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Opranu3anmoHHO - METOANYECKHUI pa3aes
H3Baeuenne u3 'OC BIIO cnennanbHOCTH (HAnpaBJieHUs MOATOTOBKH)

[IporpamMma o Kypcy «AkajgeMuyeckoe NMCbM0)» COCTaBJICHAa B COOTBETCTBHUH C
['ocynmapcTBeHHBIM 00pa30BaTENbHBIM CTAHAAPTOM JUISI IOATOTOBKH JIMHTBUCTOB TIO
crenranbHOCTH 531100 «Teopus U MpakTUKa MEKKYJIbTYPHOU KOMMYHUKALIMWY U MPEIHA3HAUYCHA
JUISL CTYAEHTOB, U3YYAIOLIMX aHTJIMHACKUH A3bIK B KAYECTBE OCHOBHOM CIIELIUATIbHOCTH.

B nmporpaMMmy BXOIUT OpraHu3aliOHHO-METOUYECKHM pa3aen (1esib Kypca, 3aJjaui Kypca;
TpeOOBaHUs K YPOBHIO OCBOSHHSI CoJlepKaHMs Kypea ¢ yuetoM TpeboBanuii 'OC BIIO);
coJiep;kaHue Kypca (KaJeHIapHO-TeMaTUYeCKUi TUIaH; TEMBI U KpaTKOe CoiepKaHHUe Kypca;
CaMOoCTOsITeNIbHAs pPad0Ta; KPUTEPHUH OIICHKH dK3aMeHa; y4eOHO-MEeTOANYecKoe o0ecrieueHrne Kypea
(ocHOBHasI TUTEpaTypa; JOTOJHUTEIbHAS JTUTEPATypa); POHT OIIEHOUYHBIX CPEJICTB.

1. Hesnu 1 3a1a4n AUCHUNIMHBI

OCHOBHOM 11€JIBI0 Kypca «AKaJeMUYECKOe TUCHMO (MHOCTPAHHBIHN SI3BIK)» SBIISETCS
aKTyaliu3alus U pa3BUTHE 3HAHUI B 00JIACTH MIUCHbMEHHOTO aHTJIMICKOTO si3biKa. M3ydeHue Kypca
HaIpPaBJIEHO HA Pa3BUTHE U COBEPILICHCTBOBAHNE KOMITETEHIMI B 00JIaCTH MUCHbMEHHON HAyYHON
KOMMYHHKAITUHU, 00€CTIEYNBAIOIINX BEICOKHI YPOBEHB MOJITOTOBKYA MAaruCTPOB, HEOOXOIUMBIHA TSI
3¢ peKTUBHOTO OOIICHUS B aKaIEMUUECKOU CpeJie.

3agaun JMCHHUILIMHBI:

® 03HAKOMUTH ciymiarenel ¢ 6a30BBIMU TPEOOBAaHUAMHU K MHUCbMY Ha aHTJIMACKOM SI3BIKE;
c(opMHPOBATH HABBIKM MHUCbMEHHON HAYYHOW KOMMYHHUKAIIIH;
C(bOpMI/IpOBaTB YMGHI/IG BBIpa)KaTB NICU B INCBMCHHOM BHUAC U apI‘YMeHTI/IpOBaTB Hux,
HAY4YUTbh IPUEMaM CTPYKTYPHUPOBAHUS aKaJIEeMUYECKHX padoT;
MMOATOTOBUTH K HAITMCAHUIO 3CCE, CTATSH M aHHOTAIIHII;
chopMHUpOBaTh yMEHHE CBOOOAHO M apryMEHTHUPOBAHHO H3JIaraTh MBICIH IO HAayYHOU
npo0JieMe, UCIOJIb3YysI COOTBETCTBYIOIIYIO JIEKCUKY HA HHOCTPAHHOM SI3BIKE;
L] paBBI/IBaTI: HaBBIKHU pellaKTI/IpOBaHI/IH TEKCTa.

2. Mecto nucuunianHbl B cTpykrype OOII

JlanHast ydeOHas OUCIUIUIMHA BKIIOYEHA B pa3feNl OOIICHAy4YHOTO I[HKIA AWCHHUILIUH U
OTHOCUTCS K 6a30Boii yactu. OcBanBaeTCs Ha IEPBOM Kypce (2 cemecTp).

IIporpamma paccunTaHa Ha CTY[AEHTOB, U3y4aBIINX WHOCTPAHHBIN S3BIK B paMKaX IOJIYy4CHUS
kBannukanuu (crenenn) «bakanaBpy». HaBbiku, MmojiyueHHbIE B paMKax AaHHOM, JUCHMILTUHBI
OyIyT UCTIOJIB30BaHBI CTYICHTAMHU:

1. 11 BXOKJEHHS B MHOS3BIYHOE 00Pa30BaTeIbHOE MPOCTPAHCTBO;

2. nust paboT ¢ OPUTHHAIBHBIMU IEPBOMCTOUYHUKAMH;

3. nns HamMCaHMS aHHOTALUN K HayYHBIM CTaThsIM HA HHOCTPAHHOM SI3bIKE;

4. s HanmucaHUS aKaJAeMMUYECKHUX TEKCTOB, MX CTPYKTYpPUPOBAHMsS, LUTUPOBAaHUSI U
o OpMIIEHHUS CCHUIOK.

[Iporpamma oTpakaeT COBpeMEHHBbIC TEHACHIMU W TpeOOBaHMSA K OOYUEHHUIO CTYJCHTOB
MPAKTUYECKOMY BJIQJICHHUIO WHOCTPAHHBIM SI3BIKOM B TpodeccuoHanbHOU cdepe. JlaHHBIH Kypc
Inpu3BaH NOMOYb CTYACHTAM KPHUTHYCCKU AHAJIM3UPOBATH HAYYHBIC Hy6JII/IKaLII/II/I U IIMCBMCHHO
u3JlaraTh pe3ynbTaThl COOCTBEHHBIX HCCIIEIOBAaHUI B COOTBETCTBUU C MPUHATHIMH HOpMamu. B
nporpaMMe cOpMyIUPOBAHBI KOHKPETHBIC Ieiu OOydeHUs, MpeACTaBlieHa CTPYKTypa Kypca u
MIPOMEXYTOUHbIE 3a/layd, a TaKXKe YKa3bIBAIOTCA TeMaTHKa M XapaKTep S3bIKOBOIO MaTepuana,
BUBI KOHTPOJIA, PCKOMCHAYCMBIC IJId pa3JIMYHbIX BHI0B pequoﬁ ACATCIIbHOCTHU Ha Pa3HbIX dTallaX
y4eOHOT0 mpoIiecca.



3. Komnerenuuu ody4yaromierocsi, opmMmupyembie B pe3yJbTaTe 0CBOCHHUS THCUUIIIMHBI
B pe3synbrare oBnageHus IpOrpaMMON MarucTpbl JOJKHBIL:
3HaTh:

® TpaMMaTHYECKHE SBJICHUS, HEOOXOIUMBIE I YTEHUS, IEPEBOAA U
pPENAKTUPOBAHUS;

® CJI0O)HBIE CHHTAKCUYECKNE KOHCTPYKLIMN HAYyYHOU U JIEIOBOM pPeYH;

® TEXHOJOTHUIO CTPYKTYPUPOBAHUS aKaJEeMHUUYECKOTO TEKCTA;

® 0COOEHHOCTH HayYHOTO CTHJISI TMCbMEHHBIX U YCTHBIX TEKCTOB;

® JIEKCHUKY, IPECTaBISAIOIIYI0O HEUTPAIBbHBIN HAyYHBIN CTUIIb, 4 TAKXKE

CTPYKTYpY [I€J10BOT0 IUChMa;
® pa3JMyYHbIC CIIOCOOBI BBIABUKEHHSI TUTIOTE3 U TOCTPOCHHUS JOKA3aTENbCTB.

