3aMEHa 3a JPYroro CTyJeHTa, Hepa3peleHHOE KOTMPOBaHNE MaTEPUAIIOB.

TpeGoBanusi K CTyJAeHTY NPpH H3YyYeHUHM Kypca: MPOYUTaTh HEOOXOAUMYIO JUTEpaTypy,
BBITIOJTHUTh BE€Ch KOMINJICKC NPAKTHYCCKUX pa60T, MMOCCTUTHL BCC 3aHATHA, CBOCBPEMCHHO CAATh
CPC.

Buabl 3ansiTuii 1 padoT cTyeHTAa:

e JlexkuuonHsle 3aHATHS B 00beMe 15 yacos

® TIPAKTHUYECKUE 3aHATHS B 00beMe 15 yacos;

® camocCTosTeNbHasg padoTa cTyAeHTOB B 00beMe 30 uacos;
HTOroBblii KOHTPOJIb:

DK3amMeH
TpeboBaHust 00 aKaeMHYECKOI yCIIEBAEMOCTH::

Texywuit konmpons. IIpakTueckue paboThl BKIOYAIOT B ce0sl, KaK ayJJUTOPHOE BpeMs,
TaK ¥ BpeMs Uil CaMOCTOSITENIbHOW pPabOThl CTYAEHTOB. 3allMTa MPEAINoiaraeT MPOBEPKY

npenoaaBarcyicM 3HaHUA COOTBCTCTBYIOIIUX TMPAKTHYCCKUX U TCOPECTHUYCCKUX PaA3ACIOB
JAUCIHHUITIIMHBI.



Pyoescnotit Konmpos. BhITIOTHEHNE MMCbMEHHBIX U YCTHBIX 3aJaHUM 10 MPOMAECHHBIM
TEMaM.

Hmozoswtii konmpoas. OHNIAWH TECT AJIA MOJTYYEHUs SK3aMEeHa 10 JaHHOW JUCHUTIIMHE.
IV cemecTp
O0beM M cofep:kaHue Ay ITUTOPHBIX YACOB.

Coodeprcanue oucyuniunl

Week Topic Lecture | Practical | Ind
work

1 Methods of teaching foreign 1 1 2
languages

2 Relation of methods of teachingto | 1 1 2
other sciences

3 Methods of teaching foreign 1 1 2
languages contents

4 Methods of teaching foreign 1 1 2

languages contents

5 A variety of methods 1 1 2
6 Unit planning 1 1 2
7 Unit planning 1 1 2
8 Four MAT lesson plan 1 1 2
9 Four MAT lesson plan 1 1 2
10 Giving feedback 1 1 2
11 Out of class work 1 1 2
12 Out of class work 1 1 2
13 Teaching pre and primary school 1 1 2
children
14 Teaching pre and primary school 1 1 2
children
15 The role of visual aids 1 1 2
Total 15 15 30

KpaTkuii KOHCHEKT JIeKIMil
IV Cemectp
Lecture 1 (1 h)
Methods in English language teaching
Plan:
Methods of teaching English and its relation to other sciences
Pedagogics
Psychology
Linguistics
Physiology



Anthony stated that an approach is a ‘set of correlative assumptions’; approach to language
teaching and learning represents an outline conception of the way in which these should proceed,
a seedbed from which a method springs, but is not yet a strategy specifying details of classroom
practice (qtd. in Johnson and Johnson). None of the approaches leads to a specific set of
prescriptions and techniques to be used in teaching a language. They are characterized by a
variety of interpretations as to how the principles can be applied. They can be revised and
updated over time as new practices emerge (Richards and Rogers 245). Examples of approaches
are Communicative Language Teaching, Lexical Approaches, Task-Based Language Teaching,
etc.

A method, on the other hand, refers to a specific instructional design or system based on a
particular theory of language and of language learning. All the procedures, including
specifications of content, roles of teachers and learners and teaching procedures and techniques,
are described in detail. It is fixed in time and there is little scope for individual interpretation
(Richards and Rogers 245). Examples of methods are Audio-lingualism, The Silent Way or Total
Physical Response.

Methods tend to fall out of favor as they become unfashionable or discredited, but they
have several advantages over approaches. Because of their clear definition, they are much easier
to use, whereas approaches, which are not as clearly defined, can be a source of frustration and
irritation for especially beginner teachers (Richards and Rogers 245).

Literatures:

1. A course in English language teaching Penny Ur Cambridge university
press 2012

2. “Methods of teaching English” Z.B Jayloobaeva, B.T. Eralieva, Jalal-
Abad 2001

3. Learning teaching Macmillan books for teachers Adrian Underhill 2016

Practicum (1 hour)
What are methods; it’s relation to other subjects.

Lecture 2 (1 h)
A variety of Methods
Plan:
A Variety of Methods
e Approaches
e Techniques

e Methods

Approach refers to theories about the nature of language and language learning that serves
as the source of practices and principles in language teaching.

A method is the practical realization of an approach. Method may be defined as a way of
governing or guiding the learning. In a teaching — learning process method may be considered as
a structural — functional component of Teacher — Learner activity. Teacher and learner are
interrelated. This interrelation is carried out through methods.

The methods of teaching — learning process include:



1. The acquisition of new info about a new linguistic or language phenomenon (the pupil
gets knowledge of what he is to learn).

2. The drill and exercises (the pupil performs exercises to form habits on the material he
learns).

3. Making use of the acquired habits in the act of common, i.e. in listening, speaking,
reading, writing, in other words, in language skills.

Each method is realized in techniques. A technique is a way to organize a learning
procedure. By a technique we mean an individual way in doing something, in gaining a certain
goal in teaching — learning process. For example, while organizing pupils’ acquisition of a new
sound the teacher can use either demonstration of the pronunciation of the sound or an
explanation of how the sound should be pronounced in the target language or he uses both
demonstration and explanation. To help pupils to grasp this sound and produce it correctly as an
isolated element, then in a word in which it occurs and in various sentences with the word. An
activity is a procedure of getting involved in learning. An exercise is a skill-developing
procedure.

The choice of techniques is of great importance for effective teaching. When organizing
pupils’ acquisition of a new material the teacher thinks of the techniques which are more suitable
for his pupils: he takes into consideration pupils’ age, the progress in language learning (the
stage of learning), their intellectual development, the conditions under which pupils learn.

Pre-communication methods.

The way towards communicative teaching has been a long and controversial one with advances
and set backs. The focus of attention has gradually shifted from the language as a systematic
code to the language as a means of communication with the search for an effective method of
instruction and consideration of the learner's personality.

Grammar translation method included detailed analysis of grammar rules, translating
sentences and texts into and out of the target language, memorizing rules and manipulating
morphology and syntax, reading and writing.

Direct method encouraged the use of foreign language in the classroom. Classroom teaching
was conducted in the target language only. The learning process was mostly based on imitation
and memorization.

Audio-lingual method applied the principles of structural linguistics to language teaching.
Pattern practice became a basic classroom technique. Audio-lingual method was the combination
of structural linguistic theory and fundamentals of behaviorism (stimulus, response, reinforce-
ment).

