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KOHTpPOJI 3HAHUM, MEPEYeHb KOHTPOJBHBIX BOIPOCOB IO AUCLUIUIMHE, TEMbl U 3aJaHHs JJIA
CaMOIIPOBEPKH.
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AHHOTALIUA

«MetoauKka npernojaBaHusl aHTIUHUCKOTO SI3bIKa» MMEET TECHYIO CBSI3b C MPAKTUYECKUM
KYpPCOM COBPEMEHHOTO aHTJUHCKOIO S3bIKa, AEJIOBOIO MHOCTPAHHOIO si3blka. OCBOEHUE JTaHHOU
JUCLUUIUIMHBI SABJISIETCS OJHUM M3 KOMIIOHEHTOB B IIpOIleCCe IMOATOTOBKM IMPEMoiaBaTesis
WHOCTPAHHOTO SI3bIKa M HEOOXOUMO ISl YCIIEITHOTO POXO0XKICHUS HAYYHO-TIeJarOTHYECKON U
Mearoru4ecKoi MpaKkTHKHU, TOJTOTOBKH K HTOIOBOM TOCyAapcTBEeHHOM arrectanun. CTpyKTypa
U cojiepaHue Kypca «MeToauka mpernogaBaHus aHTJIMHCKOTO S3bIKa» TMO3BOJISIIOT 00ECIICUNTh
HEOOXOAMMBIN YPOBEHB MPO(HECCHOHATLHO-METOINYECKON pedICKCUH U OTIOPY Ha COOCTBEHHBIN
OTBIT M3y4YeHUs / OOydYeHUs WHOCTPAHHBIM SI3bIKaM, a TaK)KE YCTAaHOBJICHHE W pPEaJIU3aIHI0
MEXIUCIUTUTMHAPHBIX CBSI3EH C TUCHUTUITMHAMH SI3BIKOBOM M MPOQECCHOHAIBHOMN MOATOTOBKH.

He.]'[l/l H3YyYCHUS TUCHUILJIUHDBI.

Ilenpto OCBOEHUS JMCUUIUIMHBI «MeToIuKa MpernojaBaHusl aHITIMHCKOrO SI3bIKa»
SBJISICTCSA PA3BUTHE y BBIITYCKHUKOB OOLIEKYJIBTYPHBIX U MPO(ECCHOHATBHBIX KOMIIETCHLUH B
COOTBETCTBUM C TPEOOBaHMSMHU IOATOTOBKHM CIIELUAIUCTOB I10 HAMpaBJICHUIO HOJArOTOBKU
«®Dunonornyeckoe obpazoBaHHE» B paMKax (HOpMUpPOBaHMS HAy4YHO-METOJMUYECKOW 0a3bl Kak
OCHOBBI HX OyayIeit mpodeccuoHaNbHO-TIEAarorHuecKoi AesITeTbHOCTH.

Peann3anus naHHOM 1eJIU IPEAIIOIAraeT pelleHre CIEAYIOMNX 3a1a4:

8 obnacmu 60CNUMAHUSL:

- (poopMUpOBaHUE COLMATIBLHO OTBETCTBEHHOW, KPUTHUECKHU MBICIIALIEH JIUYHOCTHU, 4IECHA
IPaXXJIJaHCKOr0 OOIIECTBA, 3aHUMAIOIIET0 T'YMAaHHYI0, OCMBICICHHYIO, aKTHBHYIO >KU3HEHHYIO
HO3UILIUIO;

8 obaacmu pazeumusi.

- (dopMHpOBaHHE LEIOCTHON JIMYHOCTH, pa3BUTHE HHTEUIEKTYadbHOH cdepbl U
PacKpbITHE TBOPUYECKUX BO3MOKHOCTEH CTYIEHTA;

- (QopmupoBaHME UM  pa3BUTHE OCMBICIEHHOH HEOOXOAMMOCTH  IOCTOSIHHOTO
po(hecCHOHANIBHOTO POCTa U CaMOPa3BUTHS, MIOBBIIIEHUS KBaJIM(UKAIIIH;

- (hopmupoBaHue NpoPeccCHOHANBHO-METONUYECKUX HABBIKOB U YMEHMI;

- pa3BUTHE METOJUYECKOIO MBIIIUICHHUS;

- pa3BUTHE HaBBIKOB CAMOCTOSITENILHON pabOThI C yueOHOI U Hay4HOH TUTepaTypoii;

8 obnacmu 00yuenus

- TeopeThdeckas WU TMpaKTHYecKas IOATOTOBKA BBIMYCKHHKA K MpodecCHOHATbHON
NeSITeIbHOCTH B cepe MpenoJaBaHus HHOCTPAHHOTO S3bIKa, KOTOpast MOJIpa3yMeBaeT:

* 3HAKOMCTBO BBIITYCKHUKOB C OCHOBHBIMHU IIOJIO)KEHUSIMH COBPEMEHHOW METOJUKH
00y4eHHs HHOCTPAHHBIM SI3bIKaM B 0011€00pa30BaTeIbHON U BICIIEH IIKOJIE;

*  (opmupoBaHHME TOTOBHOCTM K OBJIQJICHHIO COJAEpKAHMEM JHCHUIUIMHBI U
(dbopMUpOBaHHEM NMPAKTUYECKUX HABBIKOB M YMEHUM MPENoIaBaHus Kypca HHOCTPAHHOIO SI3bIKa
B YCJIOBUSIX 00111€00pa30BaTeIbHOM U BBICHIEH MIKOJbI;

* CpaBHEHME pAa3JIMYHBIX, NPHUHATHIX B OTEUECTBEHHOM M 3apyOeXHOW IpakTHKe,
NOJIX0/0B W METOJOB OOYYEHHS MHOCTPAHHOMY SI3BIKY KaK CpEACTBY MEXKYJIbTYpHOIO
oOrmieHus1, popMHUpoBaHUE YMEHUS Y3PPEKTUBHOTO U TBOPUECKOTO UX MPUMEHEHUS Ha IPAKTUKE;

* O3HAKOMJIEHHE BBITYCKHUKOB C OCOOCHHOCTSIMH (DOPMHPOBAHUS MEXKYJIbTYPHOU H
COLIMOKYJIbTYPHON KOMIETEHLUH B paMKaxX 00y4eHHUsT WHOCTPAHHOMY SI3bIKY B LIIKOJIE U BY3€;

* HM3yuyeHue BOIIPOCOB, CBS3aHHBIX C (OPMUPOBAHHEM M CYIIECTBYIOUIMMH (popmamu
KOHTPOJISI SI3bIKOBBIX, PEYEBBIX M COLMOKYJIbTYPHBIX HAaBBIKOB M YMEHHUH C Yy4EeTOM



HAI[MOHAJbHBIX TPeOOBaHWI M B CBETE COBPEMEHHBIX TEHACHLUN OOHOBJICHMS COACpKaHUS
HHOA3BIYHOI'O 06p330BaHI/IH B IIKOJIC U BY3C,

* O3HAKOMJICHUC BBIITYCKHUKOB C Tpe6OBaHI/I$IMI/I IJIaHUPOBAaHUA, MIPOBCACHUA, aHaJIU3a U
caMoOaHaJIN3a 3aHATHS 110 HHOCTPAHHOMY SI3bIKY B CBETE COBPEMEHHBIX TPEOOBAaHMI MOATOTOBKU
CIEINAIIMCTOB 00111e00pa30BaTEIBLHON U BBICIICH IITKOJIHI;

- BbIpa0OTKa y BBITYCKHUKOB CHCTEMHOTO MOAX0/1a K PEUICHUI0 METOJAMYECKUX 3aad B
o0nactu 00y4eHHsI HHOCTPAHHOMY SI3BIKY.

IpodeccnonanbHbie KOMIIETEHIUM.

B pesynbrate OCBOCHHS IUCHUILTMHBI (OpMUpYyeTCs psiA  OOIMIEKYIbTYPHBIX U
npoeCCUOHATBHBIX KOMIIETEHIIHIA:

1. KomnereHmuu o0y4awinerocsi, GopMupyemMbie B pe3yJabTaTe OCBOECHHUS
JAUCHHITAHBI:

Brnaneet ciocobamu pereHus: MeTOIMYECKUX MpooiieM (MOJIENIN, METO/IbI, TEXHOJIOTHH U
npuéMbl 00yUYCHHS) ¥ CITIOCOOEH MPUMEHST TEXHOJOTHH OIICHUBAHMS KaueCcTBa
o0yueHHs (TIK-2)
Crioco6eH oCymEeCTBIISATh MEJarorn4ecKyo e TeIbHOCTh, UCIIOb3YsI HHTEPAaKTUBHBIC ()OPMBI H
METO/BI 00Y4YEeHUs (TIK- 8);
Brnageer HaBbIKaM# BOCTIPUSITHS, TOHUMAHHMS, @ TAK)KE MHOTO aCIIEKTHOTO aHaJIM3a YCTHOH U
MUCHbMEHHOU Peur Ha U3y4aeMOM SI3bIKE (TIK-11);
B pesynbraTe 0OCBOCHUS TUCIMILIMHBI CTYICHT JIOJDKEH:

3namey.

° 1enb 00y4eHUs] MHOCTPAaHHOMY SI3bIKY Ha Pa3IMYHBIX CTYMEHSX B BapHUATHUBHBIX
YUPEXKIIEHUSAX HIKOJIBHOTO OOpa30BaHMS U B COOTBETCTBUU C ypOBHEBOH nuddepeHmanmen
COJIepKaHUsl MHOSI3BIUHOTO 00pa30BaHUs B YCIOBUSX BBICIICH IITKOJBI;

° COBPEMEHHBIE METOAMKH W TEXHOJOTHUU OOyYEeHHS MHOCTPAHHOMY SI3BIKY, B TOM
yrcie U WHGOPMAIMOHHBIE, MPHUHIMIBI, MpHEeMbl, (Gopmbl 00yueHHs, Mpolecc OO0ydYeHHs
aCTeKTaM SI3bIKa M BHIaM PEUEBO IEATEIbHOCTH;

° [IEHHOCTHBIE OCHOBBI MPOECCHOHATBHON JAeSITENFHOCTH B chepe 0Opa3oBaHus;

° HOPMAaTHUBHO-TIPAaBOBbIE aKkThl B cdepe o0OpazoBaHus, TMPaBOBbIE HOPMBI
peaM3aIyy IMeJarorndecKoi IeATETPHOCTH B IIIKOJIEC U BY3¢E;

. TEOPETUYECKHE OCHOBBI METOJUKHM W aKTyallbHble MpoOnembl oOyuenHus WA,
OCHOBHBbIE METOJUYECKHE KAaTEeropuM M 3aKOHOMEPHOCTH WX (PYHKIMOHUPOBAHMS B y4eOHO-
BOCITUTATEIILHOM ITPOIIECCE;

o CUCTECMHO - JOCATCIIBHOCTH WU KOMIICTCHTHOCTU IIOAXOObI K O6yT—IeHI/IIO
MHOCTPAHHBIM SI3bIKaM B CUCTEME IIKOJIbHOTO M BBICIIETO MPO(ecCHOHATIBHOTO 00pa30BaHMUs;

. 0COOEHHOCTH OOyYEeHHsS pa3JIMYHBIM BHJIAM pEUYEBON JACATEIBHOCTH HA
pa3IMYHBIX dTamax O0y4eHUS;

o COBpPEMEHHBIC METOINICCKUE HAIPABJICHHS B HAIIICH CTpaHe U 3a PyOekoM;

o BO3MOXXHOCTH HCIIONb30BaHMsI B Y4eOHOM TIpOIlecCe COBPEMEHHBIX CPENICTB

00yJeHus;



. COBPEMCHHBIC METOJbI JIMAarHOCTUPOBAHUS JOCTI)KCHHH OOYYaIOIIUXCS H
BOCITMTAaHHHUKOB;
° 00001ICHHBIC CITOCOOBI PEIICHUS] METOUYCCKUX 3a]1a4.