YMerh:

e CBOOOJHO YWTaTh OPUTHHAIBHYIO JINTEPATYpPy COOTBETCTBYIOUIEH OTpaciu 3HaHWA Ha

MHOCTPAHHOM SI3BIKE;
e paboraTh ¢ bubIHOTpaduei;

e 0(QOpPMIATH M3BICUCHHYIO M3 MHOCTPAHHBIX MCTOYHMKOB MH(OPMAIMIO B BUAE IEpEeBOJA,

pedepara, aHHOTAIIHH;

® COIOCTaBJIATH COZAEP)KaHWE Pa3HBIX HCTOYHUKOB HHGPOpPMALKMU MO HpobdjeMe HaydyHOTO

HCCIICOO0BaHUA, TIOABCPIraTh KpHTH‘-IGCKOfI OILICHKC MHCHHC aBTOPOB;

® [IPaBUJIBHO OPraHU30BaThb COOCTBEHHEIC nacu, sICHO Hu Y66I[I/ITCJ'IBHO O6OCHOBI)IB3TI), n

BBIpAXaTh UX.

Baagern:

® S3BIKOM CIEHUAIBHOCTU (IPOPECCHOHATBLHBIN MOHATUIHHO-TEPMUHOIOTUYECKUN anmapar) B
oobeme He MeHee 4000-4500 exunnn. M3 aux 3000-3300 enuuull — HeWTpaabHast U HAy4YHAs
JIEKCHKA IO IMUPOKOMY M y3KoMy Tipodutio, 1200 exuHuUI] 00mIel JTEKCUKH I Pa3BUTHUS

YCTHOM peuu;

® BCCMH BUJAaMH UYTCHUA OpHFPIHﬂJ'IBHOﬁ JATEPATYPEI IO CIICHHAJIBHOCTH PA3JIMYHBIX CTHIICH

Y J)KaHPOB;
® CTHJIEM IMHCbMEHHOTO OOILICHUS, CBI3aHHOTO C HAyYHON pabOTONH MarucTpaHTa;
® KYyJIbTYpOH MBIIIICHHS, CHOCOOHOCTHIO K 0000IICHUIO U aHAIN3Y UH(OpMaIH;
® HaBBIKAMH aHAJIN3a COOCTBEHHOT'O HAYYHOT'O TEKCTA.

JleMOHCTPHUPOBATH CIOCOOHOCTH U TOTOBHOCTb!

K U3BJICUEHUIO U BOCIIPOU3BEACHHUIO OCHOBHOW MH(GOPMAIIMK HA UHOCTPAHHOM SI3BIKE;
UCIOJIb30BaTh CIIPABOYHYIO JTUTEPATypy Ha HHOCTPAHHOM SI3BIKE;

K CaMOpPa3BUTHIO, MOBBIIIEHUIO CBOEI MHOS3BIYHON KOMIETEHIINN;

nH(popmMalrel Ha HHOCTPAHHOM SI3bIKE.

B pe3yabTaTe 0CBOEHHs AMCHUIIIMHBI (JOPMHUPYIOTCS KOMIETEHIUHU:
OomexyasTypHbie (OK):

YCTaHAaBJIMBATH HpO(l)eCCI/IOHaJ'II)HI)IC KOHTAaKTbl C HOCUTCIAMU A3bIKa, 0OMEHHUBATLCA

OK-3 — TOTOBHOCTh K CaMOpPa3BUTHIO, CaMOpEaIu3allid, HCIOJIb30BAaHUIO TBOPYECKOIO

IIoT€HIuaIa.

OK-10 - Bnageer OJJHUM W3 MHOCTPAHHBIX S3BIKOB HA YPOBHE, MO3BOJISIONIEM IOJIy4YaTh U
oueHUBaTh HH(MoOpMaIMI0 B 001aCTH TPOPECCHOHATBHON EATENbHOCTH U3 3apyOeKHbIX

HCTOYHHUKOB,



Oomenpodeccuonanbunie (OIIK):

OIIK-1 - roTOBHOCTh K KOMMYHHUKAITUW B YCTHON M MUCHbMEHHOW (popMax Ha WHOCTPAHHOM
S3BIKE IS peIIeHUs 33/1a4 MPO(heCCHOHATBHON JAEeATEIbHOCTH.

OIIK-5 — Bnagerpb OMHWM W3 HWHOCTPAHHBIX S3BIKOB HAa ypOBHE NPO(HECCHOHATBLHOTO
oOIIeHMS
IIpogeccnonanbusbie (IIK):

[IK-1 - cnocoOGHOCTH 0000maTh W KPUTHYECKH OILICHUBATh PE3Y/IbTaThl, TOJYYCHHBIC
OTCUYCCTBECHHBIMU H 3aPY6€)I(HBIMI/I HUCCIICOO0BATCIAMU, BBIABIATL IMCPCICKTUBHBIC HAITPABJICHUA,
COCTaBJISITh MPOTpaMMy HCCIIEeI0BaHUM;

[MIK-2 - cnocoOHOCT, 0OOCHOBBIBATH AKTYAJIBHOCTh, TCOPETHUYECKYI0 U MPAKTUYECKYIO
3HAYUMOCTb N30pPaHHON TeMbl HAYYHOT'O UCCIIEIOBAHUS;

[NIK-4 - crocoOGHOCTh MPEACTaBIATh PE3yJIbTaThl MPOBEICHHOIO HCCIEIOBAHUS HAYYHOMY
coOOLIECTBY B BUJIE CTATbH WM JOKJIA/A.

O0bem IMCHMNJIMHBI M BUABI Y4e0HOI padoThI:
IIponomxurensHOCTh Kypca — II cemectp

Meton npenofaBaHus — NPAKTUYECKUE 3aHATUS
OO0mmast TpyA0eMKOCTh TUCIUTLIHHBI — 60 9acoB
IIpakTnueckue 3ansatus — 30 yacos

II cemectp — 30 yacos

CamocrosrenbHas padota — 30 yacoB

II cemectp — 30 vacos

Kpartkoe conep:xaHue 1MCHUILTHHBI

No OO6m1ast Tpy10€MKOCTh Yacel Cemectp
Bcero: 60 I1

1 AyIUATOpHBIE 60 11

2 JleknmonHble

3 ITpakTnueckue 30 11

4 | JlaboparopHbIe

5 | Camoc. paboTa CTy/IEHTOB 30 I1

Ili1an pacnpenesieHus1 4acoB
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EAP. Cambridge University Press, 2012. | 3aHatusim,
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EAP. Cambridge University Press, 2012. | 3aHatusim,
— 176 p. CaMOCTOSTEIb

2. Giba, J. Preparing and delivering
scientific presentations: A complete
guide for international medical scientists /
J. Giba ; R. Ribes . Berlin: Springer.
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4. Leki I. Academic Writing. Exploring
Processes and Strategies. Cambridge
University Press. 1998. 433p.
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Research Skills. Garnet Education. 2009.
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Research Skills. Garnet Education. 2009.
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Total: 30

Conepxxanue Q1M CUUILTAHBI

Tema 1 What is Academic writing?