Literatures:
1. Oswald A, Aytieva A “Introduction to teaching methodology” Osh 2004
2. Morrison J. “Feedback and Four-part thematic lesson plan” Bishkek 2005
3. Teaching English is easy Bishkek 2014

Practicum (1 hour)
A variety of methods:
e Traditional language teaching
e Innovative language teaching
e Communicative language teaching



Lecture 3 (1 h)

Aims, Content and Principles of foreign Language
Plan:
1. The aims of foreign Language Teaching
2. Content of Foreign Language Teaching
3. Principles of Foreign Language Teaching
The aims of foreign Language Teaching

Aims are the first most important consideration in any teaching. The teacher should know
exactly what his pupils are expected to achieve in learning his subject, what changes he
can bring about in his pupils at the end of the course, at the year term, month, week, and
each particular lesson i.e. he should know the aims and objectives of foreign language

teaching in schools.

The aims of foreign language teaching are threefold: Practical, Educational, andCultural.

Practical -pupils acquire habits and skills in using a foreign language;

Educational-They develop their mental abilities and intelligence in the process of learning the

foreign language;
Cultural-pupils extend their knowledge of the world in which they live.

Practical aims are consequent on the basic function of language, which is to serve as a

means of communication. International intercourse is realized directly, through the spoken
language or indirectly, through the written language, i.e. through printed, or hand — or type
written texts. Therefore the school programs set forth the following practical requirements:
the instruction must be such as to ensure that the graduates can converse in the foreign
language on simple everyday subjects, using the speech material dealt with in the course, can
read and understand without a dictionary an easy text in foreign language, and with the
occasional use of a dictionary a text presenting moderate difficulties and can express in

written form simple thoughts (wrote a short letter).



The foreign language as a school subject differs from other subjects of the school curriculum.
Whereas the teaching, for instance of history is mostly connected with the imparting of
historical laws and facts which pupils are to learn and the mother tongue leads to the mastery
of the language as a system so that pupils will be able to use it more effectively in oral and
written language, the teaching of a foreign language should result in pupils’ gaining one
more code for receiving conveying information; same purpose as the native language: to use

it as a means of communication.

The practical aims in teaching a language are four in number: hearing, speaking, reading and

writing.

In foreign language learning all forms of work must be in close interrelation, otherwise it is
impossible to master the language. However, attention should be given mainly to practice in
hearing, speaking, and reading. Thus pupils must achieve a level in their knowledge of the
language, which will enable them to further develop it at an institute or in their practical

work.

Educational aims. Learning a second language is of great educational value. Through a new

language we can gain an insight into the way in which words express thoughts, and so
achieve greater clarity and precision in our own communications. When learning a foreign
language the pupil understands better how language functions and this brings him to a

greater awareness of the functioning of his own language.

Since large is connected with thinking through foreign language study we can develop the
pupil’s intellect. Teaching a foreign language helps the teacher develop the pupils’ voluntary

and involuntary memory, his imaginative abilities, and will power.

Cultural aims: learning a FL. makes the pupil acquainted with the life, customs and traditions of
the people whose language he studies through visual material and reading material; with the

countries where the target language is spoken.

Content of FLT

The first component is habits and skills which pupils should acquire, that is (listening

comprehension, speaking, reading and writing).

The second component is a linguistic one. It includes:



1. Language material (sentence-patterns, pattern-dialogues, texts)

2. Linguistic material, i.e. phonology, grammar and vocabulary

3. The third component is a methodological component, i.e. the techniques which pupils
should acquire to learn the FL in a most effective way. The content of teaching is laid

down in the syllabus and realized in teaching materials and in the teacher’s own speech.

Principles of FLT

MFLT are based on the fundamental principles of didactics:

 scientific approach in teaching school subjects,
e accessibility,

e durability,

e conscious approach and activity,

« Visualization and individual approach to language institutions.

1. Scientific approach implies careful determination of what and how to teach to achieve
the aims set by the syllabus. Since the leading role belongs to the practical aim, one of the

main methodological principles is the principle of practical or communicative approach.

It means pupils should be involved in oral and written communications throughout the

whole course of learning the FL. Pupils are taught a FL as a means of communication.

2. The next principle is closely connected with the selection of the material and its
arrangement to provide accessibility for language learning on the part of the pupils.

3. The principle of durability implies the ability of a pupil to keep in his memory linguistic
and language material. The durability is ensured by vivid presentation of the material, by
constant revision of drill, by the use of the material for communicative needs, by
systematic control.

4. The principle of conscious approach to language learning implies comprehension of a
linguistic phenomenon of language material by the pupil. Pupils are supposed to
understand both the form and the content of the material and to be aware of how they
should treat the material while performing various examples.

5. The principle of activity. In teaching a FL it is necessary to stimulate pupils’ activity by
involving them in the act of communication in the target language, either in its oral
(listening, speaking) or written (reading, writing) form. One needs a lot of practice in the

use of the language to master it.



6. The principle of visualization. Visualization may be defined as specially organized
demonstration of linguistic material and language behavior characteristic of the target
language with the purpose of helping the pupil in understanding, assimilating and
utilizing this in connection with the task set. Visualization implies an extensive use of
audio-visual aids and audio-visual materials throughout the whole course of FLT.

7. The principle of individualization. The teacher should assess the progress of each
individual in the class and find the way how to manage the classroom activity so that the
slowest learners are not depressed by being left behind and the fastest and most able

learners are not frustrated by being held back.

Literatures:
1. A course in English language teaching Penny Ur Cambridge university press 2012
2. “Methods of teaching English” Z.B Jayloobaeva, B.T. Eralieva, Jalal-Abad 2001
3. Learning teaching Macmillan books for teachers Adrian Underhill 2016

Practicum (2 hours)
Aims. Content and approach
e Points of aims. content and approach.

Lecture 4 (1 h)

METHOD, APPROACH, TECHNIQUE

With regards to Research Reports, the three terms are often used interchangeably. However,
these synonymous words can be interpreted to portray different meanings.

An APPROACH could be seen as your perspective, ideology, belief or theoretical stance on
something. It encompasses a set of logical assumptions that could be made for better
comprehension of issues. It could also be seen as a term that births your systematic plans and the
strategies that you'll use to achieve particular objectives. A METHOD is a target plan or set of
orderly procedures that are based on a credible approach. It reveals what needs to be done in a
systematic way and how to focus on achieving those goals. A TECHNIQUE is a precise
strategy, concrete trick or a tested and trusted tip that’s designed to help you reach your goals. It

could be in form of an exercise or just any activity that you have to do to complete your mission.

When an instructional design is quite explicit at the level of theory of language and learning, but
can be applied in many different ways at the level of objectives, teacher and learner roles and

activities, it is usually referred to as an approach. Communicative language teaching is generally



regarded as an approach, because the principles underlying it can be applied in many different
ways. Teachers adopting an approach have considerable flexibility in how they apply the
principles to their own contexts. When an instructional design includes a specific level of
application in terms of objectives, teacher and learner roles and classroom activities, it is referred
to as a method. With a method, there are prescribed objectives, roles for teacher and learners and
guidelines for activities, and, consequently, little flexibility for teachers in how the method is
used. The teacher’s role is to implement the method. Audiolingualism, Total Physical Response
and Silent Way are examples of methods. The era of methods, in this sense, is often said to have
lasted until the 1990s, by which time, researchers and applied linguists had shifted the focus to
teachers and the process of teaching, rather than methods. The researchers suggested that while
teachers may draw on principles and practices from approaches and methods they have studied
or been trained in, once they enter the classrooms and develop experience in teaching, their
practice is much more likely to reflect an interaction between training-based knowledge,
knowledge and beliefs derived from the practical experience of teaching and their own teaching
philosophy and principles. Approach and method are two important concepts in performing any
task. These two factors can actually decide the success of your task. Approach is the way you
are going to approach the project. Method is the way in which you are going to complete
the project. This is the main difference between approach and method. These two meanings
can be confusing since they are overlapping. But we hope you’ll get a clear understanding of
these terms after reading this article.