Ymemn:

J dbopMupoBaTh 00pa30BaTEIbHYIO CPELy, MPUMEHSSI MHHOBAIMOHHBIE MOJIXOJbI K
CUCTEME OpraHU3aluu Ipolecca 00pa3oBaHus;

J onpeaensits GopMUpPYEMbIE U UCIIOJIb3yeMble YHUBEpCaIbHbIe yueOHbIE 1eHCTBUS,
peueBbIe HABBIKU WM PEUYEBHIC YMECHHUS;

® aHANM3MPOBATh U POPMYJIMPOBATH YUEOHYIO CHUTYAIIHIO;

® [POBOAMUTH KOMIUIEKCHBI IIOMCK M  CHCTEMAaTU3allMl0  HOPMAaTUBHO-TIPABOBOM
nHpopmaruu B chepe 00pa3oBaTeILHOTO MPaBa;

e BbIpakaTb M OOOCHOBBIBATH CBOIO TOYKY 3pEHHUS IO AaKTyaJbHbIM METOJIUYECKUM
npo0iieMaM B XOJi€ TUCKYCCHH U MOJIEMUKH;

o MPUMEHSTh TEOPETUYECKUE U MPAKTHUUYECKHE 3HAHHS, NPUMEHATh COBPEMEHHBIE
METOJMKH U TEXHOJOTUU OO0y4YeHUS B XOJ€ TUIAHUPOBAHUS U MPOBEICHHS KaK MOJECIUPYEMOTO,
TaKk W peajbHOr0 ypOKa HHOCTPAHHOIO S3bIKa; BbIOMpaTh €IUHUIBI Y4EeOHOrO MaTepuana,
MIPUEMBI U Cpe/IcTBAa O0yUEHNUS;

o CaMOCTOSITENIbHO pa3pabaThiBaTh U MPUMEHATH METOJbI, IPUEMbl U TEXHOJOTHU
00y4eHUU UHOCTPAHHOMY SI3BIKY;

o aHAIM3UPOBaTh A(H(HEKTUBHOCTh MPUMEHEHHUS METOAMK W TEXHOJOTuil oOyudeHus
UHOCTPAaHHOMY SI3BIKY;

o JO3UPOBaTh Y4eOHBII MaTepuaj, KOJIMYECTBO U OO0bEM YNPaKHEHWM, PEeYeBBIX
CUTYyallHil, TEKCTOB;

J KOHTPOJIMPOBaTh  IMOHMMaHWEe  OoOydarollMMHCS  MaTepuaja M YPOBHA
c(hOopMUPOBAHHOCTH HABBIKOB M YMEHUM 00YyUaIOIINUXCS;

J oOmiatbcst B paMKax MpodeccnoHallbHO OPUEHTUPOBAHHBIX T€M (y4acTBOBAaTh B
HAYYHO-TIPAKTUYECKMX U HAYYHO-METOIWYEeCKUX KoH(pepeHIMsIX, ¢dopymax, 3aceTaHHsIX
METOIMYECKOT0 OOIIECTBA);

o NPUMEHSTh COBPEMEHHBIE METOJAWKH WM TEXHOJOTHH OOYYCHHsS WHOCTPAHHOMY
A3bIKy, B TOM 4YHCIe U HH(OpPMalMOHHBIE, Ha JHOO0H 0Opa3oBaTeNbHOW CTYNEHM U B
00pa30BaTEeIbHOM YUPEXKJIEHUH JIF0O0T0 THIIA;

. OCYIIECTBIISITh MMOUCK HEOOXOAUMON MeTOoInYecKol MHPOpMAIMK B IN100aTbHON
KOMIIBIOTEPHOM CETH.

Bnaoemes:

® METOJUKON 00yYeHUsT MHOCTPAHHOMY SI3BIKY B paMKaxX Y4eOHBIX MporpamMm 0a30BBIX U
AIIEKTUBHBIX KyPCOB MO WHOCTPAHHOMY SI3BIKY B 00Pa30BATENbHBIX YUPESKICHUSIX PA3THIHOTO
THIIA;

® peueBoil MpodeccuoHaNIbHON KYJIbTYpOil;

® HaBBIKAMH TEXHOJIOTMUECKON AesITenbHOCTH (OTOOp M OpraHu3anusi S3bIKOBOTO U
pEUYeBOr0 MaTepuaia, COCTaBIICHHE YIPAXHEHWH, IUAIOTOB, TEMAaTHYECKUX TEKCTOB,
JIUKTAHTOB);

e HaBbIKAMH pabOTBl C HAYYHO-TIEJArOTMYECKON JHUTEepaTypoil UM  MPOBEICHUS
HCCJIEI0BATEIbCKON pabOoTHI;



® HaBBIKAMM  JIMarHOCTUKM W  OLIGHMBAaHUS KayecTBa pe3yslbTaToB  OOyuYeHUs
WHOCTPaHHOMY SI3BIKY;
® IpUEeMaMU U CIoco0aMu OpraHU3ai COTPYAHUYECTBA.

Cdepa npuMeHeHus pe3yIbTaTOB U3YUYeHHUS TUCHUIIJIMHBI.

3HaHUE MHOCTPAHHOI'O fA3bIKA HA CETOJHSALIHUN IEHb MO3BOJMUT MOJIOJOMY HOKOJIEHHUIO
oOmagath OoJbIIeH BO3MOXKHOCTBIO TIPU TPYJOYCTPOHMCTBE W paboTaTh B Pa3IUYHBIX
00pa30BaTENIbHBIX YUPEKIECHUAX, I71€ BEAYTCS 3aHATHS HHOCTPAHHOTO SA3bIKA.

MeToabl M3y4eHHs] AMCUUIJIMHBL.
N3yueHne qaHHOM NUCHMILIMHBI IPEANoiaraeT uCloib30BaHUE CAEAYIOIINX METO/IOB;

¢ yHpOPMALMOHHO-AHATUTUYECKOTO;

¢ 1H(pOPMALMOHHO-TIOUCKOBOTO;

® TPEHUHIU Ha 33JaHHYIO TEMY;

® [IOATrOTOBKAa CAMOCTOSATEIbHBIX padOT CTYAEHTaMHU;
® [I0JIrOTOBKA IIPE3EHTALMH Ha 3alaHHYIO TEMY

MarepuaibHO-TEXHHYECKOe O0ecriedeHre N3y4eHusl TUCHUILIMHBI (JIATEpaTypa).

3aHsaTHs N0 qUcHUILIHHE « MeToIuKa MpernoiaBaHusl aHTJIMHCKOTO S3bIKa» MPOBOJATCS B
ayauTopusx. JIOMOMHUTETPHO MOXHO WCHONB30BaTh (OHI OWOIMOTEKH YHHBEPCHTETA,
Ooubnuorpadguueckoro otaena OUOIMOTEKH, YMUTAIbHBIM 3a1 M HHGOPMALMIO BCEMHUPHOMN
uHdopmarmonnoi cetu Mutepuer, Ameprka Opaocy (American corner).

Pexomenyemas mutepaTypa Il CAMOCTOSITENTEHOTO U3yUCHHS:

“A training course for TEFL”: Hubbard Jones Thornton Wheeler 1994

“Methods of teaching English” Z.B Jayloobaeva, B.T. Eralieva, Jalal-Abad 2001
“Methods of teaching English” G.V.Rogova Leningrad 1996

Oswald A, Aitieva A “Introduction to teaching methodology” Osh 2004
Morrison J. “Feedback and Four-part thematic lesson plan” Bishkek 2005
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V cemecTp

O0beMm u conepkaHue ayAUTOPHBIX YaCOB.

Cooeporcanue oucyuniunl

Week Topic Hours (for lectures and
seminars)
1 A Variety of Methods 1+1
2 Traditional language teaching methods 1+1
3 Grammar-translation method 1+1
4 Direct method / Demonstrative lesson on grammar 1+1
(verb “to have”)
5 Direct method 1+1
6 Audio-lingual method / Demonstrative lesson on 1+1
grammar (modal verbs)
7 Audio-lingual method 1+1
8 Communicative language teaching methods 1+1
9 Communicative approach 1+1
10 Total Physical Response / Demonstrative lesson on 1+1
grammar (prepositions)
11 Competency-based approaches 1+1
12 Competency-based approaches 1+1
13 Innovative language teaching methods 1+1
14 Suggestopedia, 1+1
15 Silent Way 1+1
16 Silent Way 1+1
17 Community language teaching 1+1
18 Community language teaching 1+1
19 Teaching pronunciation 1+1
20 Teaching pronunciation 1+1
21 Teaching vocabulary 1+1
22 Teaching vocabulary 1+1
23 Teaching grammar 1+1
24 Teaching grammar 1+1
25 Teaching reading 1+1
26 Teaching reading 1+1
27 Teaching writing 1+1
28 Teaching listening 1+1
29 Teaching listening 1+1
30 Teaching speaking 1+1
Total 30/30

60 (30 lecture hours and 30
seminar hours)




KpaTkuii KOHCHEKT JIeKIM i
V Cemectp
Lecture 1 (1 h)
A variety of Methods

Plan:

A Variety of Methods
e Approaches
e Techniques

e Methods

Approach refers to theories about the nature of language and language learning that serves
as the source of practices and principles in language teaching.

A method is the practical realization of an approach. Method may be defined as a way of
governing or guiding the learning. In a teaching — learning process method may be considered as
a structural — functional component of Teacher — Learner activity. Teacher and learner are
interrelated. This interrelation is carried out through methods.

The methods of teaching — learning process include:

1. The acquisition of new info about a new linguistic or language phenomenon (the pupil
gets knowledge of what he is to learn).

2. The drill and exercises (the pupil performs exercises to form habits on the material he
learns).

3. Making use of the acquired habits in the act of common, i.e. in listening, speaking,
reading, writing, in other words, in language skills.

Each method is realized in techniques. A technique is a way to organize a learning
procedure. By a technique we mean an individual way in doing something, in gaining a certain
goal in teaching — learning process. For example, while organizing pupils’ acquisition of a new
sound the teacher can use either demonstration of the pronunciation of the sound or an
explanation of how the sound should be pronounced in the target language or he uses both
demonstration and explanation. To help pupils to grasp this sound and produce it correctly as an
isolated element, then in a word in which it occurs and in various sentences with the word. An
activity is a procedure of getting involved in learning. An exercise is a skill-developing
procedure.

The choice of techniques is of great importance for effective teaching. When organizing
pupils’ acquisition of a new material the teacher thinks of the techniques which are more suitable
for his pupils: he takes into consideration pupils’ age, the progress in language learning (the
stage of learning), their intellectual development, the conditions under which pupils learn.

Pre-communication methods.