Academic writing is clear, concise, focused, structured and backed up by evidence. Its
purpose is to aid the reader’s understanding. It has a formal tone and style, but it is not complex and
does not require the use of long sentences and complicated vocabulary. Each subject discipline will
have certain writing conventions, vocabulary and types of discourse that you will become familiar
with over the course of your degree. However, there are some general characteristics of academic
writing that are relevant across all disciplines.

Characteristics of academic writing

Academic writing is:
Planned and focused: answers the question and demonstrates an understanding of the subject.
Structured: is coherent, written in a logical order, and brings together related points and material.
Evidenced: demonstrates knowledge of the subject area, supports opinions and arguments with
evidence, and is referenced accurately.
Formal in tone and style: uses appropriate language and tenses, and is clear, concise and balanced.

The first step to writing academically is to clearly define the purpose of the writing and the
audience. Most formal academic writing at university is set by, and written for, an academic tutor or
assessor, and there should be clear criteria against which they will mark your work. You will need
to spend some time interpreting your question and deciding how to tackle your assignment.

If you are writing for yourself — for example making notes to record or make sense of
something — then you can set your own criteria such as clarity, brevity, and relevance.

Once you have a clear idea of what is required for your assignment, you can start planning
your research and gathering evidence. Once you have a plan for your writing, you can use this plan




to create the structure of your writing. Structured writing has a beginning, middle and an end, and
uses focused paragraphs to develop the argument.

Create the overall structure

Some academic writing, such as lab or business reports, will have a fairly rigid structure,
with headings and content for each section. In other formats, writing usually follows the same
overall structure: introduction, main body and conclusion. The introduction outlines the main
direction the writing will take, and gives any necessary background information and context. In the
main body each point is presented, explored and developed. These points must be set out in a
logical order, to make it easier for the reader to follow and understand.

The conclusion brings together the main points, and will highlight the key message or
argument you want the reader to take away. It may also identify any gaps or weaknesses in the
arguments or ideas presented, and recommend further research or investigation where appropriate.

Arrange your points in a logical order

When you start writing you should have a clear idea of what you want to say. Create a list of
your main points and think about what the reader needs to know and in what order they will need to
know it. To select the main points you want to include, ask yourself whether each point you have
considered really contributes to answering the question. Is the point relevant to your overall
argument?

Select appropriate evidence that you will use to support each main point. Think carefully
about which evidence to use, you must evaluate that information as not everything you find will be
of high quality. Grouping your points may help you create a logical order. These groups will
broadly fit into an overall pattern, such as for and against, thematic, chronological or by different
schools of thought or approach. You can then put these groups into a sequence that the reader can
follow and use to make sense of the topic or argument. It may be helpful to talk through your
argument with someone.

It may be helpful to arrange ideas initially in the form of a mind-map, which allows you to
develop key points with supporting information branching off.

Mind View software (available on most university computers) allows you to create an essay
structure where you can add in pictures, files and attachments - perfect for organizing evidence to
support your point.

Write in structured paragraphs

Use paragraphs to build and structure your argument, and separate each of your points into a
different paragraph. Make your point clear in the first or second sentence of the paragraph to help
the reader to follow the line of reasoning. The rest of the paragraph should explain the point in
greater detail, and provide relevant evidence and examples where necessary or useful. Your
interpretation of this evidence will help to substantiate your thinking and can lend weight to your
argument. At the end of the paragraph you should show how the point you have made is significant
to the overall argument or link to the next paragraph.

Use signalling words when writing

Using signalling words will help the reader to understand the structure of your work and
where you might be taking your argument.
Use signalling words to:
add more information e.g. furthermore, moreover, additionally
compare two similar points e.g. similarly, in comparison
show contrasting viewpoints e.g. however, in contrast, yet
show effect or conclusion eg therefore, consequently, as a result
emphasise ,e.g. significantly, particularly
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reflect sequence e.g. first, second, finally.

Words like these help make the structure of your writing more effective and can clarify the
flow and logic of your argument.

Here are some examples in practice:

“Using a laboratory method was beneficial as a causal relationship could be established
between cognitive load and generating attributes. However, this method creates an artificial setting
which reduces the study's ecological validity.”

In this example the use of the word however at the beginning of the second sentence indicates that a
contrasting point of view is about to be made. It also suggests that the writer may have more
sympathy with the second opinion.

“Firstly, the concepts and person centred care will be defined.... Next, communication will be
discussed... Finally, the relationship between loss and communication will be examined.”

In this example the writer has used signaling words to demonstrate the sequence of their
argument by using Firstly, next, finally making the structure of the essay very clear.

Most writing will require several drafts and revisions in order to improve the clarity and
structure. It is rare that a writer will make the very best decisions in the first draft.

Academic writing must be supported by evidence such as data, facts, quotations, arguments,
statistics, research, and theories.

This evidence will:

add substance to your own ideas

allow the reader to see what has informed your thinking and how your ideas fit in with, and differ
from, others' in your field

demonstrate your understanding of the general concepts and theories on the topic

show you have researched widely, and know about specialist/niche areas of interest.

There are several methods that you can use to incorporate other people's work into your own written
work. These are:

paraphrasing

summarising

synthesising

quoting.

You are likely to use a combination of these throughout your writing, depending on the
purpose that you are trying to achieve. The main characteristics of the different methods you can
use to incorporate others' work into your own writing are shown in our comparison table. Be aware
that your writing should not just be a patchwork of other people's ideas made up of quotes,
paraphrases and summaries of other people's work. You need to show how the information you
found has helped you to develop your own arguments, ideas and opinions.

Organising your evidence can be an overwhelming task - especially when you need to
manage many different sources. As well as End Note, you may find online tools such
as Citavi and Zotero particularly helpful to save data sources, highlight key quotes, and cite them in
your work.

How to paraphrase others’ work

Paraphrasing is using your own words to express someone else’s ideas. When paraphrasing,
make sure that you:
identify a relevant theme or point, depending on your purpose
write the point in your own words
focus on the meaning of an idea or argument
include a reference to the original author.
Common pitfalls include:
describing an author's idea/argument but not explaining the significance to your own argument, or
the point that you are trying to make

11


https://www.citavi.com/en/students
https://www.zotero.org/

using too many of the original author's words, this includes using the same structure
not distinguishing between the author's point and your own viewpoint
providing too much detail.

How to summarise others’ work

Summarising is providing a condensed version of someone else’s key points. When
summarising other people’s work, make sure that you:
identify the relevant points of the idea or argument,depending on your purpose.
write a shortened version, in your own words, to show your understanding.
include an in-text citation and reference to the original author.
Common pitfalls include:
describing an author's idea/argument but not explaining the significance to your own argument or
point you are trying to make.
providing too much detail such as examples, anecdotes, unnecessary background information rather
than being selective and applying the information to the question you are trying to answer.

How to synthesise others’ work

Synthesising involves combining different information and ideas to develop your own
argument. When synthesising others” work, make sure that you:
Group sources into relevant categories, for example, authors with similar viewpoints or research
that reveals the same results.
Write about these in your own words. Do not discuss each author separately; you must identify the
overall points you want to make.
Include references to all the original authors.
Common pitfalls include:
Not distinguishing clearly which viewpoint/s belong to which authot/s.
Listing authors separately or one by one, thus not grouping relevant authors or points together.
Giving too much detail about different perspectives rather than being selective of the key features
relevant to your line of argument.
Describing the idea/argument but not explaining the significance to your own argument or point you
are trying to make.