What is a Method

Method is the way in which something is done. Method is always organized, structured and
systematic. It can refer to a step by step description of tasks to be completed in order to perform
a task. For example, if you are writing a critical essay on a novel, method would be the areas you
are going to analyze and the way in which you analyze. If you are conducting research, method
is the way in which you gather data and analyze them. Method basically explains how to do
something and how something is done.

What is an Approach

Approach is the way in which you are going to approach a project or task. It refers to the angle
you are using or the direction you are going to take. There can be a more than one way to
approach a task. In academic field, approach can refer to the theoretical framework you are going

to use in a project.

For example, if a teacher gives her students a piece of literature, and ask them to write an

analysis, there will be different approaches. Some students will approach the work by analyzing



the language while some students will focus on themes. There will be others who approach the
work through an analysis of structure.Similarly, in analyzing a work of literature, students will
use different angles and theories. For example, Jean Rhys’ White Saragossa Sea can be
approached by using Postcolonial theories or feminist theories; a combination of the two theories

can also be used.

Literatures:
1. A course in English language teaching Penny Ur Cambridge university press 2012
2. “Methods of teaching English” Z.B Jayloobaeva, B.T. Eralieva, Jalal-Abad 2001
3. Learning teaching Macmillan books for teachers Adrian Underhill 2016

Practicum : (1 hour) Tell differences between Method,Approach and Technique.

Lecture 5 (2 h)
Unit planning
Plan:

Unit planning

The FL syllabus is the main document which lays down the aims and the content of TFL in
schools. A school like any other educational institution has a curriculum which states the
subjects to be studied, the number of hours (periods) allotted to the study of each subject, the
sequence in which the subjects are introduced.

The syllabus lays down the extent of the knowledge; habits and skills pupils must acquire the
sequence topics which constitute the academic content of the subject. The syllabus is an essential
document for every teacher, and he is responsible for the fulfillment of its requirements.

In the syllabus the teacher will find all the instructions concerning the knowledge he must
import to his pupils, the habits and skills he must develop etc. The textbook for every form
should correspond to the syllabus.

Common characteristics of a syllabus

A syllabus is a document which consists, essentially, of a list. This list specifies all the things
that are to be taught in the course(s) for which the syllabus was designed (a beginner's course, for
example, or a six-year secondary-school program): it is therefore comprehensive. The actual
components of the list may be either content items (words, structures, topics), or process ones
(tasks, methods). The former is the more common. The items are ordered, usually having
components that are considered easier or more essential earlier, and more difficult and less
important ones later. This ordering may be fairly detailed and rigid, or general and flexible

The syllabus generally has explicit objectives, usually declared at the beginning of the
document, on the basis of which the components of the list are selected and ordered.

Another characteristic of the syllabus is that it is a public document. It is available for scrutiny
not only by the teachers who are expected to implement it, but also by the consumers (the
learners or their parents or employers), by representatives of the relevant authorities (inspectors,
school boards), by other interested members of the public (researchers, teacher trainers or



textbook writers). Underlying this characteristic is the principle of accountability: the composers
of the syllabus are answerable to their target audience for the quality of their document.

There are other, optional, features, displayed by some syllabuses and not others. A time
schedule is one: some syllabuses delimit the time framework of their components, prescribing,
for example, that these items should be dealt with in the first month, those in the second; the
class should have completed this much by the end of the year. A particular preferred approach
or methodology to be used may also be defined, even in a syllabus that is essentially content-
based. It may list recommended materials — course books, visual materials or supplementary
materials - either in general, or where relevant to certain items or sections.

Literatures:
1. Oswald A, Aytieva A “Introduction to teaching methodology” Osh 2004
2. Morrison J. “Feedback and Four-part thematic lesson plan” Bishkek 2005
3. Teaching English is easy Bishkek 2014

Practicum (2 hours)
Unit planning
e Points of unit planning

Lecture 6 (2 h)
Lesson planning

Plan:
Aims
Goals
Objective

LESSON OBJECTIVES:
By the end of the lesson, Ss will be able to:
e describe family relations using basic family vocabulary: mother, father, sister, brother,
son, daughter, grandfather, grandmother, aunt, uncle, husband, wife, parents, children;
e use “who” in asking/answering basic information questions (Who is this? /¢’s my father);
e use possessives to talk about family relations (She is my mother’s sister.)

MATERIALS AND EQUIPMENT:
e Headstart (p.18)
e Pictures of people and objects that belong to them
e White Board

PURP
STAGE U £ S PROCEDURE Int. | Time
¢l 2
(What?) (Why?) (How?)
Motivation Check Ss T-Ss |2’
current S-S
knowledge




Presentation |Extend Ss T-Ss |5’
current
abilities
Controlled Let Ss T-Ss |10’
practice consolidate S-S
new
language,
oral and
written
forms.
Semi- Students | Elicit from students with help of picture on WB. his | T-Ss |5°-10°
controlled become book = John’s book etc. S-S
practice aware of | Drill and memory game from exercise. T-Ss
and can
pronounce
pOSS. *s.
Application T-Ss |5-10°
Free activities S-S

Some principles for effective lesson planning

Lesson Planning is the third step in the planning process — it comes after developing a syllabus
and making a timetable. Your syllabus is will usually be provided for you. Timetabling —
breaking up the material in the syllabus into manageable units — may be up to you entirely, or
your school administration may provide some assistance. Lesson planning will usually be
entirely the teacher’s responsibility.

Dependence to Independence

The teacher should ask herself “What will students be able to do at the end of the lesson that they
couldn’t do before?” In other words, a lesson plan should begin with clear objectives that are
centered on the students and their abilities.

Natural Timetable Fit

The lesson should have backward links — consolidation, revision, practice, skills work, and
remedial work

The lesson should have forwards links — awareness building, foundation grammar lessons,
presentation, practice, preparation for freer activities and projects in later lessons, etc.

Of course not every lesson can have each of these links! But there should be some logical
reason why this lesson is following last day’s, and coming before the next day’s.




Assumptions and Anticipated Problems

The teacher should be aware of what the students already need to know to successfully
complete the lesson you are planning. For example, in presentation of new vocabulary the
teacher will assume that the verb tenses and other structures used will not be new, to avoid
distraction and confusion.

The teacher should also be aware of what elements of the lesson might be problematic for the
students, and how she will deal with these problems if they come up. Consider L1 and L2 — are
there possible problems in terms of false friends, concepts that do not exist in L1, etc? What
about pronunciation?  Also consider possible management problems — are there some
dominating students? Is the class sure to be the size you require for a game or group activity?

Lesson Shape

A lesson should have balance, variety, and logical progression.

A balance of: warmers, input, skills, controlled and free activities, student and teacher centered
stages.