The way towards communicative teaching has been a long and controversial one with advances
and set backs. The focus of attention has gradually shifted from the language as a systematic
code to the language as a means of communication with the search for an effective method of
instruction and consideration of the learner's personality.



Grammar translation method included detailed analysis of grammar rules, translating
sentences and texts into and out of the target language, memorizing rules and manipulating
morphology and syntax, reading and writing.

Direct method encouraged the use of foreign language in the classroom. Classroom teaching
was conducted in the target language only. The learning process was mostly based on imitation
and memorization.

Audio-lingual method applied the principles of structural linguistics to language teaching.
Pattern practice became a basic classroom technique. Audio-lingual method was the combination
of structural linguistic theory and fundamentals of behaviorism (stimulus, response, reinforce-
ment).

Literatures:
1. Oswald A, Aytieva A “Introduction to teaching methodology” Osh 2004
2. Morrison J. “Feedback and Four-part thematic lesson plan” Bishkek 2005
3. Teaching English is easy Bishkek 2014

Practicum (1 hour)
A variety of methods:
e Traditional language teaching
e Innovative language teaching
e Communicative language teaching
Lecture 2 (1 h)
Traditional language teaching methods
Plan:
Traditional language teaching methods
e Grammar — Translation method

The Grammar-Translation Method (further on referred to as the GMT) is considered to be
one of the oldest methods and approaches in English language teaching. “It dominated European
and foreign language teaching from the 1840s to the 1940s, and in modified form it continues to
be widely used in some parts of the world today” (Richards and Rogers 6). Stern claimed that the
GMT became popular in the late eighteen century and highlighted that there is evidence that it
was the regular combination of grammar rules with the translation into the target language. Stern
said that its focus is on “accuracy and not fluency” (453); on learning of rules of grammar and
their application in translations from mother tongue into the target language and vice versa. In
this way students learn more about the language than the language itself (Lindsay and Knight
16). Richards and Rogers claimed that “it is a method for which there is no theory. There is no
literature that offers a rationale or justification for it or that attempts to relate it to issues in
linguistics, psychology, or educational theory” (7). The skills practiced were only reading and
writing. It is general knowledge that it is necessary to practice all four skills (reading, writing,
listening and speaking) in order to have students who take active part in the process of
communication.

Literatures:
1. A course in English language teaching Penny Ur Cambridge university press 2012



2. ‘“Methods of teaching English” Z.B Jayloobaeva, B.T. Eralieva, Jalal-Abad 2001
3. Learning teaching Macmillan books for teachers Adrian Underhill 2016

Practicum (1 hour)
e Grammar — Translation method
e Demonstrate grammar translation method

Lecture 3 (2 h)
Direct method
Plan:
Traditional language teaching
e Direct method
e Audio- lingual method

The Direct Method (further on referred to as the DM) is also known as Reform Method /
Natural Method / Phonetic Method / Anti-Grammatical Method (Direct Method). The
development of the DM is associated with L.Sauyeur , who argued that “a foreign language
could be taught without translation or the use of the learner’s native language if meaning was
conveyed directly through demonstration and action” (Richards and Rogers 12). Enthusiastic
supporters of DM introduced it in France and Germany at the turn of the century and it became
widely known in the United States through its use by Sauveur and Maximilian Berlitz in
successful commercial language schools (Richards and Rogers 12). According to Stern the DM is
characterized by the use of the target language as a means of instruction and communication in
the language classroom, and by the avoidance of the use of the first language and of translation
as a technique (456). Lindsay and Knight mentioned that “DM was an important step forward -
the use of the target language as the language of instruction underpins a lot of teaching today”
(17). Its aims are only speaking, reading, understanding and having good pronunciation. The
learners are encouraged to speak, but not forced. Writing is postponed as much as possible.

Literatures:
1. Oswald A, Aytieva A “Introduction to teaching methodology” Osh 2004
2. Morrison J. “Feedback and Four-part thematic lesson plan” Bishkek 2005
3. Teaching English is easy Bishkek 2014

Practicum (2 hours)

e Direct method

e Audio- lingual method

Lecture 4 (2 h)
Audio-lingual method

Plan:
Audio-lingual method

According to Richard and Theodore’s Framework this method was developed by professors at
Michigan and Pennsylvania University and it became known as Oral, Aural-Oral or Structural
Approach (English Teaching Methodology). In the 1950s and 1960s, it was believed that
learning a language was similar to learning new habits (Lindsay and Knight 18). Nunan said that
“it was, in fact, the first approach which could be said to have developed a ‘technology’ of



teaching and based on ‘scientific’ principles” (2000: 229). Stern described Audio-Lingual
Method (ALM) as follows “the dominant emphasis is placed on listening and speaking. While
reading and writing are not neglected, they are given priority in the teaching sequence precede
reading and writing. Audiolingualism tries to develop target language skills without reference to
mother tongue” (464). Harmer mentioned that this method was based on stimulus-response-
reinforcement model (32), which basically means drilling. Mistakes were immediately criticized
and correct utterances were immediately praised. Its objectives are accurate native-like
pronunciation and grammar, an ability to respond quickly and accurately in any speech situations
and knowledge of sufficient vocabulary to use the grammar patterns (Orwig).

Literatures:
1. A course in English language teaching Penny Ur Cambridge university press 2012
2. “Methods of teaching English” Z.B Jayloobaeva, B.T. Eralieva, Jalal-Abad 2001
3. Learning teaching Macmillan books for teachers Adrian Underhill 2016

Practicum ( 2 hours)
e Audio-lingual method
Demonstrate
Lecture5(1h)
Communicative language teaching
Plan:

Communicative language teaching methods
e Communicative approach
e Total Physical Response
e Competency — based approach

Communicative Language Teaching is one of the most common teaching methods in the
field of teaching English as a foreign language nowadays. It is based on a humber of important
assumptions about the nature of language and the nature of language learning.

The most important thing that teachers have to remember is that language is a tool for
communication. This means that teachers need to be aware of their individual students’ needs,
and cater to them as much as possible. They need to vary their ways of presenting and practicing
language to appeal to different learning styles. Furthermore, there is no “right way” to learn, and
teachers need to respect the different needs and wants of their students.

Teachers often forget that learners are individuals; they learn in different ways and
have different needs. This means that teachers need to be aware of their individual students’
needs, and cater to them as much as possible. They need to vary their ways of presenting and
practicing language to appeal to different learning styles. Furthermore, there is no “right way” to
learn, and teachers need to respect the different needs and wants of their students.

Research suggest that people learn best when they feel comfortable and relaxed.
Therefore, teachers must try to create an atmosphere of trust and mutual respect in their classes.
Learners should feel that their opinions are valued and that they can make mistakes without fear
of losing their face. Moreover, teachers should not behave as if they are superior, but should be
friendly with their students and should support them.

Another assumption of Communicative Language Teaching is that learners should be
involved in the learning process. They should be active, which means that every student needs



to participate in the lesson. Furthermore, the teacher should not do for the students what they can
do themselves. The teacher needs to help her students, but not to over help. The teacher should
not speak in the class more that her students. To increase students’ involvement and students
talking time, the teacher can organize pair and group work whenever possible.

Expert in Communicative Language Teaching believe that vocabulary is more important
than grammar because although without grammar very little can be expressed, nothing can be
expressed without vocabulary. This means that focus of teaching should not be on grammar at
the expense of vocabulary. New vocabulary should be introduced in almost every lesson.

Finally, teachers need to understand two important concepts: accuracy and fluency.
Accuracy means correctness of speech in all areas of language, i.e. grammatically — correct
structures, correct pronunciation and vocabulary usage. Fluency means the ability to keep the
conversation going, i.e. speaking without fear and expressing ideas easily. Communicative
Language Teaching suggests developing both because fluency is as important as accuracy.
Therefore, teachers should be selective in their correction of learners. They need to plan lessons
that allow students to selective in their correction of learners. They need to plan lesson that allow
students to speak freely correction of learners. They need to plan lesson that allow students to
speak freely as well as speak with restrictions and correction.

Literatures:
1. Grammar Practice Activities, Penny Ur Cambridge University Press , 1995
2. Vocabulary activities Penny Ur Cambridge university press 2012

Practicum (1 hour)

e Communicative language teaching methods

e Demonstrate a lesson

Lecture 6 (1 h)
Communicative language teaching

Plan:
Communicative language teaching methods

e Communicative approach

e Total Physical Response

e Competency — based approach

Such wide acceptance of CA and it varied way of interpretation and application can be
attributed to the fact that practitioners from different educational traditions can identify with it
and therefore interpret it in different ways (Richards and Rogers 158). Richards and Rogers also
mentioned that “for some, Communicative Language Teaching means little more than an
integration of grammatical and functional teaching”.

Littlewood stated, “One of the most characteristic features of communicative language
teaching is that it pays systematic attention to functional as well as structural aspects of
language” (1). According to Lindsay and Knight some of the other features of CA are that oral
and written activities may be used from the start; one role of the teacher is that of a ‘facilitator’
who helps learners to communicate in English and motivates them to work with the language;
learners often interact with each other through pair and group work and the four skills are
developed simultaneously.



Literatures:
1. A course in English language teaching Penny Ur Cambridge university press 2012
2. “Methods of teaching English” Z.B Jayloobaeva, B.T. Eralieva, Jalal-Abad 2001
3. Learning teaching Macmillan books for teachers Adrian Underhill 2016

Practicum (1 hour)
e Communicative approach
e Total Physical Response
e Competency — based approach

Lecture 7 (1 h)
Total Physical Response
Plan:
Communicative language teaching methods
e Communicative approach
e Total Physical Response
e Competency — based approach

The Total Physical Response method (further on referred to as TPR) is based on James J.
Asher’s idea that the more active learning is, the more effective it becomes (Nunan 2000: 134).
According to Krashen’s theory of first language acquisition, children are first exposed to the
language and through listening and following simple instructions; they slowly acquire the
language (8). TPR lessons are based on teachers’ instructions and students’ physical response
(Harmer 36). Asher saw successful adult second language learning as a parallel process to child
first language acquisition. He felt that adults should recapitulate the processes by which children
acquire their native language (Richards and Rodgers 73). Harmer reminded us that TPR allows a
pre-speaking phase where students are not forced to speak until they feel confident to do so (36).
From my own experience this method is very useful for kinesthetic students, especially children
and beginner learners. Its limitation is that mostly imperative form is used and only limited
language structures can be introduced.

Literatures:
1. A course in English language teaching Penny Ur Cambridge university press 2012
2. “Methods of teaching English” Z.B Jayloobaeva, B.T. Eralieva, Jalal-Abad 2001
3. Learning teaching Macmillan books for teachers Adrian Underhill 2016

Practicum (1 hour)
e Communicative approach
e Total Physical Response
Competency — based approach
Lecture 8 (2 hours)
Competency based approach
Plan:
Principles of teaching foreign languages
e Principles of Conscious
e Activity



e Visualization

It would seem fairly obvious that in order for our students to learn something new (a text, a new
word, how to perform a task) they need to be first able to perceive and understand it. One of the
teacher's jobs is to mediate such new material so that it appears in a form that is most accessible
for initial learning.

This kind of mediation may be called ’presentation’; the term is applied here not only to the
kind of limited and controlled modelling of a target item that we do when we introduce a new
word or grammatical structure, but also to the initial encounter with comprehensible input in the
form of spoken or written texts, as well as various kinds of explanations, instructions and
discussion of new language items or tasks.