How to quote from others’ work

Quoting is where you copy an author's text word for word, place quotation marks around the
words and add a citation at the end of the quote. When quoting others” work, make sure that you:
copy the quote exactly from the original, as the author has written it, taking care to include
quotation marks
show where you have made any changes to the text
include an in-text citation and reference to the original author.
Common pitfalls include:
Using too many quotes throughout your work
Incorporating a quote without explaining the significance to your own argument or point you are
trying to make.

Academic writing is concise, clear, formal and active. It does not need to be complex or use
long sentences and obscure vocabulary.
Be concise
In formal academic writing it is important to be concise. This helps your reader to understand the
points you are making.
Here are some tips to help you:
Only include one main idea per sentence.
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Keep your sentences to a reasonable length (generally not more than 25 words). Long sentences can
be difficult to follow and this may distract from your point.
Avoid repetition.
Avoid using redundant words. For example:
Use “because” instead of “due to the fact that”.
Use “alternatives” instead of “alternative choices”.
Use “fundamentals” and not “basic fundamentals”.
Use “concisely” instead of “in as few words as possible”.
Reading your work aloud may help you to identify any repetition or redundant words.
Use formal language
In academic writing you are expected to use formal language. Avoid using colloquialisms or
slang terms such as 'sort of' or 'basically'. Instead you could use 'somewhat' or 'fundamentally'.
Write words out in full rather than shortening them. For example, instead of writing “don't”
or “isn't” you would be expected to write “do not” or “is not”. The use of clichés is not appropriate
in academic writing. These are phrases such as “at the end of the day” or “in the nick of time.”
Instead of this you might write finally or at the critical moment.
Use a blend of active and passive verbs
Most verbs can be used in either an active or passive form. It is usually appropriate to use a
mixture of passive and active forms within academic writing. Always check with your department
to see what form of writing would be most appropriate for your subject area.
The active voice places the subject of the sentence in charge of the action.
For example: “The research assistant designed the survey.” Here the research assistant (the subject)
designed (the verb) the survey (the object).
It is usually more direct and easier to read than the passive voice.
However, sometimes you may want to emphasise what is happening rather than who is doing it. To
do this you can use the passive voice.
The passive voice places the subject at the end, or may leave it out completely.
For example: “The survey was designed by the research assistant.” Here the survey (the object) was
designed (the verb) by the research assistant (the subject).
The passive voice is more formal than the active voice. It is often used in academic writing
as it is seen as more impersonal and therefore more objective. However, it is not always easy to read
and it may add unnecessary words.

Hedges

When writing, be careful of using words such as "definitely" or "proves". Ask yourself
whether your statement is a fact or whether there may be some doubt either now or in the future.
Some useful hedging words and phrases to use in your work are:
“This suggests...”
“It is possible that...”
“A possible explanation...”
“Usually...”
“Sometimes...”
“Somewhat...”
Read the following two sentences:
“Research proves that drinking a large volume of fizzy drinks containing sugar leads to the
development of type Il diabetes.”
“Research suggests that high consumption of fizzy drinks containing sugar may contribute to the
development of type Il diabetes.”
In sentence 1, the statement is presented as proven fact: that a high volume of sugary fizzy drinks
will definitely lead to type II diabetes. This leaves no room for doubt or criticism or the fact that
some people may drink large volumes of fizzy drinks and never develop type II diabetes.
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In sentence 2, the writer has used 'hedging language' — 'suggests' and 'may contribute' — to show that
while there is evidence to link sugary drinks and type II diabetes, this may not be true for every
person and may be proven to be incorrect in the future.

Boosters

You might want to express a measure of certainty or conviction in your writing and this is
when 'booster' language can help.
Some useful booster words and phrases to use in your work are:
“Clearly” (only use if you are certain it is clear)
“There is a strong correlation...”
“Results indicate...”
Take the same sentence as used in the previous section:
“Research suggests that high consumption of fizzy drinks containing sugar may contribute to the
development of type Il diabetes.”
“Research indicates a clear link between the high consumption of a large volume of fizzy drinks
containing sugar and the development of type II diabetes.”
In sentence 1, the writer has used the hedging language 'suggested' and 'may contribute', to show
that while there is evidence to link sugary drinks and type II diabetes this may not be true for every
person and may be proven to be incorrect in the future.
In sentence 2, the writer still uses language to allow for doubt and argument but it is clear that this
writer is more convinced by the research.
It is important to use the correct tense and voice in your written work. You will probably need to
use different tenses throughout depending upon the context.
Only use first person voice in reflective writing

Academic arguments are not usually presented in the first person (using I), but use more
objective language, logic and reasoning to persuade (rather than emotional or personal
perspectives). This may not apply, however, if you are asked to write a reflective report based on
your own thoughts and experiences.

Use past tense to speak about your method

If you are writing about an experiment you carried out or a method you used then use the
past tense. For example: "Our experiment showed wide variations in results where the variable was
altered even slightly."

Use present tense to conclude or discuss established knowledge

If you are writing about established knowledge then use the present tense. For example:
"Diabetes is a condition where the amount of glucose in the blood is too high because the body
cannot use it properly."

When you are reporting on the findings or research of others then you should use the present
tense. For example, you might write: "Smith's research from 2012 finds that regular exercise may
contribute to good cardiovascular health."

When you are writing about your conclusions or what you have found then use the present
tense. For example: "In this case there is not a large difference between the two diameter values
(from Feret's diameter and calculated equation), which again is probably due to the fact that the
average circularity ratio is on the high end of the scale, 0.88, and therefore infers near circular
pores."

If you are writing about figures that you have presented in a table or chart then use the
present tense. For example: "These figures show that the number of birds visiting the hide increase
every year in May..."

The most important voice to get across in your writing is your own; it is how you can show
the reader (usually your tutor) what you are thinking, what your views are and how you have
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engaged critically with the topic being discussed. You can do this by building an effective and
persuasive argument for your reader.

Make an argument

Your argument is how you express your viewpoint and answer the question you have been
set, using evidence. Your argument can help you plan the structure of your work and guide you to
find the evidence you need to support it. Make sure that your argument runs throughout your
writing and that everything you include is relevant to it. Try to sum up your argument in a few
words before you start writing and keep checking that it remains the focus as you research and write
your work.

Structure your argument

Guide your reader through your argument in a logical way. Think about what questions your
reader might have. If you can answer these questions through your argument, it will seem more
convincing. Present both sides of the debate, along with your thoughts, linking together the different
elements. You can then work towards a conclusion by weighing the evidence and showing how
certain ideas are accepted and others are rejected. Your conclusion should make clear where you
stand.

Develop your argument

Develop your argument by considering the evidence and drawing your own conclusion. If
you are considering a range of opinions, try to group them together under different headings. Look
at the strengths and weaknesses of the different sets of evidence and present these clearly and in a
critical way. This will help to show you understand what you have read. Take the evidence into
account in developing your own argument and make clear what your viewpoint is. Perhaps your
argument has strengths and weaknesses as well — it is fine to acknowledge these.

Include your own voice in your writing

Your voice will emerge through your discussion, interpretation, and evaluation of the
sources.