Variety of: pace, focus, activity, serious/fun, intensive/relaxed

Loagic in: the lesson, the timetable, staging. The stages of the lesson should be clearly indicated
on the plan, and the ending and beginning of stages should be made clear to students during the
lesson.

Empathy with your students

When considering your lesson and the activities within it, ask yourself, “How would I feel if I
was being asked to do X in this way?” A large part of our job as teachers is to encourage and
foster positive attitudes in our students. So activities and materials should be interesting and
motivating; students should feel comfortable with each other and the activity.

Literatures:
1. Oswald A, Aytieva A “Introduction to teaching methodology” Osh 2004
2. Morrison J. “Feedback and Four-part thematic lesson plan” Bishkek 2005
3. Teaching English is easy Bishkek 2014

Practicum (1 hour)

1. Goals
2. Objective
Lecture 7 (1 h)
Giving feedback
Plan:

Giving feedback

e Positive
e Constructive
e Positive



When you have finished explaining, check with your class that they have understood. It is not
enough just to ask ‘Do you understand?’; learners will sometimes say they did even if they in
fact did not, out of politeness or unwillingness to lose face, or because they think they know
what they have to do, but have in fact completely misunderstood! It is better to ask them to do
something that will show their understanding: to paraphrase in their own words, or provide
further illustrations of their own.

Very useful skill

Important for improving ourselves and others

Builds close relationships with colleagues

Great way to analyze yourself!

3 kinds of feedback

Positive Feedback

Constructive Feedback

Negative Feedback

Things that you liked/enjoyed from the lesson.

What is the teacher doing correctly?

What method did you like?

What activity did you like?

Did the students participate well?

Did they learn?

Did you learn something new?

Is there something you would use in your lesson?

Things a teacher can improve

Maybe about a specific method or teaching methodology
Use careful phrasing, “think before you speak!”

‘I noticed you ____, maybe next time you can try "’

‘This activity works in my classroom, maybe you can try too’
The best constructive feedback comes from self-analysis of the presenter/feedbackee
“What is something you would improve in your lesson if you were to teach it again?”

Literatures:
1. A course in English language teaching Penny Ur Cambridge university press 2012
2. “Methods of teaching English” Z.B Jayloobaeva, B.T. Eralieva, Jalal-Abad 2001
3. Learning teaching Macmillan books for teachers Adrian Underhill 2016

Practicum (1 hour)

e Positive
e Constructive
e Positive



Lecture 8 (2 h)
Out of class work
Plan:
1. The role of out of class work
2. How to organize out of class work

Out of class work in foreign language becomes more and more popular. This work is carried out
both in town and village schools. Various books and articles on the subject published are a prove
of the popularity out of this work among foreign language teachers and each importance and its
importance a bounding the aims and objectives by the syllabus. However many schools where
teachers either don’t carry out of class work at all. These teachers do not realize that their
success in foreign language teaching depends to a great and what interest they can awoke in their
pupils.

Practice proves that out of class work helps teacher to promote greater interest in I. the language.
At present the role out of class work is very greet. Out of class w. are different. They are:
organizing debate, special parties for holiday’s special parties for famous persons, for countries,
for seasons, for fruits and vegetables for animals and celebrations on birthday parties (family
members)

For young children themes of out of class work are quite different. It depends on their
knowledge. The role out of class work emphasized in organizing different forms with the helping
out of class work an opportunity to create atmosphere for pupils in communication on different
topics, foreign language.

Literatures:
1. Grammar Practice Activities, Penny Ur Cambridge University Press 1995
2. Vocabulary activities Penny Ur Cambridge university press 2012
Practicum (2 hours)
e Write scenario out of class work

Lecture 9 (2 h)
Teaching pre and primary school children
Plan:
Aims a contents of teaching pre-primary school children.
1. Syllabus a lesson planning.
2. Organization of the classroom.
3. How to teach pre-primary school children.

After world war Il the Modern language association in the USA Theodor Andersen at the head
began teaching for languages in primary that it is necessary to begin teaching f.I. in a small,
grades even in the kinder garden. In the 50" there were a lot of school in Moscow a later in
Leningrad a other cities, towns toughs children in f. language in the kinder gardens in primary
schools a experience had proved that earlier the children begin to learn a language the better they
mustered. The experiences the results that they can achieved are descried in a number of articles
published in later they are appeared special guide for teachers a parents in 4 languages (Russian,
Germany, French, English) hominids pictures have been include.



Aims of teaching

Ones the Minister of Education of Russian had issued a drove program on f.I. for kinder
gardens. The aims a objectives of teaching f.1. according to program are to develop elementary in
oral language understanding of the spoken language a talking in the for language.
As aresult f.l. in the kind a primary school children should be able

1) To understand adverts requests in a f.l. a little story on familiar unguis tic materials

2) To answer questions and use sentences connected activities

3) To reside little rhymes a sing - songs.

Content of teaching

Pre — school and primary — school children must assimilate about 400-500 hundred words

200-250 sentences

15 rhymes and little songs by heart the material arranged to the following topics

1) Creating’s acquaints requests about family (father, mother) classroom, some word
denotes action playing.

2) Words, phrases a sentences, connected with children’s daily activities, washing, playing,
laying the table.

3) Holidays, the name of the holidays, some, sentences connected with children preparation.

Literatures:
1. Grammar Practice Activities, Penny Ur Cambridge University Press 1995
2. Vocabulary activities Penny Ur Cambridge university press 2012

Practicum (2 hours)
e Write a lesson plan
e Demo lesson for teaching pre- and primary school children

Lecture 10 (1 h)
Teaching adult learners
Plan:

e How to teach adults

e Activities for teaching adults

“Education is no longer viewed as preparation for productive adulthood; it is increasingly
being seen as a lifelong necessity for personal and social well-being. Adult education’s role in
lifelong learning is becoming more prominent as the social context changes” (Merriam and
Cunningham 1). Darkenwald and Merriam defined adult education as “a process whereby
persons whose major social roles are characteristic of adult status undertake systematic and
sustained learning activities for the purpose of bringing about changes in knowledge, attitudes,
values or skills” (9).

Adult education is a specific kind of education because it “assumes the equality of teachers
and learners and the interchangeability of teaching and learning roles. Facilitators usually are
described in terms that imply; they will assist rather than direct learners” (Merriam and
Cunningham 201). The teachers should serve as “resource persons and helpers” (Merriam and
Cunningham 201). Knowles said that “facilitators are sometimes described as andragogues, who
treat adult learners in ways very different from the ways they would treat children. This concept
has had an enormous and far-reaching influence on the field of adult education practice. Central



idea of this practice is adults’ capacity for self-direction” (Knowles, 1975; Brookfield, 1985;
Long and Associates, 1988 qtd. in Merriam and Cunningham 201-202). Taylor, Marienau and
Fiddler claimed that “there has been an expanding need for more experiential, more applied, and
more self-reflective approaches to teaching and learning”.