People may, it is true, perceive and even acquire new language without conscious presentation
on the part of a teacher. We learn our first language mostly like this, and there are some who
would argue for teaching a foreign language in the same way - by exposing learners to the
language phenomena without instructional intervention and letting them absorb it intuitively.

However, raw, unmediated new input is often incomprehensible to learners; it does not
function as 'intake’, and therefore does not result in learning. In an immersion situation this does
not matter: learners have plenty of time for repeated and different exposures to such input and
will eventually absorb it. But given the limited time and resources of conventional foreign
language courses, as much as possible of this input has to become also ‘intake' at first encounter.
Hence the necessity for presenting it in such a way that it can be perceived and understood.

Another contribution of effective teacher presentations of new material in formal courses is
that they can help to activate and harness learners' attention, effort, intelligence and conscious
learning strategies in order to enhance learning - again, something that does not necessarily
happen in an immersion situation. For instance, you might point out how a new item is linked to
something they already know, or contrast a new bit of grammar with a parallel structure in their
own language.

The ability to mediate new material or instruct effectively is an essential teaching skill; it
enables the teacher to facilitate learners' entry into and understanding of new material, and thus
promotes further learning.

What happens in an effective presentation?

Attention

The learners are alert, focusing their attention on the teacher and/or the material to be learnt,
and aware that something is coming that they need to take in. You need to make sure that
learners are in fact attending; it helps if the target material is perceived as interesting in itself.

Perception

The learners see or hear the target material clearly. This means not only making sure that the
material is clearly visible and/or audible in the first place; it also usually means repeating it in
order to give added opportunities for, or reinforce perception. Finally, it helps to get some kind
of response from the learners in order to check that they have in fact perceived the material
accurately:
repetition, for example, or writing.

Understanding

The learners understand the meaning of the material being introduced, and its connection with

other things they already know (how it fits into their existing perceptions of reality, or



'schemata’). So you may need to illustrate, make links with previously learnt material, explain. A
response from the learners, again, can give you valuable feedback on how well they have
understood: a restatement of concepts in their own words, for example.

Short-term memory

The learners need to take the material into short-term memory: to remember it that is, until
later in the lesson, when you and they have an opportunity to do further work to consolidate
learning. So the more ‘'impact’ the original presentation has - for example, if it is colourful,
dramatic, unusual in any way - the better. Note that some learners remember better if the
material is seen, others if it is heard, yet others if it is associated with physical movement (visual,
aural and kinaesthetic input): these should ideally all be utilized within a good presentation. If a
lengthy explanation has taken place, it helps also to finish with a brief restatement of the main
point.

Explanations and instructions

When introducing new material we often need also to give explicit description or definitions of
concepts or processes, and whether we can or cannot explain such new ideas clearly to our
students may make a crucial difference to the success or failure of a lesson.

Literatures:
1. A course in English language teaching Penny Ur Cambridge university press 2012
2. “Methods of teaching English” Z.B Jayloobaeva, B.T. Eralieva, Jalal-Abad 2001
3. Learning teaching Macmillan books for teachers Adrian Underhill 2016

Practicum (2 hours)

e Principles of Conscious

e Activity

e Visualization

Lecture 9 (1 h)
Innovative language teaching method

Plan:
Innovative language teaching methods

e Suggestopedia

e Silent way

e Community language learning

There are a lot of origins of Communicative approach (further on referred to as CA). It could
be said that it is the product of educators and linguists who had not been satisfied with the ALM
and the GMT (Morea). Lindsay and Knight said that these methods put little, if any, emphasis on
the ability to communicate or interact (20). Communicative language teaching was also
influenced by developments in the way the language was described - taking into account the
communicative function of language.

If we want to characterize the pedagogy of the last fifteen to twenty years in one word it
would definitely be “communicative”. Widdowson said that it is of course the CA which is in
current fashion in methodology (102-103). He continued his description of the CA as following:
The Silent Way was based on the premise that the teacher should be silent as much as possible in
the classroom, while the learners will produce more language. A typical feature of the Silent
Way is the use of color charts and rods as memorable images and signals to help in verbal



responses. The proposition underlying this method of instruction was that learning is facilitated
if the learners discover or create even with minimal language skills rather than rehearse and
remember.

Suggestopedy aimed at optimising learning by music and rhythm, authoritative teacher's
behavior and ‘infantalisation’ of learners, physical and psychological relaxation. The focus was
on the memorization processes, which according to the authors, was 25 times faster than in con-
ventional learning.

...1t concentrates on getting learners to do things with language, to express concepts and to
carry out communicative acts of various kinds. The content of a language course is now
defined not in terms of forms, words and sentence patterns, but in terms of concepts, or
notions, which such forms are used to express, and the communicative functions which
they are used to perform. (159)

Literatures:
1. Oswald A, Aytieva A “Introduction to teaching methodology” Osh 2004
2. Morrison J. “Feedback and Four-part thematic lesson plan” Bishkek 2005
3. Teaching English is easy Bishkek 2014

Practicum (1 hour)
e Suggestopedia
e Silent way
Community language learning

Lecture 10 (2 h)
Communicative techniques
Plan:
Communicative language teaching methods
e Communicative approach
e Total Physical Response
e Competency — based approach

A technique is a way for teacher to organize a learner activity. The purpose of communicative
techniques is to teach communication.

Communicative techniques can develop in learners productive, receptive and interactive
skills that are necessary for effective communication. Activities with listening and reading aim at
developing in learners skills of receiving information. Activities with speaking and writing
develop in learners skills of producing information. Both can be learner interactive and thus
promote communication.

Some activities are more associated with reading and listening (receptive skills), while
others are more often used with speaking and writing (productive skills).

An information gap is organized to promote speaking activities. An information gap is a
situation in which a participant or a group possesses information which others do not have, while
others command information that the first party is missing. E. g. a student in a pair with another
student might have the train timetable for odd numbers, while her partner might have the train
timetable for even numbers. Their task is to use communication for finding out complete



information on how the train runs. An information gap can take the format of an opinion gap
when the participants differ in their opinions. The gap is filled in the course of active
communication.

Any activity with an information gap can be turned into a communicative game if there are
rules to name the winner. The information gap is a frequent technique used in order to organize a
communicative game. E. g. you have new neighbors. They can tell you about themselves only
what is given on their role cards. Try to guess their professions. Ask any questions. Direct
questions about professions are excluded.

A popular speaking activity is reading from cues. It is organized when the participants
write information about themselves on sticky labels in the form of separate words, dates, names,
etc. Other students ask questions trying to find as much as possible about person. To achieve this
goal they have to think first what a date on the sticky label might mean and ask a questions like
“Were you married in 19917 ”, “Maybe you got your first job in 19917  etc.

Reading and speaking processes can be boosted by a “matching” activity, in which the
participants are to match pictures and texts, pictures and pictures, texts and texts (both oral and
written) by using questions.

Literatures:
1. Oswald A, Aytieva A “Introduction to teaching methodology” Osh 2004
2. Morrison J. “Feedback and Four-part thematic lesson plan” Bishkek 2005
3. Teaching English is easy Bishkek 2014

Practicum (2 hours)
e Communicative approach
e Total Physical Response
e Competency — based approach

Lecture 11 (2 h)
Innovative language teaching method.
Plan:
e Suggestopeida
e Silent way
e Community language learning

Howard distinguished between a ‘strong’ and a ‘weak’ version of Communicative language
teaching:

There is, in a sense, a ‘strong’ version of the communicative approach and a ‘weak’
version. The weak version which has become more or less standard practice in the last ten
years stresses the importance of providing learners with the opportunities to use their
English for communicative purposes and, characteristically, attempts to integrate such
activities into a wider program of language teaching... The °‘strong’ version of
communicative teaching, on the other hand, advances the claim that language is acquired
through communication, so that it is not merely a question of activating an existing but
inert knowledge of the language, but of stimulating the development of the language
system itself. If the former could be described as ‘learning to use’ English, the latter entails
‘using English to learn it’.



Whichever description of CA is more accurate; its aim is students’ communicative
competence, which is “a subconscious knowledge of language use, and of language as discourse”
(Harmer 14). Harmer also claimed that communicative competence does not include only
language competence, but also knowledge of how language is used appropriately and how it is
organized as a discourse. Rivers described it as “developing a smooth transition between ‘skill-
getting’ and ‘skill-using’ (qtd. in Revell 5).

Lindsay and Knight said that the “CA is very widely used all over the world. It has shifted the
focus in language teaching from learning about the language to learning to communicate in the
language. However, there are problems associated with it. ... The most serious criticism of CA is
that it is not as effective as it claims to be”.

Literatures:
1. A course in English language teaching Penny Ur Cambridge university press 2012
2. “Methods of teaching English” Z.B Jayloobaeva, B.T. Eralieva, Jalal-Abad 2001
3. Learning teaching Macmillan books for teachers Adrian Underhill 2016

Practicum (2 hours)
e Communicative approach
e Total Physical Response
e Competency — based approach

Lecture 12 (2 h)
Teaching pronunciation
Plan:
o Difficulties in teaching pronunciation
e Activities, exercises for teaching pronunciations

Pronunciation is not only important for oral communication, but it is closely linked with
listening comprehension, spelling, grammar, and reading. Therefore, a language teacher should
not abandon pronunciation instruction because of the mistaken belief that pronunciation means
only sounds.

Much of the concern about teaching pronunciation has focused on the exact pronunciation of
vowel and consonant sounds. However, if the goal of teaching learners is to enable them to
communicate in English, communicative effectiveness means not only the correct pronunciation
of these vowels and consonant sounds but also being comprehensible.

While introducing word-stress, it is necessary to point out that in English word-stress can fall
in different places (as opposed to Czech, for examples, where stress generally falls on the first
syllable and in French — on the last syllable). Any teacher of English should know the word
stress rules and make students know them very well in order to pronounce and speak accurate
English. Those rules are:

1. Stress on first syllable

Most two syllable nouns and adjectives have stress on the first syllable:
e.g. BUTter PREty
2. Stress on last syllable



Most two-syllable verbs have stress on the last syllable:
e.g. beGIN proDUCE
3. Stress on penultimate syllable (second from the end)

e.g. STAtic realistic
word ending in ‘sion’ and ‘tion’ e.g. teleVIsion solution

It is very important to consider the communicative importance of intonation. When we
communicate using sounds, we clearly do a good deal more than simply string allophones
together to make up words. The messages we convey depend just as much on how we say
something as on what we actually say.

Teaching intonation is very difficult. Actually in general classes teaching intonation is
limited by “say this after me” exercises. Though this technique is used by many language
teachers it’s not rewarding and effective. The learners are right communicative situation.

Here bellow is an example of how to present intonation in question tags and how to
practice intonation in question tags through a racing game with arrow cards.

Literatures:

1. Games for vocabulary Cambridge university Felicity O’Dell 2012

2. Grammar games Cambridge university Mario Rinvolucri 2012

3. 500 activities for the primary classroom Macmillan books for teachers Carroll Read 2012

Practicum (2 hours):
o Difficulties in teaching pronunciation
e Activities, exercises for teaching pronunciations

Lecture 13 (2 h)
Teaching vocabulary

e Importance of teaching vocabulary
e Ways of teaching vocabulary
e Exercises and activities for teaching vocabulary

1. You can introduce new vocabulary by

A) Giving the definition

B) Giving synonyms/antonyms

C) Demonstrating or mime-acting out through gestures/actions

D) Giving translation

E) Having students guess the word from the context, e.g. The police interrogated the
subject to try and find out what he knew about the crime.