Here are some ways you can establish your voice in your writing:
Make your unattributed (not referenced) assertion at the start of paragraphs followed by evidence,
findings, arguments from your sources.
Example:
“To date there is no well-established tool to measure divided attention in children. Current methods
used to assess divided attention usually involve a variation of the CPT with an additional task
included e.g. counting or listening to auditory stimuli (Salthouse, 2003).”
Explicitly tell your reader what the connections are between sources.
Example:
“Smith (2009), however takes a different approach...”
Explicitly tell your reader what the connections are between those sources and your main assertion.
Example:
“Netzer's argument challenges the term 'renaissance’, as it displays repeatedly the use of classical
imagery during the medieval period, therefore illustrating that canonising a chronological period
can be disadvantageous as characteristics of the term.”
Use language to show your strong agreement/disagreement/cautious agreement with sources.
Example:
“Smith's (2009) findings show a clear...A serious weakness with this argument is...The research
suggests...”
Include “so what” summary sentences (evaluative sentences) at the end of paragraphs.
Example:
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“This shows that it is detrimental to strictly categorise chronological periods with artistic genres, as
many art historians suggest different movements were taking place in separate geographical
locations at the same time.”

Using different verbs in your writing will show your understanding of the sources, for example:
“Stevenson (2015) explains that...”

“Stevenson (2015) argues...”

“Stevenson (2015) describes how...”

You can also use verbs to show your agreement or disagreement with other author's arguments. For
example:

“Stevenson (2015) correctly identifies...”

“Stevenson (2015) fails to consider...”

“Stevenson (2015) reveals...
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Tema 2 The Academic Writing Process

The academic writing process is more about gaining knowledge than it is about writing. The
writing part, of the academic writing process, is only used to demonstrate the knowledge which you
have gained. As long as you're able to do the research and understand the topic which you're writing
about you'll do well. You still need to be able to produce high quality written work, but the
substance needs to be there first. Because after all, well written rubbish is still rubbish, but poor
writing can be improved to fully show your knowledge.

After you've received your assignment the academic writing process can be split into four
parts:
Research — understanding and finding information about the topic you'll be writing about.
Planning — sorting all the information you found in the research phase, into an outline for writing.
Writing — producing the written work.
Finalizing — checking your writing for mistakes in grammar, spelling and style, more commonly
described as proofreading your work.
As explained above you should be able to do the first three parts if you work hard and understand
your chosen area of study. For the last part of the academic writing process I offer advice and help
in the proofreading part of this website, including articles and checklists for you to print and use.
You've received the title or topic for your piece of coursework, the first thing you must do
is understand it. Make sure you're clear about precisely what the topic is and what it is asking for. If
you need to look up any words you're uncertain about, do so — it's better to check now, if you've any
doubts, before you start the academic writing process than later. I've seen far too many students fail
a written task because they didn't write about the correct topic. If you think the lecturer has asked
the wrong question, tough, you've to answer the question given to you.
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If you think you can write a much better essay on a slightly different topic, and you believe
that you'll get marks anyway — you won’t.
Write about the topic you've been given and nothing else!

Research

OK, now we can start the research phase. No matter what you're writing about you need to
be factually accurate and precise. This means going to the library and doing research as the first part
of the academic writing process. You can use the internet for some research but using actual books
and journals will be much better. If your institution has a subscription to the electronic copy of the
book or journal, fine you can use them like that, but if not, go to the library — do some research.
This means reading something, taking notes, writing down the information about the book or
journal (author(s) or editor(s) names, date, title, pages and publisher as a minimum). You'll need all
that information to cite your source in your text and add the reference to the reference section at the
end of your paper, see the referencing section for more information. You'll need to read many
different books and papers before you're in a position to start planning your paper.

When taking notes about each one you read you should rewrite it in your own works by
either paraphrasing or summarizing. If you do use the exact same wording you'll need to quote it. If
you don't quote, paraphrase or summarize correctly you could be accused of plagiarism, which is a
very serious offence. If you're not sure where to start your research for the academic writing
process, enter the main keyword or phrase from the title of your assignment into a search engine
(Google, Yahoo, etc.) to get some general and basic material. This should only be used to help you
understand the basics of the topic. You'll need to search either the library’s search feature, for its
catalogue, or a citation index (Web of Science, Scopus, etc.) to find the detailed information which
will form the substance of your paper. It's better to read too much than not enough, so plan plenty of
time for this part.

When reading an essay or lab report, a lecturer can tell which students know and understand
what they're writing about and those who've just done the basic amount of work. You can come
back and do more research later in the process, for clarification of certain points, but if you can keep
it to a minimum, it'd be good. Once you've all the information you need, you're ready to
start planning your writing.

Planning

Everything in life, which is built well, is based on a strong foundation. Your writing, as part
of the academic writing process, is no different. There are two parts to your foundation for excellent
writing. The first is the research and the second is the planning. Now that you've all the information
and knowledge gained in the research phase go back and look at your topic again. How are you
going to turn that knowledge into some writing worth of top marks? — By planning.

The first part of the planning can be quite disorganized. You just need to think of all the
facts that you wish to include in your writing. There are several ways in which you can do this. You
should choose the one that suits you the best.

Brainstorming — In brainstorming you write down each and every idea, just as they come to you.
Then sort and refine the list after all your ideas are safely on paper, where they can't be forgotten.
This'll be quite messy at the start until you sort them more, but it's best if you've so many ideas
you've to get them out of your head and on to some paper.

Clustering — This is similar to brainstorming in some ways, but also different. Again you just write
all you thoughts down as that come to you, but you also sort them at the same time. Whenever you
think of a main idea write it in some clean space on the paper and link all the related ideas to it with
lines to form a cluster map.

Making lists — This is a more organized version of a cluster map. Here you start with all the main
ideas first and then list all the related points under each main heading. This way when you're
writing you won't forget anything which should go in each section.
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Asking questions — In this form of planning you think of the questions which could form the basis
of your written work; one or more question for each part. You'll then answer the questions as you
write.

Once you've got your list of all the information, which you'll include in your written work,
you need to form the outline. This is where you decide how you'll answer the question in you topic
or the title that you have been given. While you should never go off topic in your academic
writing it's quite often necessary to narrow your focusto be able to provide the level of detail
needed in the space or time you've to complete each assignment. You'll need to make a plan, quite
possibly paragraph by paragraph, of what you'd like to include in your essay. Here you'll take the
related points from the ideas you wrote down, previously, and form your argument. This is an
important part of the academic writing process as it means you won't waste time writing something
which isn't well thought out. The points in each paragraph should be related and grouped around
one main point. When writing, each paragraph should contain one main point only and the related
supporting minor points.

The paragraphs in you essay should follow on from each other to build your over all
argument. In each paragraph you should cite the material you read in the research phase and which
you paraphrased or summarized to write that paragraph.

In each piece you write there should be:

An introductory paragraph explaining the overall topic and a little background.

Several paragraphs in the main body of the text, each one about one main point. They should be
ordered logically so that each paragraph follows on from the previous one.

A concluding paragraph, at the end, where you summarize everything you have said in the piece of
writing.

A reference section where you list all the references you cited in the text.

Writing

The writing phase, of the academic writing process, is a multi-part process. You'll write a
draft, edit it and rewrite it, before editing and rewriting again. To begin with, write a rough draft
from your notes and plan, made in the planning section. Even at this early stage include all the
citations you'll need and add the references to the reference list. If you don't do this, when revising
your work you might move a part that needs citing, forget about it and be accused of plagiarism.