Literatures:
1. Oswald A, Aytieva A “Introduction to teaching methodology” Osh 2004
2. Morrison J. “Feedback and Four-part thematic lesson plan” Bishkek 2005
3. Teaching English is easy Bishkek 2014

Practicum (2 hours)
e Teaching adult learners
Demo lesson for teaching adults

Lecture 11 (1 h)
The role of the visual aids
Plan:
e How to make visual aids
e Types of visual aids
e The role of the visual aids

Visual aids play a crucial role in education, presentations, and communication by enhancing
understanding, engagement, and retention of information. Here's how they contribute:

1. Enhancing Understanding: Visual aids help clarify complex concepts by providing visual
representations, such as diagrams, charts, graphs, and maps. These visuals can make abstract
ideas more concrete and comprehensible, facilitating better understanding among learners or
audience members.

2. Increasing Engagement: Visuals capture attention and stimulate interest, making
presentations or lessons more engaging and interactive. Colorful images, videos, and
animations can appeal to different learning styles, encouraging active participation and
involvement.

3. Improving Retention: Studies show that people retain information better when it is presented
visually alongside text or spoken words. Visual aids help reinforce key points, making them
more memorable and easier to recall later. This is especially beneficial in educational
settings, where students need to retain information for exams or future application.

4. Facilitating Communication: Visual aids serve as effective communication tools, enabling
presenters to convey messages more effectively and succinctly. They can help speakers
organize their thoughts, structure their content, and guide the audience through complex
topics or processes.

5. Supporting Accessibility: Visual aids can improve accessibility for individuals with diverse
learning needs, including those with visual impairments or language barriers. Alternative
formats, such as braille, tactile graphics, or subtitles, ensure that information is accessible to
all audience members.



6. Fostering Creativity: Visual aids provide opportunities for creativity and innovation in
presentations and learning materials. Presenters can use a variety of visual elements,
including photographs, illustrations, infographics, and multimedia, to convey information in
engaging and compelling ways.

Overall, visual aids play a vital role in education, presentations, and communication by
enhancing understanding, engagement, retention, and accessibility of information. Integrating
visual elements into teaching and communication strategies can significantly enhance the
effectiveness and impact of the message conveyed.

Literatures:
1. "Using Visual Aids in English Language Teaching"” by M. A. Mohanan (Year:
2008)Grammar games Cambridge university Mario Rinvolucri 2012
e "Visualizing English: Recognizing the Visual Nature of Literacy Practices in English
Language Arts" by Jim Ridolfo and Danielle Nicole DeVoss (Year: 2011)
e "Teaching English Language Learners through Technology™ by Tony Erben, Ruth Ban,
and Martha Castanieda (Year: 2012)

Cucrema UHAUBUAYAJBbHBIX U I'PYNITIOBBIX 3aHATHH.

OcHoBHas TeopeTHyeckass MH(GOpMaIUs Ul YCIEIMIHOTO OCBOEHUS TUCIMILIMHBI JaeTcs
CTYJEHTaM B X0JI¢ ay IUTOPHBIX 3aHATHUH.
[TpakTHueckure HaBBIKU 110 OCBOECHUIO IMPAKTUKYU MPENOJaBaHUs sSI3bIKa BbIPa0aThIBAIOTCA
B XOJI€ TPYIIIOBBIX U MHIUBUYaJIbHBIX MPE3CHTALUN Ha 3aHATHSIX.
Bce npeseHTanmMu wim Opyrue 3aJaHMs BBIIOJHSAKOTCS CTYAEHTAMHM IIOCIE OCBOECHUS
TEOPETHYECKOr0 MaTepHUalla U OLICHUBAIOTCS COIVIACHO KPUTEPHUSAM OLIEHKH.
IInan caMocTOSITEILHBIX PA00OT CTYACHTOB.

IToMuMmo AyJAUTOPHBIX 3aJlaHui CTYACHTHI BBIIIOJIHAIOT CAMOCTOSATCIIBHBIC 3alaHUAd U
BUBI pa60T. HpI/IMepaMI/I CaMOCTOSITEILHOMN pa60T]':;I SABJIAKOTCSA TEMbBI JOKJIaJ0B, 3CCEC U TOITMKOB
JJI1 YCTHOT'O BBICTYIIJICHUSA.

Tembt u cooeporrcanue camocmoamenbHvlX paoom:

Interpret the following statement: “Learning is more important than teaching.”

Imagine you are at a teacher-parent meeting. One of the parents questions the efficiency of
student-centred teaching. Explain the main principles of this approach and argue for your
position.

Interpret the following statement: "Don’t tell students what they can tell you."

Why do you think it’s important for a teacher to do needs analysis at the beginning of a course?
List some specific ways of carrying out needs analysis.

"A group is made up of individuals."

a/ Explain this statement



b/ Explain in what specific ways students can differ

c/ List some implications for teaching

What are learning styles and strategies? Give a definition and some examples for each one.
What are the most important characteristics of good learners? List at least 5 aspects.

What is the difference between intrinsic and extrinsic motivation?

Describe the main characteristics and skills which young learners bring to the classroom.
Give a definition of acquisition and learning. Why are these concepts important for language
teachers?

What skills and abilities enable the teacher to be a good motivator in class?

Describe some teaching situations where it would be appropriate for the teacher to act as a) an
explainer b) an enabler.

Describe five teacher roles and explain why a teacher might take up these roles.

How can eye contact between the teacher and students vary at different stages of the lesson?
What is TTT and what are some of the ways of reducing it?

What do you think are the most important ways of building rapport in the classroom? Give
reasons.

What are some of the limitations and some of the advantages of a non-native teacher?

List the five most important characteristics of the Communicative Approach.

Define the term "communicative competence™ and explain its significance within the
Communicative Approach.

Give a definition of "accuracy" and "fluency”. What is their significance within a communicative
framework?

Define the term "on-the-spot correction” and "delayed correction™. Justify their application.
Explain the significance of skills development within a communicative framework.

What is an information gap activity?

There is no one to one correspondence between form and function. Explain what it means and
give an example.

Give an overview of different types of published ELT materials.

Write 5 questions you would want to ask yourself before you choose a coursebook for a
particular group of students

In two columns list some possible advantages and disadvantages of using a coursebook.
Interpret the following statement: "Coursebooks are good servants but poor masters."
(Cunningsworth)

What is the difference between a functional syllabus and a structural one?

What is a multi-dimensional syllabus?

How does the syllabus of a coursebook differ from the syllabus of a course?

What are some ways of involving students in syllabus planning?

Describe three activities in order to demonstrate different ways in which you could use visuals in
the classroom.



M owbdhe

KOHTpOJIb 3a U3YyYCHHUE TUCHUIIJIUHDBI.

JlaHHast TUCIUTUTMHA COCTOUT U3 IBYX OJIOKOB (MOyJIeH).
I'paduk npoBegeHuss MoayJ1eu:

Henens 1 /2 |3 |4 |5 |6 |7 |8 |9 [10 |11 (12 |13 |14 |15 |16
Monaynu | M M
1 2

15 meproan4ecKkoro KOHTPOIIs YCIIEBAEMOCTH, IOCIIE KaXKI0r0 TEMATHYECKOTO MOYJIS
IPOBOJIUTCS YCTHBIM M MHCbMEHHBIN OMpOC Mo Bcemy OJIoKy. Takke HEOOXOJMMO BBIMOJIHUTH
BCE 3a/laHUs, BBIIABACMBIE BO BPEMs NPOXOXKICHUSA NPAKTUYECKUX 3aHATUH. M BBIIOIHEHUS

WHIUBUTyJTBHBIX JJOMAITHUX 3aJJaHUH.