F) Using realia (things we use every day: real objects, or pictures from magazines or drawn
by yourself)

G) Using flash cards (cards with small pictures or words written in them)

Jigsaw reading activity is organized most often with the texts that are meant for reading or
listening (“jigsaw” reading and “jigsaw” listening).A text is divided into several parts. Every
participant has access to only one part of the oral or written text. They ask each other questions
and provide information to pool the parts of the text together and to know the contents of the



whole text. Another variant is jigsaw listening when each participant or a small group listens to
only some information as part of the whole. These pieces can be brought together only in the
course of active communication efforts.

Another activity for reading is sequencing (re-ordering). The task consists in asking the
learners to restore the logical order between parts of the text. This can produce an “opinion gap”
and boost communication.

Productive skills of speaking and writing are developed in simulations. A simulation means
that an episode of the real world is reproduced in the classroom environment in the form of a
role-play, discussion (problem solving), piece of writing or project work.

An important aspect of communicative teaching is classroom interaction. This form of
communication develops between the learners and the teacher. Learners’ interaction is organized
in pairs, small groups, moving circles, parallel lines of pairs, etc. Classroom interaction promotes
a communicative classroom atmosphere and successful communicative teaching.

Communicative teaching is often organized in the three-phase framework. Three-phase
framework means subdivision of the teaching process into three phases: pre-activity, while-
activity and post-activity. Pre-activity is organized to arouse interest in the learners towards the
main task, to motivate performance, to activate in learners their prior knowledge and to prepare
them for the language that may be necessary to perform the main task. While-activity is
organized as oral or written communication and is based on engaging the learners in the
communicative tasks. Post-activity is reflection on the ideas and language that was produced
during the main activity. This phase also includes additional language drills and integration with
other skills.

Literatures:

1. Grammar Practice Activities, Penny Ur Cambridge University Press , 1995

2. Vocabulary activities Penny Ur Cambridge university press 2012
Practicum (2 hours):

e Importance of teaching vocabulary

e Ways of teaching vocabulary

e Exercises and activities for teaching vocabulary

e Demo lesson for teaching vocabulary

Lecture 14 (2 hours)
Teaching vocabulary
Plan:

How to teach pronunciation

e Exercises
e Activities
e Games

2. You can make students practice new vocabulary through:

A) Drills

B) Total Physical Response (TPR) activities, i.e. students act out commands given by the
teachers (or another student)



C) Games
D) Matching words to synonyms, antonyms, pictures, etc. —e.g., Match a word in the left
column with a related word in the right column:

Kangaroo roars
Parrot jumps
Lion speaks

E) Crossword puzzles

F) Word search activities — Generate fun words activities. Select the directional layout the
words, whether to use just a word bank or add clues, and provide coordinates for easy
marking.

G) Making out a new word: WATERMELON — lemon, term, warm, let, meet, and etc.

H) Information gap/interview activities

I) Brainstorming words as part of groups like: FRIUT, FURNITURE, CLOTHES, TOOLS.

J) Using scrambled words that are either based on a certain topic or theme, or that have
definitions associated with them: eumsum-museum

K) Have the students find the “odd-word-out”- human dolphin shark whale

Literatures:
1. Games for vocabulary Cambridge university Felicity O’Dell 2012
2. Grammar games Cambridge university Mario Rinvolucri 2012
3. 500 activities for the primary classroom Macmillan books for teachers Carroll Read
2012

Practicum (2 hours)
Teaching pronunciation

o Difficulties in teaching pronunciation: sounds, stress and intonation
Lecture 15 (2 h)
Teaching grammar
Plan:
Teaching grammar
e Importance
o Difficulties

Students come to our classroom in order to learn how to communicative in English in real
life. We teach them to understand written texts and oral speech. We also teach them new
vocabulary and of course new grammatical structures. It seems that grammar is the most difficult
part, both for students and for teachers. Very often students know the grammar rule but cannot
make an accurate sentence.

It is a good idea to use SITUATIONAL PRESANTATION for teaching grammar. First of
all, teachers do not need any course books or expensive materials; secondly, the fact that the
target grammar is given in context, makes it clearer for students. So what should a teacher
remember about the situational presentation?

First of all, you should think of the situation when this or that grammar is used. The
situation should be life like and provide many examples, so that the students could have enough
opportunities to practice and absorb the target language. It is always better to involve the



students into creating the context. Easy question such as — What'’s this boy’s name?, How old is
he?, What's his favorite fruit? — will make the lesson less teacher — centered, and your students
will get a chance to demonstrate the language they have learned before.

While presenting the grammar, the teacher should teach the meaning, the form
(structure), and the pronunciation. The meaning should be presented first, so that the students
know what structure they work on. Oral form should be presented and drilled before the
students see the written structure; otherwise they will read only what they see on the board.
Comprehension check questions that are asked during the presentation will help the teacher to
know whether the students understood the meaning of the target language.

Comprehension check question is a question that has only one correct answer. For
examples, Is it about past, future of present? Does he do it every day? Do you know when he was
in Italy? And etc. These questions could be asked at any stage of the presentation and should
clarify the usage of this or that grammatical structure.

Below you will find some ideas for presenting different grammatical structures. Please
adapt the presentation according to your student’ level, age, interest, background knowledge.

Literatures:
1. Grammar Practice Activities, Penny Ur Cambridge University Press , 1995
2. Vocabulary activities Penny Ur Cambridge university press 2012

Practicum (2 hours)
Teaching grammar
e EXxercises, activities, games in teaching grammar
e Write a lesson plan and conduct
Lecture 16 ( 2h)
Teaching reading
Plan:
Teaching reading
e How to teach reading

Reading is one of the main skills that a student must acquire in the process of mastering a
foreign language students enrich their knowledge of the world around them.

Reading develops intelligence. It helps to develop memory, will, and imagination. Reading
helps student to review vocabulary and grammar. It also enriches the vocabulary with new word-
combination, idioms, and proverbs. Readers must be able to recognize words and connect their
knowledge and experience to a text to create meaning.

There are many types of reading and many different reading skills and strategies to master
to become a proficient reader. To develop reading skills, teachers need to help their students to
do the following:

e Learn the meaning of unfamiliar words (vocabulary development).
e Understand explicitly stated information.

e Infer implicit information from the text.

o Identify the relationships between parts of the text.

e Distinguish the main ideas from supporting details.



Students need to learn the skills of skimming a text for a general impression of the ideas
by focusing on key content words and the topic sentences. Students also need to learn how to
scan a text for specific items of information such as a particular phrase, number, name or fact
within a text.

Basic reading comprehension can be checked through true/false statements or multiple-
choice questions, matching or sequencing activities, open ended questions or preparing short
reviews and summaries.

Readers also need to learn how to use their experience and outside knowledge to interpret
and deconstruct new material. Student need to learn how to categorize new learning as an aid to
understanding and remembering information as well as determining how to use the new learning
to accomplish a task. For example, a simple health or environmental text can provide useful
personal information or information for planning a special event in your school.

At a higher level, readers should be able to summarize the author’s point of view and use
their own experience and knowledge to agree or disagree with the author’s position. Intermediate
readers should be able to compare information from multiple sources and demonstrate their
understanding of texts by creating scripts, role-plays, stories, debates or writing reviews.
Students need to be exposed to intensive reading (reading for details and specific information)
and extensive reading (encourage discussion in a conversation lesson then you need to read
extensively. This means you will introduce the text, pre-read, go through comprehension of the
main ideas with a task, and then go on to discussing those ideas or using them as the basic for a
group speaking task.)

Literatures:
1. Games for vocabulary Cambridge university Felicity O’Dell 2012
2. Grammar games Cambridge university Mario Rinvolucri 2012
3. 500 activities for the primary classroom Macmillan books for teachers Carroll Read 2012

Practicum (2 hours)
Exercises, activities for teaching reading
Lecture 17 (2 h)
Teaching writing
Plan:
Teaching writing
e |mportance
e Difficulties

Writing is considered to be the most difficult skill to develop. Therefore, students do not
do much writing in class. They prefer to communicate verbally. However, it does not necessarily
mean that this skill should not be developed. Those students may need writing skills for exams
and possibly, later, for writing memaos, business letters etc. at work.

Writing could also be thought of a sub skill, as it always helps to develop other skills, such
as reading (every piece of writing is for someone to read). Furthermore, students usually have
some time for writing, so they think carefully of grammatical structures and check spelling with
the reference books.

There are 2 types of writing in the English classroom, writing for learning and writing
for writing. WRITING FOR LEARNING or writing for accuracy helps to improve students



spelling that is very important at lower levels and this type of writing encourages students to
focus on accurate language use.

Writing for writing is to help students to become better writers and to learn how to write in
various genres. In other words, students study written text in order to become better writers. Do
not just ask your students to write something (e.g. a description of the classroom). Make your
tasks as close to real life as possible. For examples, the same task could sound like — write a
letter to a friend and describe your classroom.

It was not your students’ idea to write a paragraph, it was the teacher who chose the topic,
so in order to involve your students do some PRE-WRITING. You can show some pictures, pre-
teach some words, you can brainstorm some ideas together with the whole class. WRITING
stage should take enough time. Students should know who the reader will be and they should
have a change to improve their writing. So it is always better to ask the students to exchange
their pieces of writing and help each other to improve them. Remember the students should be
informed about the aims of the activity because they are to help each other, not to criticize.

Literatures:
1. Games for vocabulary Cambridge university Felicity O’Dell 2012
2. Grammar games Cambridge university Mario Rinvolucri 2012
3. 500 activities for the primary classroom Macmillan books for teachers Carroll Read 2012

Practicum (2 hours)

Teaching writing
e Exercises and games in teaching writing
e Write a lesson plan and conduct

Lecture 18 (1 h)
Teaching listening
Plan:
Teaching listening
e Intensive listening
e Extensive listening

Listening requires listeners to take in information and process it with their current
knowledge. Listening means paying attention to and understanding what you hear. It is an
essential skill for communication. The aim of listening tasks should be to prepare students for
interaction in the real world.

Some basic principles for teaching listening

Listening should be the main part of beginning — level language lessons. The teacher can ask
students to follow instructions and do something to show that they understand the English that
the teacher is speaking.

The first stage of language development is a ‘silent period” when learners need to listen to
English before being asked to speak. Beginning — level classes should listening activities such as
Total Physical response. TPR is used primarily to teach beginning classes with the emphasis on
listening comprehension. Basically the teacher gives a command and models the action (with
some volunteers from the class) and then students obey the command with a physical response.
Students remain silent until they feel ready to speak the commands themselves to the other



students. As student’s comprehension increases many commands are combined. No
memorization is required. Little error correction is necessary because the teacher can understand
immediately by the students’ actions if students understand. Meaning is made clear through body
movements so only English is used.

Use materials that are relevant to the student’s real lives. Motivation to understand is
higher when students are listening to topics that interest them; comprehension increases with
increased interest in the topic; interest in the topic increases when students are actively
participating in an activity.