At this stage, just write your composition. Don’t worry too much about the style or flow of
the language used. You need to get a completed first draft written to make sure that it's of a suitable
length and contains the right amount of detail.

Throughout the writing process focus more on the content than the language. The language
will be improved in the post-writing part. Get the substance (information) correct first and the
dressing (language) can be sorted later.

So write a draft, read it, rewrite it to improve it. You should be concerned with:

The order of the information.

Are there enough supporting points for each main point?

Is each main point separate and unique (make sure you aren't just repeating something you've
already said)?

Is everything related to the topic or title?

Do the main points support your conclusion?

If you took your time to do the research and planning phases properly the writing phase should
be fairly straight forward.

Once you're happy with the content and flow of the information you can move onto the
finalizing stage where we'll improve the language you used to present the contents.

Finalizing
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In this stage of the academic writing process you'll edit and proofread the language used. If
you need more help with the language, go to the writing help section, where there are plenty of
articles about the rules of the English language. While in the proofreading section there
are checklists to make sure you've checked for all the common grammar and spelling mistakes.

Firstly you should edit your text to make sure that the style, voice and language used are
consistent across the document and suitable for your audience. The style should be formal. Don't
use contractions (e.g. don’t for do not, you’ve for you have). The voice should again be formal, but
you've some more leeway here. The voice is the way that you speak to your reader. If appropriate
this could be slightly less formal, but if in doubt keep it formal. The language you use should be
appropriate for your audience. In academic writing it's assumed your audience will be
knowledgeable about at least the basics of the topic area. So keep your writing quite advanced as far
as the content is concerned. Then you should check for mistakes in spelling and/or grammar by
proofreading. If possible leave some time after finishing writing before proofreading; then read
through once for each type of mistake you're trying to find, work without distractions and remain
focused.

Conclusion

Once you've finished all these stages of the academic writing process you should've
produced the best piece of academic writing that you can. If you start to follow these good
practices, related to the academic writing process, from your first year at university they'll put you
in a good position in your later years when the work will count more towards your final degree
classification. If you'd like  further advice about  writing  either essay, lab
reports or thesis/dissertations please go to the relevant sections. If you'd like me to help you with
your proofreading you can go to my free trial page and send a sample of your writing to me. This
way you'll be able to see the improvements that I could make after you've finished the academic
writing process.
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Tema 3 Planning your writing

Academic writing is generally quite formal, objective (impersonal) and technical. It is
formal by avoiding casual or conversational language, such as contractions or informal vocabulary.
It is impersonal and objective by avoiding direct reference to people or feelings, and instead
emphasising objects, facts and ideas. It is technical by using vocabulary specific to the discipline.

Different disciplines also have different styles and structures of writing. For example, some
disciplines, such as in the humanities, expect longer paragraphs, which include topic sentences to
show how your argument is structured. Other disciplines, for example in the sciences, expect short
paragraphs, with no topic sentences, which are denser in factual information. To be a good
academic writer, you will need to learn the specific styles and structures for your discipline, as well
as for each individual writing task. Some ways to do this are to:
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ask for more information from your lecturer/supervisor/tutor
study the writing style of the academic articles in the most prestigious journals in your discipline
look at the successful writing by other students in your subject area.

Formal language

You can make your writing more formal through the vocabulary that you use. For academic
writing:
choose formal instead of informal vocabulary. For example, ‘somewhat’ is more formal than ‘a bit’,
‘insufficient’ is more formal than ‘not enough’.
avoid contractions. For example, use ‘did not’ rather than ‘didn’t’.
avoid emotional language. For example, instead of strong words such as ‘wonderful” or ‘terrible’,
use more moderate words such as ‘helpful” or ‘problematic’.
instead of using absolute positives and negatives, such as ‘proof’ or ‘wrong’, use more cautious
evaluations, such as ‘strong evidence’ or ‘less convincing’.

Objective language

Although academic writing usually requires you to be objective and impersonal (not
mentioning personal feelings), often you may still have to present your opinion. For example you
may need to:
interpret findings
evaluate a theory
develop an argument
critique the work of others.

To express your point of view and still write in an objective style, you can use the following
strategies.
Move information around in the sentence to emphasise things and ideas, instead of people and
feelings. For example, instead of writing ‘I believe the model is valid, based on these findings’,
write ‘These findings indicate that the model is valid’.
Avoid evaluative words that are based on non-technical judgements and feelings. For example, use
‘valid’ or ‘did not demonstrate’ instead of ‘amazing’ or ‘disappointment’.
Avoid intense or emotional evaluative language. For example, instead of writing ‘Parents who
smoke are obviously abusing their children’, write ‘Secondhand smoke has some harmful effects on
children’s health’.
Use modality to show caution about your views, or to allow room for others to disagree. For
example, instead of writing ‘I think secondhand smoke causes cancer’, write ‘There is evidence to
support the possibility that secondhand smoke increases the risk of cancer’.
Find authoritative sources, such as authors, researchers and theorists in books or articles, who
support your point of view, and refer to them in your writing. For example, instead of writing
‘Language is, in my view, clearly something social’, write ‘As Halliday (1973) argues, language is
intrinsically social’.
Different disciplines often have quite different expectations about how objective or subjective your
writing can be. For example, in some fields it is fine to use first person, such as 'my view is that..."
while in other fields this is not acceptable. You should look at the convention used in published
articles in your discipline area, and check with your lecturer.

Technical language

As well as using formal language, you also need to write technically. This means that you
need to develop a large vocabulary for the concepts specific to the discipline or specialisation
you’re writing for. To do this, take note of terminology used by your lecturer and tutor, as well as in
your readings. Be careful about the meaning of technical terms. Often the same word has a different
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meaning in another discipline. For example, ‘discourse’ is a technical term used in multiple
disciplines with different meanings.

Make sure you also understand and use the key categories and relationships in your discipline, that
is, the way information and ideas are organised into groups. For example, in the discipline of Law,
law is separated into two types: common law and statute law. This will help you structure your
writing and make it more technical and analytical.

Planning your writing

There are two main approaches to organising and analysing information for academic
writing.
The planning approach: Spend a lot of time on different types of planning before you begin writing.
Only start writing when you know what you will write in each paragraph.
The drafting approach: Start writing early, while you are still developing your ideas. Write many
drafts and gradually re-organise your text until your ideas are clear and your paragraphs are well
structured.
Both of these approaches can be successful. However, if your writing needs to be more logical,
clear or analytical, focus more on your planning. Creating a good plan is a very positive early step
towards writing a good assignment.

Know what’s expected

While some types of written work are the same in many disciplines, such as essays, there are
also some kinds that only belong to a particular discipline. Sometimes even in the same discipline
area, different lecturers will have different expectations about a particular type of assignment.