Bonpocsl 111 MOAYJIbHO-PEHTHHIOBOM aTTECTALMH.

Questions for Modul I.

=

What is Method?

no

Linguistics?

. What is the difference between approach, technique and methods?

3

4. What is Unit planning?

5. What is lesson plan?

6. What is the aim?

7. What is objective?

8. What are advantages of writing lesson plan?

9. What does SMART mean ?

10. What is the teacher’s role in the lesson?

11. How many objectives should be in the lesson plan?
12. What is Out of class work?

13. What are principles of foreign language teaching?
14. Who writes unit plan?

15. What is Feedback?

16. Types of Feedback?

17. Four MAT Lesson Plan?

18. Types of exercises?

19. What is Educational Aim?

20. What is Practical Aim?

Questions for Modul 1.
What is 4mat thematic lesson plan?
What is importance of teaching pre and primary school children?
What difficulties are in teaching pre and primary school children?
How to teach pre and primary school children?

What are relations between Methods of Teaching English and Pedagogics, Psychology and




What activities and games in teaching English do you know?
What is importance of teaching vocabulary?

What are “object words”, “structural words™ and “abstract words™?
How to make visual aids?

What activities and games in teaching vocabulary do you know?

. Why we use visual aids?

. How to write a lesson plan?

. How to organize out-of-class work?

. What is Total Physical response?

. What is “prepared” and “unprepared” speech?
. What are the term “aims” and “objectives” used for?
. What is practical aim of teaching English?

. What is educational aim of teaching English?
. What does it mean PDP frame work?

. How often we should held Out of classwork?
. What is teaching materials?

Grading scale: The grading scale is: 90-100 points excellent
65-89 points good
50-64 points satisfactory
Below 50 points unsatisfactory

PA3AEJI 3. I'noccapuit

Accuracy
Producing language with few errors.

Achievement test

A test to measure what students have learned or achieved from a program of study;
should be part of every language program and be specific to the goals and objectives of a
specific language course. These tests must be flexible to respond to the particular goals
and needs of the students in a language program.

Activate
The phase in a lesson where students have the opportunity to practice language forms.

99 ¢¢

See “controlled practice”, “guided practice”, and “free practice”.

Active listening
A technigue whereby the listener repeats (often in other words) what the speaker has said
to demonstrate his or her understanding. Active listening is an especially useful
alternative to directly correcting a student error. Compare active listening.

Active vocabulary
Vocabulary that students actually use in speaking and writing.

Active
Related to student engagement and participation. For example, listening is perceived to
be a passive skill, but is actually active because it involves students in decoding meaning.

Audio-visual aids


https://en.wikipedia.org/wiki/Language
https://en.wikipedia.org/wiki/Active_listening

Teaching aids such as audio, video, overhead projection, posters,pictures and graphics.

Authentic text
Natural or real teaching material; often this material is taken from newspapers,
magazines, radio, TV or podcasts.

Brainstorming
A group activity where students freely contribute their ideas to a topic to generate ideas.

Chorus
Speaking together as a group; used in choral speaking and jazz chants.

Classroom climate

Environment created in the classroom by factors such as the physical environment and
also the interrelationship between the teacher and the students, and among the students.

Classroom management
The management of classroom processes such as how the teacher sets up the classroom
and organizes teaching and learning to facilitate instruction. Includes classroom
procedures, groupings, how instructions for activities are given, and management of
student 27ehavior.

Communicative Competence
The role of language learning is to achieve communicative competence. Communicative
competence has four parts, which we call language competencies.

1. Grammatical competence is how well a person has learned that features and rules
of the language. This includes vocabulary, pronunciation, and sentence formation.
The main question is: How well does a person understand English grammar?

2. Sociolinguistic competence is how well a person speaks and is understood in
various social contexts. This depends on factors such as status of those speaking to
each other, the purpose of the interaction, and the expectations of the interaction. The
main question is: how socially acceptable is the person’s use of English in different
settings?

3. Discourse competence is how well a person can combine grammatical forms and
meanings to achieve different types (genres) of speaking or writing. The main
question is: How well does one properly combine all the languages elements to
speak or write in English?

4. Strategic competence is how well the person uses both verbal forms and non-verbal
communication to compensate for lack of knowledge in the other three
competencies. The main question is: Can a person find ways to communicate when
he or she is lacking some knowledge of English?

Feedback
Reporting back or giving information back, usually to the teacher; feedback can be
verbal, written or nonverbal in the form of facial expressions, gestures, behaviours;
teachers can use feedback to discover whether a student understands, is learning, and
likes an activity.



Fluency
Natural, normal, native-like speech characterized by appropriate pauses, intonation,
stress, register, word choice, interjections and interruptions..

Free practice
Practice-activities that involve more language choice by the learner. The students focus
on the content rather than the language. Used for fluency practice. (see “Controlled
practice” and “Guided practice”)

Grammatical syllabus
A syllabus based on the grammar or structure of a language; often part of the grammar
translation method.

Guided practice
An intermediate stage in language practice — between “controlled practice” (g.v.) and
“free practice” (g.v.) activities; this stage features allows for some creativity from the
students.

Inductive teaching
Also known as induction, from the verb “to induce”; a facilitative, student-centred
teaching technique where the students discover language rules through extensive use of
the language and exposure to many examples. This is the preferred technique in
communicative language teaching. (See ““ Deductive teaching”.)

Learning factors

For EFL teachers, four factors outside aptitude and attitude affect the rate at which a
student learns a second language. These are (1) the student’s motivation, including
whether it is instrumental or integrative; (2) the amount of time the student spends in
class and practicing the language outside class; (3) the teacher’s approach to teaching;
and (4) the teacher’s effectiveness and teaching style. The most important of these
motivators are the first two, which are also the two the teacher has least control over. See
also “aptitude”, “attitude” and “TEFL vs. TEFL”.

Lesson plan
An outline or plan that guides teaching of a lesson; includes the following: pre-
assessment of class; aims and objectives; warm-up and review; engagement, study,
activation of language (controlled, guided and free practice); and assessment of lesson. A
good lesson plan describes procedures for student motivation and practice activities, and
includes alternative ideas in case the lesson is not long enough or is too difficult. It also
notes materials needed.

Look and say
Also called the whole-word method, a method to teach reading to children, usually in
their first language; has been adapted for second-language reading; words are taught in
association with visuals or objects; students must always say the word so the teacher can
monitor and correct pronunciation.

Model/modelling



To teach by example; for example, a teacher who wants students to do an activity may
first demonstrate the activity, often with a student volunteer.

Motivation
In language instruction, the desire to learn. See “TEFL vs. TESL”.

Needs assessment
Measurement of what students need in order to learn language and achieve their language
learning goals; also may include consideration of the school syllabus.

Obijectives
Also called lesson objectives or aims; statements of student learning outcomes based on
student needs; objectives state specifically what the students will be able to do in a
specified time period; objectives are measurable and therefore involve specific and
discrete language skills.

Oral
Related to speaking.

Over-correction
Correcting so much that students become reluctant to try out what they have learned.

Passive vocabulary
Vocabulary that students have heard and can understand, but do not necessarily use when
they speak or write.

Passive
Opposite of active; the false assumption that the language skills of reading and listening
do not involve students in doing anything but receiving information.