Always tell the learners the purpose of the listening activity. Purpose including listening

1. For the gist (or general understanding)

For specific information

3. To establish a context (where is it happening? What is happening? Who is speaking to
whom?)

4. To gather information for a later discussion for a later discussion, role — play, or
information exchange

N

The main functions of a listening task should be to help learners gain confidence in their
listening ability and to build strategies that help learners make sense of what they hear.

Literatures:
1. Games for vocabulary Cambridge university Felicity O’Dell 2012
2. Grammar games Cambridge university Mario Rinvolucri 2012
3. 500 activities for the primary classroom Macmillan books for teachers Carroll Read 2012

Practicum (1 hour)
1. Exercises and games in teaching listening
2. Demo-lesson for teaching listening
Lecture 19 (1 h)
Teaching speaking
Plan:
Teaching speaking
e |mportance
e Difficulties

Developing students’ speaking skills
Why do people speak?
1. To give information, instruction, commands.
To communicate to other people.
To express their feelings, opinions.
To discuss, to debate.
To make a speech, a presentation.

oW

Imagine that today you are in an English class. The teacher comes in and says “today we are
going to speak about the poetry of “Yemen’. How would you feel as a student? You might be in
panic because the teacher wants you to talk about something you did not have time to think over
or you might not know anything about the poetry of ‘Yemen. Your students could be in the same



difficult situation. Therefore, it is very important to make careful lesson plans and use interesting
and easily understandable activities for developing communicative skills of students.
A good speaking activities:
1. Is purposeful and meaningful. Students should be given interesting activities that are
relevant to the students in everyday life and communication needs/
2. Gives learners opportunities to talk a lot. The task should require long answers,
discussing or expressing opinions and should let students work in pairs or small groups.
3. Has a task for speakers as well as for listeners. There should be either an information
gap or an opinion gap, i.e. one of the speakers involved in the conversation knows
something that other do not. This makes the communication life-like.
4. Provides even participation. All students get a chance to speak and participation is
even, students try to talk a lot.
5. Motivates learners. Learners are eager to speak because they are interested in the topic
and have something to say about it.
6. Requires language knowledge. Pre-teach or review the vocabulary or grammar students
need to know to accomplish the task.
7. Istime — bound. Give students specific time for the task. If the time is short, students
will work harder. You can always give more later if needed.

Literatures:
1. Grammar Practice Activities, Penny Ur Cambridge University Press , 1995
2. Vocabulary activities Penny Ur Cambridge university press 2012

Practicum (1 hour)
e Write a lesson plan and conduct

Cucrema HHAUBUAYAJIBHBIX U I'PYNIIIOBLIX 3aHATHH.

OcHoBHas TeopeTndeckas HHGOpMAIUs Al YCIEITHOTO OCBOCHUS JUCIHUILTUHBI JaeTCs
CTYJIEHTaM B XOJ€ ayUTOPHBIX 3aHATUM.
[TpakTHyeckre HaBBIKU MO OCBOCHUIO MPAKTHKU MPEMOJaBaHUS SI3bIKa BBIPaOaTHIBAIOTCA
B X0JI€ TPYIIIOBBIX U UHJIMBUIYaTIbHBIX IPE3CHTALINN HA 3aHATHUSX.
Bce Npe3CHTAl HWJIIM APYruc 3aJjaHus BBIIIOJHAIOTCA CTYACHTAMH IIOCJIC OCBOCHUA
TEOPETHUECKOT0 MaTeprasa U OIICHUBAIOTCS COTJIACHO KPUTEPHUSM OIEHKH.
Ilnan caMoCTOATEIbHBIX PA0OT CTYI€HTOB.

IToMuMmo AyJAUTOPHBIX 3aJlaHui CTYACHTHI BBIINIOJIHAIOT CAMOCTOSATCIIBHBIC 3alaHUd U
BUBI pa60T. HpI/IMepaMI/I CaMOCTOSTEIbHOM pa6OTBI SABJIAIOTCA TEMbI JOKJIaaA0B, 5CCE U TOIIMKOB
AJI1 YCTHOT'O BBICTYIIJICHUA.

Tembt u cooeporcanue camocmoamenbHviX paoom:

Interpret the following statement: "Learning is more important than teaching."
Imagine you are at a teacher-parent meeting. One of the parents questions the efficiency of



student-centred teaching. Explain the main principles of this approach and argue for your
position.

Interpret the following statement: "Don’t tell students what they can tell you."

Why do you think it’s important for a teacher to do needs analysis at the beginning of a course?
List some specific ways of carrying out needs analysis.

"A group is made up of individuals.”

a/ Explain this statement

b/ Explain in what specific ways students can differ

c/ List some implications for teaching

What are learning styles and strategies? Give a definition and some examples for each one.
What are the most important characteristics of good learners? List at least 5 aspects.

What is the difference between intrinsic and extrinsic motivation?

Describe the main characteristics and skills which young learners bring to the classroom.
Give a definition of acquisition and learning. Why are these concepts important for language
teachers?

What skills and abilities enable the teacher to be a good motivator in class?

Describe some teaching situations where it would be appropriate for the teacher to act as a) an
explainer b) an enabler.

Describe five teacher roles and explain why a teacher might take up these roles.

How can eye contact between the teacher and students vary at different stages of the lesson?
What is TTT and what are some of the ways of reducing it?

What do you think are the most important ways of building rapport in the classroom? Give
reasons.

What are some of the limitations and some of the advantages of a non-native teacher?

List the five most important characteristics of the Communicative Approach.

Define the term "communicative competence™ and explain its significance within the
Communicative Approach.

Give a definition of "accuracy" and "fluency". What is their significance within a communicative
framework?

Define the term "on-the-spot correction” and "delayed correction™. Justify their application.
Explain the significance of skills development within a communicative framework.

What is an information gap activity?

There is no one to one correspondence between form and function. Explain what it means and
give an example.

Give an overview of different types of published ELT materials.

Write 5 questions you would want to ask yourself before you choose a coursebook for a
particular group of students

In two columns list some possible advantages and disadvantages of using a coursebook.
Interpret the following statement: "Coursebooks are good servants but poor masters."
(Cunningsworth)

What is the difference between a functional syllabus and a structural one?

What is a multi-dimensional syllabus?

How does the syllabus of a coursebook differ from the syllabus of a course?

What are some ways of involving students in syllabus planning?
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Describe three activities in order to demonstrate different ways in which you could use visuals in
the classroom.

KOHTpOJIb 32 U3YyYCHHE TUCHUIIJIUHBI.

JlaHHas IMCUUIUIMHA COCTOUT U3 ABYX OJIOKOB (MOAyJeH).
I'paduk npoBegeHuss MoayJ1eu:

Heneas 1 12 |3 (4 |5 (6 (7 (8 |9 |10 |11 |12 |13 |14 |15 |16
Monaynu ‘ M M
1 2

s meproanM4ecKoro KOHTPOIIs YCIIEBAEMOCTH, NOCIIE KaXKI0r0 TEMATHYECKOTO MOYJIS
MPOBOJIUTCS YCTHBIA M MUCBMEHHBIA ONMPOC MO BceMy OJoKy. Takyke HE0OXOIUMO BBIMOJIHUTH
BCE 3aJlaHus, BBIJABAEMBIE BO BPEMSI MPOXOKIACHUS MPAKTUYECKUX 3aHATHI. W BBINOIHEHUS
VH/IUBUYaJIbHbIX JIOMAIIHUX 3aJaHUM.

Bomnpocsl 111 MOYJIbHO-PETHHIOBOM ATTECTALMH.

Questions for Modul I.

=

What is Method

What are relations between Methods of Teaching English and Pedagogics, Psychology and
Linguistics?

3. What is the difference between approach, technique and methods?

4. What are characteristic features of Grammar-translation method?

5. What are characteristic features of direct method?

6. What is the difference between Grammar-translation method and direct method?

.

8

9

N

What are advantages of using Audio-lingual method in teaching English?
What are advantages of using innovative language teaching?
. What is a Suggestopedia?

10. What is the teacher’s role in using Suggestopedia?

11. What is the teacher’s role in using Silent Way?

12. What is Community language learning?

13. What are principles of using Community language learning?

14. What is Communicative language teaching?

15. What is “dialogue” and “monologue”?

Questions for Modul 11.
What is 4mat thematic lesson plan?
What is importance of teaching pronunciation?
What difficulties are there in teaching pronunciation?
How to teach pronunciation?
What activities and games in teaching English pronunciation do you know?
What is importance of teaching vocabulary?
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What are “object words”, “structural words” and ““abstract words”?
How to teach vocabulary
What activities and games in teaching vocabulary do you know?

. What grammar games do you know?

. How to write a lesson plan?

. How to organize out-of-class work?

. What is Total Physical response?

. What is “prepared” and “unprepared” speech?

. What are the term “aims” and “objectives” used for?
. What is practical aim of teaching English?

. What is educational aim of teaching English?

Grading scale: The grading scale is: 90-100 points excellent

o gk whE

O No ko

65-89 points good
50-64 points satisfactory
Below 50 points unsatisfactory

Main Literature:
A course in English language teaching Penny Ur Cambridge university press 2012
“Methods of teaching English” Z.B Jayloobaeva, B.T. Eralieva, Jalal-Abad 2001
Learning teaching Macmillan books for teachers Adrian Underhill 2016
Oswald A, Aytieva A “Introduction to teaching methodology” Osh 2004
Morrison J. “Feedback and Four-part thematic lesson plan” Bishkek 2005
Teaching English is easy Bishkek 2014

Additional literature:
Games for vocabulary Cambridge university Felicity O’Dell 2012
Grammar games Cambridge university Mario Rinvolucri 2012
500 activities for the primary classroom Macmillan books for teachers Carroll Read 2012
Grammar Practice Activities, Penny Ur Cambridge University Press , 1995
Vocabulary activities Penny Ur Cambridge university press 2012
Internet web sites

TpeﬁoBa}mﬂ 00 akageMHn4ecKom yCnneBaeMoOCTH:

TaK W BpeMA IJId CaMOCTOSTEIbHOM pa6OTBI CTYACHTOB. 3a1u1/1Ta npearogaract IMpoBEPKY
npenoaaBarcyicM 3HaHUA COOTBCTCTBYIOIIUX TMPAKTHYCCKUX U TCOPECTHYCCKUX PaA3aCIOB

Texywuit konmpons. [IpakTrueckre pabOThI BKIIOUYAIOT B ce0s1, KaK ayJUTOPHOE BpEMSI,

JAUCIHHUITIIMHBI.

Pyéesrcnviii Konmpons. BbIlloNIHEHNE TMCbMEHHBIX U YCTHBIX 3aJaHUN 10 IPOHAECHHBIM

TEMaM.

Hmozoewtii Konmponas. Tect 1Uis IONTy4YeHUS SK3aMeHa 10 TaHHOM TUCIUIUINHE.

BHUMAHMUE: IIpoxoxaeHne BceX BUJIOB KOHTPOJIS ABISETCS 00A3aTENbHBIM ISl BCEX

CTYJEHT



PA3JAEJI 3. I'noccapuit

Accuracy
Producing language with few errors.

Achievement test
A test to measure what students have learned or achieved from a program of study;
should be part of every language program and be specific to the goals and objectives of a
specific language course. These tests must be flexible to respond to the particular goals
and needs of the students in a language program.