It’s therefore important you understand exactly what type of assignment you’re expected to
write. For example, it could be an essay, report, case study, reflection or critical review.
You can find out what is expected by looking at key sources of information including:
written assignment instructions
grade descriptors, rubrics or marking guides. These list the parts of the assignment, how many
marks each part is worth, and/or list the qualities in the assignment that will achieve certain grades.
advice from your lecturer or tutor
the unit of study outline
discussion with other students
general assignment guidelines prepared by some schools, departments or faculties
model assignments. Some lecturers, departments or schools keep copies of good assignments done
by previous students, as models of the right style and structure

Make a task list
You should identify all the things you need to do to write your paper. This could include:
a library database search and catalogue search to find relevant journal articles or books
reading and note-taking
brainstorming
analysing data
planning the structure of your assignment
drafting
discussion
editing and proofreading.
Estimate the time you need for each task and make a realistic plan based on how you work.
Some people spend longer reading and analysing before they start writing, while others start writing
earlier and write several drafts. Find out ways to manage your time.
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Early planning

Initially capture as many ideas as possible, without worrying about structure. For example:
carefully read and think about the assignment or task, and its purpose

brainstorm lists of key words and topics, to give direction to your reading and research

draw mindmaps, diagrams and flowcharts

discuss your ideas with someone else

list all the readings you could use

read the abstracts for the relevant sources and make notes on how each article could be useful
for a large task like a thesis or dissertation, use Endnote, or similar software, to save your references
and notes.

After this initial planning, you can start working out the structure of your assignment.

Structuring written work

Some assignments have a standard format, such as lab reports or case studies, and these will
normally be explained in your course materials. For other assignments, you will have to come up
with your own structure.
Your structure might be guided by:
the assignment question. For example, it may list topics or use wording such as ‘compare and
contrast’.
the subject matter itself, which may suggest a structure based on chronology, process or location,
for example
your interpretation of the subject matter. For example, problem/solution, argument/counter-
argument or sub-topics in order of importance
the structure of other texts you’ve read in your discipline. Look at how the information is organised
and sequenced. Make sure you modify the structure to suit your purpose to avoid plagiarism.

Essays
Essays are a very common form of academic writing. Like most of the texts you write at
university, all essays have the same basic three-part structure: introduction, main body and
conclusion. However, the main body can be structured in many different ways.
To write a good essay:
know if you’re expected to write an analytical, persuasive or critical essay
clearly structure your main body and paragraphs
use appropriate referencing
use academic language.

Reports

Reports generally have the same basic structure as essays, with an introduction, body and
conclusion. However, the main body structure can vary widely, as the term ‘report’ is used for
many types of texts and purposes in different disciplines.
Find out as much as possible about what type of report is expected.

How to plan your structure

There are many ways to come up with a structure for your work. If you’re not sure how to
approach it, try some of the strategies below. During and after reading your sources, take notes and
start thinking about ways to structure the ideas and facts into groups. For example:
look for similarities, differences, patterns, themes or other ways of grouping and dividing the ideas
under headings, such as advantages, disadvantages, causes, effects, problems, solutions or types of
theory
use coloured highlighters or symbols to tag themes or categories of information in your readings or
notes
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cut and paste notes in a document

physically group your readings or notes into piles.

It’s a good idea to brainstorm a few different ways of structuring your assignment once you have a
rough idea of the main issues. Do this in outline form before you start writing — it’s much easier to
re-structure an outline than a half-finished essay. For example:

draw some tree diagrams, mind-maps or flowcharts showing which ideas, facts and references
would be included under each heading

discard ideas that don't fit into your overall purpose, and facts or references that are not useful for
what you want to discuss

if you have a lot of information, such as for a thesis or dissertation, create some tables to show how
each theory or reading relates to each heading (this is often called a 'synthesis grid')

plan the number of paragraphs you need, the topic heading for each one, and dot points for each
piece of information and reference needed

try a few different possible structures until you find the one that works best.

Eventually, you’ll have a plan that is detailed enough for you to start writing. You’ll know which
ideas go into each section and, ideally, each paragraph. You will also know where to find evidence
for those ideas in your notes and the sources of that evidence.

If you’re having difficulties with the process of planning the structure of your assignment, consider
trying a different strategy for grouping and organising your information.

Making the structure clear

Your writing will be clear and logical to read if it’s easy to see the structure and how it fits
together. You can achieve this in several ways.
Use the end of the introduction to show the reader what structure to expect.
Use headings and sub-headings to clearly mark the sections (if these are acceptable for your
discipline and assignment type).
Use topic sentences at the beginning of each paragraph, to show the reader what the main idea is,
and to link back to the introduction and/or headings and sub-headings.
Show the connections between sentences. The beginning of each sentence should link back to the
main idea of the paragraph or a previous sentence.
Use conjunctions and linking words to show the structure of relationships between ideas. Examples
of conjunctions include: however, similarly, in contrast, for this reason, as a result and moreover.

Introductions

Most of the types of texts you write for university need to have an introduction. Its purpose
is to clearly tell the reader the topic, purpose and structure of the paper. As a rough guide, an
introduction might be between 10 and 20 percent of the length of the whole paper and has three
main parts.

It begins with the most general information, such as background and/or definitions.

The middle is the core of the introduction, where you show the overall topic, purpose, your point of
view, hypotheses and/or research questions (depending on what kind of paper it is).

It ends with the most specific information, describing the scope and structure of your paper.

If the main body of your paper follows a predictable template, such as the method, results
and discussion stages of a report in the sciences, you generally don’t need to include a guide to the
structure in your introduction. You should write your introduction after you know both your overall
point of view (if it is a persuasive paper) and the whole structure of your paper. Alternatively, you
should revise the introduction when you have completed the main body.

Paragraphs

Most academic writing is structured into paragraphs. It is helpful to think about each
paragraph as a mini essay with a three-part structure:
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topic sentence (also known as introductory sentence)
body of the paragraph
concluding sentence.

The topic sentence introduces a general overview of the topic and the purpose of the
paragraph. Depending on the length of the paragraph, this may be more than one sentence. The
topic sentence answers the question 'What's the paragraph about?'. The body of the paragraph
elaborates directly on the topic sentence by giving definitions, classifications, explanations,
contrasts, examples and evidence, for example. The final sentence in many, but not all, paragraphs
is the concluding sentence. It does not present new information, but often either summarises or
comments on the paragraph content. It can also provide a link, by showing how the paragraph links
to the topic sentence of the next paragraph. The concluding sentence often answers the question ‘So
what?’, by explaining how this paragraph relates back to the main topic.

You don’t have to write all your paragraphs using this structure. For example, there are
paragraphs with no topic sentence, or the topic is mentioned near the end of the paragraph.
However, this is a clear and common structure that makes it easy for the reader to follow.

Conclusions

The conclusion is closely related to the introduction and is often described as its ‘mirror
image’. This means that if the introduction begins with general information and ends with specific
information, the conclusion moves in the opposite direction.
The conclusion usually:
begins by briefly summarising the main scope or structure of the paper
confirms the topic that was given in the introduction. This may take the form of the aims of the
paper, a thesis statement (point of view) or a research question/hypothesis and its answer/outcome.
ends with a more general statement about how this topic relates to its context. This may take the
form of an evaluation of the importance of the topic, implications for future research or a
recommendation about theory or practice.
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Tema 4 Types of academic writing

There are four major types of academic writing:

1. Descriptive;

2. Analytical;

3. Persuasive;

4. Critical.

Each type has a particular style of language you are to use, as well as a specific purpose to

fulfill. Depending on the type of academic writing, there are different ordering and composing rules
that must be followed to prepare a sound paper. However, when dealing with some assignments,
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you may even combine different academic writing styles to get more organized conclusions or
impress your audience better. All in all, even if these styles might seem difficult to distinguish, with
our instructions you will be able to sort everything out easily.
Is this article, we offer you to:

o Recall what the different types of academic writing are;

e Define the main features for each particular type;

o Know more about the strategies for preparing a good paper of a certain kind.
Let's look at the major characteristics of the writing types in detail.
Descriptive Writing - Use Vivid Images

When dealing with a descriptive type of writing, your primary aim is obvious - you are to be
ready for describing. As an object, you can choose a phenomenon, event, place, emotions, results of
the work done, etc. You should provide the reader with plenty of sensory images, which can
immerse them in the atmosphere of your paper or help to paint a better picture using their
imagination. There are two purposes of descriptive writing:
1. Diversify usual writing (like an essay) by filling it with various adjectives, colorful images, and
expressive literary means to make it more exciting to read.
For example:

Non- .
. A storm cloud hangs over our city.
descriptive:
. A massive storm cloud was coming closer to our small city as a tsunami that
Descriptive: . .
would leave only ruins standing.