Peer correction
Also known as peer review, peer editing, or peer feedback; in writing, an activity
whereby students help each other with the editing of a composition by giving each other
feedback, making comments or suggestions; can be done in pairs or small groups.

Student and teacher
Teachers have eight roles in the classroom. They are authorities and sources of
knowledge; entertainers; caregivers; role models; counselors and sometimes friends;
classroom disciplinarians; directors and managers; facilitators, coaches and guides.

The most important person in the classroom is the student. The teacher’s primary focus must
be on effective ways to have the student practice using his or her language. Classes should be
planned so they enable the student to use just a little more language than they are
comfortable with. This is known as “i+1” — an idea popularized by Stephen Krashen. This
formula is short for “comprehensible input plus one.” Comprehensible input is language the
students can understand.

Student feedback
Information solicited from students by the teacher to assess the effectiveness of the
teaching-learning process.

Student-centred


https://en.wikipedia.org/wiki/Motivation
https://en.wikipedia.org/wiki/Peer_feedback

Also called learner-centred, a way of teaching that centres on the goals, needs, interests
and existing knowledge of the students. Students actively participate in such classrooms
and may even be involved in setting learning outcomes. Teachers in student-centred
classrooms ask students for input on their goals, needs and interests and on wat they
know before providing them with study topics or answers to questions (for example,
grammar rules). They may also ask students to generate (help produce) materials. The
teacher is seen more as a facilitator or helper than the dominant figure in the classroom.

Task-based syllabus
A syllabus organized around a sect of real, purposeful tasks that students are expected to
carry out; tasks may include telephone use, making charts or maps, following
instructions, and so on; task-based learning is purposeful and a natural way to learn
language.

Teacher talk

The language teachers use when teaching; involves simplifying speech for students; it
may be detrimental to learning if it is childish or not close to the natural production of the
target language.

Technique
A way of presenting language.

PA3JIEJI 4. TecTbl 4 32aHUA 0 TUCHMIIJIHHE

Group and student name:
1. Methods of teaching English is closely related to.......

a. pedagogy,psychology, linguistics
b. chemistry,pedagogy,biology
c. pedagogy, history, biology
d. geography, biology, philosophy
2. What 3 main problems does a method of foreign language cover ?
a. technical, mechanical, non-mechanical
b. aims, what to teach, how to teach
c. educational, practical, cultural
d. teacher’s book, pupil’s book, literature
3. We improve the students’ listening skills......
a. through writing
b. through swimming
c. through dancing
d. through auding
4. Which part of the lesson plan gets students’ interest to the lesson?
a. practice
b. application
C. presentation
d. motivation

5. What are four skills of learning?
a. reading, learning, doing, writing



b. writing, reading, listening, speaking
retelling, making, running, sleeping
d. writing, thinking, speaking, learning
6. What are 4 MAT lesson plan?
warm-up, presentation, practice, application
greeting, checking homework, new theme, marking
warm-up, checking homework, presentation, evaluation

oo o

7. In what part students will create their own ideas?
in checking home work in practice
in application
in motivation
8. You can introduce new vocabulary by....
using pictures, writing, giving translation
giving the definition, using realia, giving synonyms
using cards, drilling, matching
reading, speaking, writing
9. Types of activities are...
checked, free, interesting
controlled, semi-controlled, free
purposeful, meaningful, short
controlled, clear, useful
10. In what part of the lesson students should create what they have learned?
in practice
in motivation
in their homework
in presentation

ocooT® Qoo o o
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Group and student name:

1. What does ‘PDP’ mean in planning a lesson?
Presentation, Discovery, Production
Pronunciation, During, Practice
Primary, Different, Practical
Pre-, During, Post-
2. Which part of the 4AMAT lesson plan is NOT included in Pre-Reading?
Motivation
Presentation
Practice
Application
3. Which part of the AMAT lesson plan is During-Reading?
Motivation
Presentation
Practice
Application
4. What writing assignment ISN’T designed for Auditory learners?
a. Taking dictation

o0 opw
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Listening to a song and writing what it makes them think about.
Filling in the blanks in a dialogue they listen to.
Copying a text silently.

5. What are three stages in teaching a foreign language in schools?

secondary, high, primary
pre-school, primary, technical
junior, intermediate, senior
public, independent, free
6. After the mistake the teacher should do....

observation
correction
translation
analyze

7. Inteaching primary school children teachers should change techniques in

every.... minutes.

10-15
5-10
15-20
20-30
8. What words are the most difficult for pupils to learn?
structural words
concrete words
abstract words
action
9. What are CCQs?
Critical Check Questions
Comprehension Check Questions
Close Creative Questions
Comprehension Creativity Quizzes
10. Good lesson plan should be SMART. SMART means:
Serious, Measurable, Achievable, Respectful, Terrific
Super, Magnificent, Available, Realistic, Time-Bound
Specific, Measurable, Achievable, Relevant, Time-Bound
Specific, Measurable, Artistic, Real, Temporary



PA3SJIEJI S.

MeToauuecKkue YKa3aHud JIAd NPAKTHYCCKUX paﬁoT.

JUis ycnenmHoro BBIMOIHEHUS MPAKTHYECKUX Pa0OT CTyI€HTaM PEKOMEH/IYeTCsl UCIIOIb30BAaTh:
1. Hcnonb3oBaTh yUeOHUKH U HHTEPHET PECYPCHI 110 KYPCY AEITOBON aHTJIMHCKUN S3BIK
2. Brmmonaars Bce 3a/laHus JaHHBIC ITPCIIOAaBaTCIICM
3. ToroBurh MMpE3CHTAllUU 110 SaI[aHHOfI TEME C IPUMCHCHHUEM H606XO,I[I/IMBIX peCypcCoB
4. (O3HAKOMUTKCH C BUACOMaTCpuraiaMu 110 JaHHBIM CCBIJIKAM U3 MHTCPHETA!

o http://www.youtube.com/watch?v=ddCuu9LKgZo

o http://www.youtube.com/watch?v=I1HbEQTACXQ
o http://www.youtube.com/watch?v=e65HhCIYmzQ

o http://www.youtube.com/watch?v=uOFVC3PMW5Y
o http://www.youtube.com/watch?v=c90 3ufYXgE

o http://www.youtube.com/watch?v=iPYXTXLTOr0

o http://www.youtube.com/watch?v=zJV-GfqgFQOk

o http://www.youtube.com/watch?v=H0a_vUhhAks

o http://www.youtube.com/watch?v=7mFhuv5d_dk

o http://www.youtube.com/watch?v=NWawMZxDh9Y
o http://www.youtube.com/watch?v=HaPCvDgaVg0

o http://www.youtube.com/watch?v=0GaG1T8-v9k

o http://www.youtube.com/watch?v=Rmqgh10-J i8

PA3JIEJI 6.

Metoauyeckue pexkomenaanuu no CPC.

CTyI[eHTaM HCO6XO,Z[I/IMO CaMOCTOATCIIBHO MMPOCMOTPETh U O3HAKOMUTLCA CO CIICAYHOIIUMHA
TEMaMu.