Activate
The phase in a lesson where students have the opportunity to practice language forms.

CE 1Y

See “controlled practice”, “guided practice”, and “free practice”.

Active listening
A technique whereby the listener repeats (often in other words) what the speaker has said
to demonstrate his or her understanding. Active listening is an especially useful
alternative to directly correcting a student error. Compare active listening.

Active vocabulary
Vocabulary that students actually use in speaking and writing.

Active
Related to student engagement and participation. For example, listening is perceived to
be a passive skill, but is actually active because it involves students in decoding meaning.

Audiolingualism
A form of language learning based on behaviourist psychology. It stresses the following:
listening and speaking before reading and writing; activities such as dialogues and drills,
formation of good habits and automatic language use through much repetition; use of
target language only in the classroom.

Audio-visual aids
Teaching aids such as audio, video, overhead projection, posters,pictures and graphics.

Aural
Related to listening.

Authentic text
Natural or real teaching material, often this material is taken from newspapers,
magazines, radio, TV or podcasts.

Automaticity
A learner’s ability to recover a word automatically, without straining to fetch it from
memory.

Bottom-up information processing
Students learn partially through bottom-up information processing, or processing based
on information present in the language presented. For example, in reading bottom-up
processing involves understanding letters, words, and sentence structure rather than
making use of the students’ previous knowledge.


https://en.wikipedia.org/wiki/Language
https://en.wikipedia.org/wiki/Active_listening

Brainstorming
A group activity where students freely contribute their ideas to a topic to generate ideas.

Burn-out
Fatigue usually based on either the stress of overwork or boredom with the same task.

Chorus

Speaking together as a group; used in choral speaking and jazz chants.

Classroom climate
Environment created in the classroom by factors such as the physical environment and
also the interrelationship between the teacher and the students, and among the students.

Classroom management
The management of classroom processes such as how the teacher sets up the classroom
and organizes teaching and learning to facilitate instruction. Includes classroom
procedures, groupings, how instructions for activities are given, and management of
student behaviour.

Communicative Competence
The role of language learning is to achieve communicative competence. Communicative
competence has four parts, which we call language competencies.

1. Grammatical competence is how well a person has learned that features and rules

Feedback

of the language. This includes vocabulary, pronunciation, and sentence formation.
The main question is: How well does a person understand English grammar?
Sociolinguistic competence is how well a person speaks and is understood in
various social contexts. This depends on factors such as status of those speaking to
each other, the purpose of the interaction, and the expectations of the interaction. The
main question is: how socially acceptable is the person’s use of English in different
settings?

Discourse competence is how well a person can combine grammatical forms and
meanings to achieve different types (genres) of speaking or writing. The main
question is: How well does one properly combine all the languages elements to
speak or write in English?

Strategic competence is how well the person uses both verbal forms and non-verbal
communication to compensate for lack of knowledge in the other three
competencies. The main question is: Can a person find ways to communicate when
he or she is lacking some knowledge of English?

Reporting back or giving information back, usually to the teacher; feedback can be
verbal, written or nonverbal in the form of facial expressions, gestures, behaviours;
teachers can use feedback to discover whether a student understands, is learning, and
likes an activity.

Fluency

Natural, normal, native-like speech characterized by appropriate pauses, intonation,
stress, register, word choice, interjections and interruptions..



Free practice
Practice-activities that involve more language choice by the learner. The students focus
on the content rather than the language. Used for fluency practice. (see "Controlled
practice™ and "Guided practice™)

Grammatical syllabus
A syllabus based on the grammar or structure of a language; often part of the grammar
translation method.

Guided practice
An intermediate stage in language practice - between "controlled practice” (g.v.) and
"free practice” (g.v.) activities; this stage features allows for some creativity from the
students.

A group of words whose meaning is different from the meanings of the individual words:
“She let the cat out of the bag” or “He was caught red-handed.”

Inductive teaching
Also known as induction, from the verb “to induce”; a facilitative, student-centred
teaching technique where the students discover language rules through extensive use of
the language and exposure to many examples. This is the preferred technique in
communicative language teaching. (See ““ Deductive teaching”.)

Learning factors

For EFL teachers, four factors outside aptitude and attitude affect the rate at which a
student learns a second language. These are (1) the student’s motivation, including
whether it is instrumental or integrative; (2) the amount of time the student spends in
class and practicing the language outside class; (3) the teacher’s approach to teaching;
and (4) the teacher’s effectiveness and teaching style. The most important of these
motivators are the first two, which are also the two the teacher has least control over. See
also “aptitude”, “attitude” and “TEFL vs. TEFL”.

Lesson plan
An outline or plan that guides teaching of a lesson; includes the following: pre-
assessment of class; aims and objectives; warm-up and review; engagement, study,
activation of language (controlled, guided and free practice); and assessment of lesson. A
good lesson plan describes procedures for student motivation and practice activities, and
includes alternative ideas in case the lesson is not long enough or is too difficult. It also
notes materials needed.

Look and say
Also called the whole-word method, a method to teach reading to children, usually in
their first language; has been adapted for second-language reading; words are taught in
association with visuals or objects; students must always say the word so the teacher can
monitor and correct pronunciation.

Model/modelling


https://en.wikipedia.org/wiki/Idiom

To teach by example; for example, a teacher who wants students to do an activity may
first demonstrate the activity, often with a student volunteer.

Motivation
In language instruction, the desire to learn. See “TEFL vs. TESL”.

Needs assessment
Measurement of what students need in order to learn language and achieve their language
learning goals; also may include consideration of the school syllabus.

Obijectives
Also called lesson objectives or aims; statements of student learning outcomes based on
student needs; objectives state specifically what the students will be able to do in a
specified time period; objectives are measurable and therefore involve specific and
discrete language skills.

Oral
Related to speaking.

Over-correction
Correcting so much that students become reluctant to try out what they have learned.

Passive vocabulary
Vocabulary that students have heard and can understand, but do not necessarily use when
they speak or write.

Passive
Opposite of active; the false assumption that the language skills of reading and listening
do not involve students in doing anything but receiving information.

Peer correction
Also known as peer review, peer editing, or peer feedback; in writing, an activity
whereby students help each other with the editing of a composition by giving each other
feedback, making comments or suggestions; can be done in pairs or small groups.

Student and teacher
Teachers have eight roles in the classroom. They are authorities and sources of
knowledge; entertainers; caregivers; role models; counselors and sometimes friends;
classroom disciplinarians; directors and managers; facilitators, coaches and guides.

The most important person in the classroom is the student. The teacher’s primary focus must
be on effective ways to have the student practice using his or her language. Classes should be
planned so they enable the student to use just a little more language than they are
comfortable with. This is known as “i+1” — an idea popularized by Stephen Krashen. This
formula is short for “comprehensible input plus one.” Comprehensible input is language the
students can understand.

Student feedback
Information solicited from students by the teacher to assess the effectiveness of the
teaching-learning process.

Student-centred


https://en.wikipedia.org/wiki/Motivation
https://en.wikipedia.org/wiki/Peer_feedback

Also called learner-centred, a way of teaching that centres on the goals, needs, interests
and existing knowledge of the students. Students actively participate in such classrooms
and may even be involved in setting learning outcomes. Teachers in student-centred
classrooms ask students for input on their goals, needs and interests and on wat they
know before providing them with study topics or answers to questions (for example,
grammar rules). They may also ask students to generate (help produce) materials. The
teacher is seen more as a facilitator or helper than the dominant figure in the classroom.

Task-based syllabus
A syllabus organized around a sect of real, purposeful tasks that students are expected to
carry out; tasks may include telephone use, making charts or maps, following
instructions, and so on; task-based learning is purposeful and a natural way to learn
language.

Teacher talk

The language teachers use when teaching; involves simplifying speech for students; it
may be detrimental to learning if it is childish or not close to the natural production of the
target language.

Technique
A way of presenting language.

PA3JIEJI 4. TecTbl 4 32aHUA 0 TUCHMIIJIHHE

Group and student name:

1. Inthe Audiolingual Method:
a. a) accuracy in pronunciation is emphasized b) correct spelling is emphasized
b. c) accurate reading is emphasized d) accurate behavior is emphasized

2. Translation in the Audiolingual Method is:
a. a)allowed b)isnotallowed c) good d) difficult

3. Learning in the Audiolingual Method is:
a. a) tightly controlled by students b) tightly controlled by the teacher
b. c) equally controlled by both sides d) not controlled at all
4. The Communicative language teaching has:
a. a)two approaches b) three approaches c¢) one approach d) four
approaches.

5. Communicative approach teacher teaches students:
a. a) how to give advise to someone b) models should and must
b. c) meaning of should only d) doesn’t teach should

6. In Communicative approach teaching priority is given to:
a. a)learners’ needs  b)teacher’sneeds  c¢) director’s needs  d) none of these



7. In Communicative approach language skills are taught from the beginning.
a. a)three b) two c) all four d) all five

8. The Communicative approach allows the teacher to explain that different language will
be used when complaining to a teacher than when complaining to a close friend.
a. a)nottrue  b)true c) not always true  d) I don’t know

9. Total Physical Response approach attempts to teach language through:
a. a)singing b) reading texts c) Listening d) physical activities

10. Total Physical Response approach focuses on the importance of

comprehension as the basis for language acquisition. a) writing b) listening c)
reading d) speaking

Group and student name:

1. The number of traditional approaches to language teaching is:
a) three b) two C) one d) four

2. Grammar Translation Method is:
a) Communicative language teaching b) Innovative language teaching
c) Traditional language teaching d) None of these

3. Grammar Translation Method was commonly used in Europe to teach:
a) German  b) Spanish  c) English  d) Latin

4. In atypical Grammar Translation Method the main focus is on:
a) Reading, Writing b) Speaking, Listening c) Speaking, Writing d) Reading, Speaking

5. The role of the teacher in Grammar Translation Method is:
a) Friendly  b) Authoritarian c) Relaxed  d) Strict

6. The Direct Method teaches language:
a) through reading b) through writing c) with translation d) without translation

7. In Direct Method classes often start with:
a) reading aloud a text. b) singing a song c) playing a game d) coming late

8. To help students understand the Direct Method teacher uses:
a) songs b) students  c) texts d) realia and visual aids

9. Some teachers think that the Direct Method is:
a) not time consuming b) time consuming  c¢) notrude  d) rude



10. In the Audiolingual Method skills are taught in the order of:
a) writing, listening, speaking, and reading b) listening, speaking, reading, and writing.
c) speaking, listening, reading, and writing d) Reading, writing, speaking, and listening.

PA3JIEJI S.

MeToanueckne yKkazaHus JJI51 IPAKTHYECKUX padoT.

JUis ycremHoro BHIMOJHEHUS IPAKTHUECKUX PadOT CTyACHTaM PEKOMEHAYETCS NCTI0Ib30BAaTh!
Hcnonp3oBaTh yueOHUKN M HHTEPHET PECYPCHI IO KypCy AEIOBON aHTIIMUCKUH S3BIK
BrInonHATE Bee 3a1aHKs JaHHbIE IIPEI01aBaTelIeM

l'oTOBUTE Mpe3eHTalNH 110 331aHHON TeME C IPUMEHEHUEM HEO0OXOAUMBIX PECYPCOB

R A

O3HAaKOMUTECS C BHUACOMATCPpHATIaMU 110 JaHHBIM CCBIJIKAM U3 MHTCPHCTA:
o http://www.youtube.com/watch?v=ddCuu9LKgZo
o http://www.youtube.com/watch?v=I1HbEQTACXQ
o http://www.youtube.com/watch?v=e65HhCIYmzQ
o http://www.youtube.com/watch?v=uOFVC3PmMW5Y
o http://www.youtube.com/watch?v=c90 3ufYXgE
. http://www.youtube.com/watch?v=iPYXTXLTOr0
o http://www.youtube.com/watch?v=zJV-GfgFQOk
o http://www.youtube.com/watch?v=H0a_vUhhAks
o http://www.youtube.com/watch?v=7mFhuv5d_dk
o http://www.youtube.com/watch?v=NWawMZxDh9Y
) http://www.youtube.com/watch?v=HaPCvDgaVg0
o http://www.youtube.com/watch?v=0GaG1T8-v9k

PA3JIEJI 6.

Metoaunyeckue pexkomenaanuu no CPC.

CTyI[eHTaM HCO6XO,Z[I/IMO CaMOCTOATCIIBHO MMPOCMOTPETh U O3HAKOMUTBHCA CO CICAYIOINIMMU
TEMaMu.

Tasks

Learning and the learner

Teacher in focus

Teacher talking time

Student talking time

Course books and syllabuses

Testing and assessment

Teaching vocabulary on different levels

o|lNlo|lo|lw N~ ®

Warming ups in teaching



http://www.youtube.com/watch?v=ddCuu9LKqZo
http://www.youtube.com/watch?v=l1HbEQTACXQ
http://www.youtube.com/watch?v=e65HhCIYmzQ
http://www.youtube.com/watch?v=uOFVC3PmW5Y
http://www.youtube.com/watch?v=c90_3ufYXgE
http://www.youtube.com/watch?v=iPYxTXLTOr0
http://www.youtube.com/watch?v=zJV-GfqFQOk
http://www.youtube.com/watch?v=H0a_vUhhAks
http://www.youtube.com/watch?v=7mFhuv5d_dk
http://www.youtube.com/watch?v=NWawMZxDh9Y
http://www.youtube.com/watch?v=HaPCvDqaVg0
http://www.youtube.com/watch?v=0GaG1T8-v9k
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CamocrosiTeibHasi padoTa cTy/JAeHTAa N0/l PYKOBOJACTBOM NpenoaBaTeJis.

CrynentamM HEOOXOAMMO MPOCIYIIATh Pa3bsCHEHUS MPAaBHJ MPENOJABAaHHS SI3bIKA M IPOBECTH
MUHU-YPOKM IO 33JaHHBIM IperojaBaTelieM TeMaM IpH IPUCYTCTBUM IpernoiaBarens, Ile
OJTHOTPYMITHUKH TOCITYKaT KiaccoM. J{Jist mpoBesieHns ypoka He0oOX0AMMO UMETh IpH cede:

e [loypouHsblii 1an
e Pa3narouHsle MaTepUaIbl
e 3amaHus ¥ HEOOXOUMBIC PECYPCHI IS TIPOBEACHUS YPOKa

PA3JIEJI 7. KOHTPOJILHO-U3MepPHUTEIbHbIE CPeICTBA.

Working with people

Teaching and learning

Three kinds of teacher

An introduction to classroom management
Options, decisions, actions

Classroom interaction

Potential problems

The subject matter of English language teaching
Language systems and language skills

. Activities and lessons

. Classroom activities

. Four kinds of lesson

. Planning

. Formal and informal planning

. Syllabus and timetable

. Ideas for improving speaking

. The role of games in teaching English Language.

. Modern techniques of teaching vocabulary.

. Communicative exercises in teaching speaking.

. Effective methods in teaching reading.

. Using critical thinking strategies in learning English.

. Types of evaluating students’ knowledge.

. A good lesson plan is a source of knowledge.

. The use of fairy-tales in teaching reading.

. The role of tongue-twisters, songs and poems in teaching pronunciation.
. Modern techniques of teaching grammar.

. Total physical activities improve the students’ interest.
. Technical aids improve listening skills.

. Teaching vocabulary through total physical response.

. Authentic materials develop children’s’ listening skills.
. The role of visual aids in teaching vocabulary.



PyGe:xHoe TecTOBOE 3a1aHHE

Group and student name:

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

Group and student name:

2.

IntheAudiolingualMethod:
a. a) accuracy in pronunciation is emphasized b) correct spelling is emphasized
b. c) accurate reading is emphasized d) accurate behavior is emphasized

Translation in the Audiolingual Method is:
a. a)allowed b)isnotallowed c) good d) difficult

Learning in the Audiolingual Method is:
a. a) tightly controlled by students b) tightly controlled by the teacher
b. c) equally controlled by both sides d) not controlled at all
The Communicative language teaching has:
a. a)two approaches b) three approaches c) one approach d) four
approaches.

Communicative approach teacher teaches students:
a. a) how to give advise to someone b) models should and must
b. c¢) meaning of should only d) doesn’t teach should

In Communicative approach teaching priority is given to:
a. a)learners’ needs  b)teacher’sneeds  c¢) director’s needs  d) none of these

In Communicative approach language skills are taught from the beginning.
a. a)three b) two c) all four d) all five

The Communicative approach allows the teacher to explain that different language will
be used when complaining to a teacher than when complaining to a close friend.
a. a)nottrue b)true c) not always true  d) I don’t know

Total Physical Response approach attempts to teach language through:
a. a)singing b) reading texts c) Listening d) physical activities

Total Physical Response approach focuses on the importance of
comprehension as the basis for language acquisition. a) writing Db) listening c)
reading d) speaking

The number of traditional approaches to language teaching is:



11.

12.

13.

14.

15.

16.

17.

18.

a) three b) two C) one d) four

Grammar Translation Method is:

a) Communicative language teaching b) Innovative language teaching
c) Traditional language teaching d) None of these
Grammar Translation Method was commonly used in Europe to teach:

a) German  b) Spanish  c¢) English d) Latin

In a typical Grammar Translation Method the main focus is on:
a) Reading, Writing b) Speaking, Listening c) Speaking, Writing d) Reading, Speaking

The role of the teacher in Grammar Translation Method is:
a) Friendly  b) Authoritarian c) Relaxed  d) Strict
The Direct Method teaches language:

a) through reading b) through writing c) with translation d) without translation

In Direct Method classes often start with:
a) reading aloud a text. b) singing a song c) playing a game d) coming late

To help students understand the Direct Method teacher uses:

a) songs b) students ) texts d) realia and visual aids
Some teachers think that the Direct Method is:

a) not time consuming b) time consuming  c¢) notrude  d) rude
In the Audiolingual Method skills are taught in the order of:

a) writing, listening, speaking, and reading b) listening, speaking, reading, and writing.
c) speaking, listening, reading, and writing d) Reading, writing, speaking, and listening.

DopMUPOBAHHE HAKOIVICHHOM OLEHKH
(TekylIHii KOHTPOJIB)

IIo pe3yjibTaTaM TCKYIICTO KOHTPOJIA CTYACHT IMOJIYYaCT HAKOINICHHYHO OLCHKY, KOTOpAasi

BBICTABJISIETCA B BCIOMOCTD. I[J'If[ q)OpMHpOBaHI/ISI HAKOILJICHHOM OICHKHU HCIIOJIB3YIOTCA

KO3 (UIIMEHTHI IepecyeTa pa3IndHbIX BUJOB padboT

Ikana oneHoOK:

ESTS banner % [Tosicnenue

A 90-100 90-100 OtnuyHO

B 65-89 65-89 Xoporro

C 50-64 50-64 Y 10BIIETBOPUTEITHHO

F 0-49 0-49 HeynosnersopurensHo




Ixaja nepeBoaa 06a/1710B B OLCHKHU:

Bce onieHKH CKIaABIBAIOTCS U3 PE3YIBTATOB M0 KAXKIOMY 33JaHUI0, U M0 GUHAITBHOMY
3a4eTy BBIBOJUTCS CPEIHUIN OAUT JUIsi OKOHYATEIbHOM olleHKH 3a Kypc. llIkama nepeBoga
0aJIOB B OLIEHKH CIIEYIOIIee:

Kpurepun oueHKH 3HAHUIN CTY/I€HTOB:

OllEHKA «OTJIMYHO» BBICTABJISETCS CTYJCHTY, KOTOPBIH TIyOOKO YCBOWJ IPOTPAMMHBIM
MaTepHua, OCMBICIICHHO U JIOTUYHO BBICTPOMII OTBET, U3YUHJI 00S3aTCIIBHYIO M IOMOJIHUTEIbHYIO
JUTEPATypy, CBOOOJHO OPUECHTHPYETCS B TEOPETUYECKOM Marepuaie, OTBEYaeT Ha BCE
JIOTIOJIHUTEILHBIE BOMPOCHI, YBEPEHHO MNPHUMEHSET TECOPETUYECKHE 3HAHUS IPHU BHIOJHEHUU
MPAKTUYECKUX 3aJaHUI;

OLEHKA «XOpOWIO» - CTYACHTY, KOTOPBI OTHOCHUTENHHO TIOJIHO PAaCKpbUl CYTb
9K3aMCHAIIMOHHBIX BOIMPOCOB, U3YYHJ O0O0S3aTENbHYIO JIMTEPATYpy, JOIMYCKAeT HEKOTOpPHIE
HETOYHOCTU, HE MCKa)kas COJIep>KaHUE€ OTBETA IO CYILIECTBY, OTBEUAET Ha JIONOJHUTEIIbHbIC
BOIPOCHI C HE3HAUUTEIHHBIMU OIIMOKAaMU, IPH BBIMOJTHEHUU MPAKTUYECKUX 33JaHUN JTOITYCKaeT
oT 1 103 omuooK;

OLICHKA «yI0BJIETBOPUTEIBHO» - CTYIACHTY, KOTOPBIM BJaJeeT MaTepUaioM B Mpejenax
MporpamMMbl JTUCHMIUIMHBI, 3HA€T OCHOBHBIE KATETOPUHM M TEPMHHBI, OCBOUJ IPUMEPHO
MOJIOBUHY OCHOBHOM JIMTEPaTYyphl Kypca, JOIyCKaeT rpyObie OMMOKU B OTBETE, IIPH STOM OTBET
JIOTUYECKH HE BBICTPOCH, MPU BBHIMOJHEHUU MPAKTUUYECKUX 3aJaHUM HE MOXKET MPUMEHUTH
MMEIOIIHNECS TEOPETUUCCKUE 3HAHUS;

OLICHKA «HEY0BJIETBOPUTEJIbHO» - CTYJECHTY, KOTOPBI OCBOUJI MaTepuall MEHEE, YeM Ha
50 %, HEe MOXKET PaCKPBITh CYIIHOCTh OCHOBHBIX TEPMUHOB, IEMOHCTPUPYET HEUH(DOPMATUBHBII
OTBET, HE OTBEYAET Ha JIONOJIHUTEJbHBIE BOMPOCHI, IPU BBHIMNOJHEHUN NPAKTUYECKUX 3aJaHUU
JIOTTyCKaeT MHOTO OIHUOO0K JINO0 BOOOIIIE 3aTpyAHAETCS IPU PEIICHUH TOJOOHBIX 3aJaHHIA.
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