Tasks

Methods of teaching foreign languages

Relations to other subjects

A variety of methods

Unit planning

Course books and syllabuses

Testing and assessment

Giving feedback

Visual aids and their usage in the lesson

OO N[OOI WIN| P H

4 MAT Lesson Plan

[EN
o

Out of class work



http://www.youtube.com/watch?v=ddCuu9LKqZo
http://www.youtube.com/watch?v=l1HbEQTACXQ
http://www.youtube.com/watch?v=e65HhCIYmzQ
http://www.youtube.com/watch?v=uOFVC3PmW5Y
http://www.youtube.com/watch?v=c90_3ufYXgE
http://www.youtube.com/watch?v=iPYxTXLTOr0
http://www.youtube.com/watch?v=zJV-GfqFQOk
http://www.youtube.com/watch?v=H0a_vUhhAks
http://www.youtube.com/watch?v=7mFhuv5d_dk
http://www.youtube.com/watch?v=NWawMZxDh9Y
http://www.youtube.com/watch?v=HaPCvDqaVg0
http://www.youtube.com/watch?v=0GaG1T8-v9k
http://www.youtube.com/watch?v=Rmqh10-J_i8
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CamocrosiTeibHasi padoTa cTy/JAeHTAa N0/l PYKOBOJACTBOM NpenoaBaTeJis.

CryzneHTtaM HEOOXOAMMO IMPOCIYLIaTh Pa3bsCHEHUS IPaBUJI MPENOJaBaHUs sA3bIKa U IIPOBECTU
MUHU-YPOKM IO 33JaHHBIM IIpENoAaBaTeieM TeMaM IpH IPUCYTCTBUM IPENOJAaBaTENsl, TIe
OJTHOTPYMITHUKH TOCITYKaT KiaccoM. J{Jist mpoBesieHns ypoka He0oOX0AMMO UMETh IpH cede:

e [loypouHsblii 1an
e Pa3narouHsle MaTepUabl
e 3amaHus ¥ HEOOXOUMBIC PECYPCHI IS TIPOBEACHUS YPOKa

language teaching
Language systems and language skills
Activities and lessons
Classroom activities
Four kinds of lesson
Planning

P®opMHpOBaHHE HAKOIICHHON OLICHKH
(TeKylIuii KOHTPOJIb)

Ilo pe3ysbTaraM TEKyIIEro KOHTPOJSA CTYAEHT IIOIY4YaeT HAKOIJIEHHYIO OLEHKY, KOTOpas
BBICTABJIIETCS. BEIOMOCTh TpenogaBarens. Jns ¢GopMHpOBaHUS HAKOIUIGHHOW OIIEHKU
UCTIONB3YIOTCS KO3()(DUIIMEHTHI IlepecyeTa pa3IMyHbIX BUJOB paboT

[IIxana oneHoOK:

ESTS banbl % [TosicHenue

A 90-100 90-100 OtnuvHO

B 65-89 65-89 Xoporio

C 50-64 50-64 Y 10BIETBOPUTENBHO

F 0-49 0-49 HeynosnersopurensHo

IIkana nepeBoaa 0a/1I0B B OLICHKU:

Bce onieHku ckiaapiBatoTCsA U3 pe3ybTaToOB MO KAXAOMY 33JIaHUI0, U 10 (UHATEHOMY
3a4eTy BBIBOJMTCS CPEIHUNM Oasut Jisi OKOHYATEIbHOM OlleHKH 3a Kypc. [llkana nepeBona
0aJJTOB B OIIEHKH CIIEYIOIIEe:

Kpurtepun onieHk# 3HAHMH CTY/1€HTOB:

OLIEHKA «OTJIMYHO» BBICTABISIETCS CTYAEHTY, KOTOPBIM IIyOOKO YyCBOWJI MPOrpaMMHBIH
MaTepHall, OCMBICIIEHHO U JIOTUYHO BBICTPOUJI OTBET, U3yUMII 0053aTENbHYIO U JOMOTHUTEIbHYIO
JUTEpaTypy, CBOOOJHO OPHEHTHPYETCSs B TEOPETUYECKOM MaTrepuaie, OTBEYaeT Ha Bce
JIOTIOTHUTEIIbHBIE BOMPOCHI, YBEPEHHO NMPHUMEHSET TEOPETUYECKHE 3HAHMS IPU BBINIOJHEHUH
MIPaKTUYECKUX 3a/IaHUN;

OlleHKA «XOpPOLI0» - CTYJIEHTY, KOTOPbI OTHOCHTEIHHO TIOJHO PACKpbUl CYTh
HK3aMEHALIMOHHBIX BOMPOCOB, M3y4Ws] OO0S3aTENbHYIO JIUTEPATypy, IOMYCKaeT HEKOTOphIe
HETOYHOCTH, HE HUCKa)kasi COJep)KaHHe OTBETa IO CYIIECTBY, OTBEYAET Ha JOMOJHUTENIbHbIE
BOIIPOCHI C HE3HAYUTEIBHBIMU OIIMOKAMHU, ITPH BBHIIIOJHEHUH MPAKTUYECKUX 33aHUHN JOMYCKaeT
oT 1 103 ommuoOoK;



OlleHKAa «yI0BJETBOPUTEJIbHO» - CTYJIEHTY, KOTOPBIN BJaJeeT MaTepUajJoM B Mpeaenax
NporpamMMbl JTUCUMIUIMHBI, 3HAE€T OCHOBHBIE KAaTETOPUHM M TEPMHUHBI, OCBOWUJ IPUMEPHO
MOJIOBUHY OCHOBHOM JINTEPATyphl Kypca, I0MycKaeT rpyObie OMIMOKH B OTBETE, IPU ATOM OTBET
JIOTUYECKH HE BBICTPOCH, NPHU BBINOJHEHUU MPAKTUYECKUX 3aJaHUN HE MOXKET NPUMEHHTH
UMEIONINECs] TEOPETUUECKUE 3HAHMUS;

OLIEHKA «HEeY/I0BJIETBOPUTEIbHO» - CTYJICHTY, KOTOPBIM OCBOUJI MaTepUall MEHEe, YeM Ha
50 %, HEe MOKET PacCKPBITh CYIIHOCTb OCHOBHBIX TEPMHHOB, JJI€MOHCTPUPYET HEMH(OPMATHUBHBIHI
OTBET, HE OTBEYAET Ha JIOMOJIHUTEJIbHBIE BOMPOCHI, MIPU BBHIMOJHEHUU MPAKTUYECKUX 3aJaHUN
JIOTTyCKaeT MHOTO OIIHUOOK JINOO0 BOOOIIE 3aTpyAHAETCS IIPU PEIICHUH MOJOOHBIX 3aJaHHA.

Main Literature:
A course in English language teaching Penny Ur Cambridge university press 2012
“Methods of teaching English” Z.B Jayloobaeva, B.T. Eralieva, Jalal-Abad 2001
Learning teaching Macmillan books for teachers Adrian Underhill 2016
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Oswald A, Aytieva A “Introduction to teaching methodology” Osh 2004
10. Morrison J. “Feedback and Four-part thematic lesson plan” Bishkek 2005
11. Teaching English is easy Bishkek 2014

Additional literature:
Games for vocabulary Cambridge university Felicity O’Dell 2012
Grammar games Cambridge university Mario Rinvolucri 2012
500 activities for the primary classroom Macmillan books for teachers Carroll Read 2012
Grammar Practice Activities, Penny Ur Cambridge University Press , 1995

Vocabulary activities Penny Ur Cambridge university press 2012
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Internet web sites