2. Provide a detailed description of your work process or its results (like a research paper) to show
your competence in a chosen subject.
For example (psychology research paper):

As a result of the psychodiagnostic examination conducted by using the Buss-Durkey
method, the data on the expression of aggression in 8 forms as well as aggression index (the
arithmetic mean of the physical, indirect, and verbal aggression rates) was obtained. These data are
given in Table 1 (Appendix 1). In the first column of Table 1, the conditional number of the
subjects is provided. For convenience, in both groups, the first seven numbers are girls. In the
remaining columns of Table 1, numerical rates are given in scores reflecting the severity of the 8
forms of aggression expressed by the participants.

Speaking about what descriptive writing is, you can see that, depending on the assignment, it
may imply both a more formal and precise or a more picturesque and artistic approach to the paper
preparation.

Analytical Writing - Organize the Facts

The analytical type is more focused on the analysis and organizing the information. If you
want to write an excellent analytical paper, you are to devote plenty of your time to organize all the
materials you are to use to make your work more well-structured. Among the methods that you can
apply in your analytical writing, there are:

1. Analyzing;
2. Examining;
3. Comparingandcontrasting;
4. Relating.
Here are some tips on how to approach your assignment more analytically:
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e Plan, plan, and plan. Create an outline for your paper and think about how to group all the
facts logically.
o Don't make up a clear thesis statement - you are only to analyze the facts.
e Use charts, diagrams, and tables. It will help your audience perceive and process the
information better.
o If you group your ideas, you should name them. For example, "Pros and Cons."
o Make sure that each of the analytical paragraphs is related to only one aspect.
Don't mix everything up.
We have also prepared an example for you to understand better what analytical writing is.
Primary information is needed in cases where the analysis of secondary sources does not
provide the necessary data. To assess the overall significance of primary data, one must consider its
advantages and disadvantages.

Cons
Pros Data-gathering may be time
e Is gathered according to precise goals; & g 4

D nsuming;
e The methodology for data collection is well- consuming, .
o Extra expenditures can be
known and controlled by the company; .
required;

e It often belongs to the company and is not
available to competitors;

e No controversial and non-relevant data;

o Reliability degree can be determined,

e Can be the only way to obtain the necessary
information.

e Some types of information can be
challenging to obtain;

e A company can be limited in
methods available;

e The company may be unable to
collect primary data.

Your primary aim while working on analytical writing is to show how certain facts, views,
or aspects are interconnected. Therefore, you should pay attention to the material - they must be
reliable and contain relevant information that can be a solid background for your writing.
Persuasive Writing - Stand Your Ground

Persuasive type of academic writing is quite close to the analytical one but has one crucial
difference. Here, presenting your viewpoint is a must. Persuasive writing makes you convince the
audience that your certain idea or position on a particular issue is the right one. You collect various
materials from trustworthy sources and consider which facts can support your thoughts in the best
way. One of the most significant challenges is not to build your persuading based on your
prejudices. Simple "because I think so" won't be enough here, and you should approach the
evidence gathering appropriately:

e Read previous research on your topic and study different views on it.

e Look through your paper's organization. How are the paragraphs structured? How is the

evidence built?
Then, think about what methods of persuasion in different writings are the most powerful.
And, while working on the persuasive writing itself, follow the rules below:

e Explain why your idea is reasonable and worth being noticed.

e Try to predict the reader's possible doubts and think about how to avoid or dispel them.

e Study your main ideas from different aspects and indicate its weak points, if any.

e If it is possible, divide your viewpoints into sections to make the whole writing more

understandable.
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If the "what is persuasive writing" question is still not entirely clear to you - take a look at our
example.

Nicotine is a drug - it causes addiction to tobacco and is one of the most dangerous plant
poisons. According to the World Health Organization (WHO) reports, for a human, a lethal dose of
nicotine is 50 to 100 mg, or 2 to 3 drops, which is exactly the dose that goes into the blood after
smoking 20 to 25 cigarettes. The smoker does not die from such a dose because it enters the body
gradually - about 20,000 cigarettes over 30 years, absorbing approximately 800g of nicotine, and
each of its particles harms the smoker's health irreparably.

That is a good example since precise figures give the reader a feel of formality and
reliability, and the WHO as a source of information makes people doubt the data less. Here are the 3
tips you should keep in mind if you want to be persuasive in your writing:

1. State your own reasonable viewpoint.

2. Pick only reliable and trustworthy supporting evidence.

3. Present your arguments logically and clearly.
Stick to these three points and rest assured that persuasive writing won't be much of a challenge for
you.
Critical Writing - Analyze Different Ideas

The critical type of writing has much in common with a persuasive one except for one thing
- you are to consider other viewpoints. When you deal with critical writing, you are not limited by
only your ideas. You can and should look at things through the prism of other aspects and people,
for example, a researcher who has studied your subject matter. You can go through different
suggestions, doubts or thoughts in detail and present your interpretation. At the same time, you
should back your viewpoint with enough evidence as well, and remember about the structure of
your writing. Here, you will be faced with:

e Debate

o Evaluation

e Disagreement
e Critique

If you know what critical writing is and can do it well, you probably have excellent skills in
preparing papers since that is one of the main requirements for this particular type. However, even
if you aren't confident enough in your writing skills, you may use our short tips:

o All the body paragraphs of your paper should be well-summarized. Identifythekeyquestions,
methods, andassumptions.
o Formulate a clear viewpoint concerning the subject. You can analyze its advantages or come
up with more effective approaches to problem-solving, etc.
e Prepare a list of reliable facts that could support your own thoughts well.
Here is a good example of critical writing (paper on Ardi):

The point is that this conclusion was made mainly on the basis of the creature's skeleton
structure. The researchers did not take into account the phenomenon of convergence: organisms
with body parts that have a similar structure are not necessarily congruent genetically, as the
structure is often determined by the environment specificity. A good example of convergence is the
wings of a butterfly, bird, and a bat. Speaking about Ardie's, there is a belief that researchers might
have made a mistake in their interpretations, and Ardipithecus is not an ancestor of Homo sapiens at
all.
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How often you encounter a particular type of academic writing depends on your specialty
and the chosen courses. However, we hope that with our detailed instructions and
recommendations, it will be easier for you to determine the type of paper and prepare your
assignments easily. Our professionals are always ready to help you with any types of writing and
prepare original papers. Order your assignments from us and rest assured that the writing style
requirements will be entirely met.
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Tema 5 Critical thinking

The word "critical" can mean different things in different contexts. For example, it can refer
to the importance of something, or can also mean pointing out the negative aspects of something, ie
to criticise something. However, critical thinking at university does not mean looking only for the
most important aspects of a topic or just criticising ideas. It is also about not accepting what you
read or hear at face value, but always questioning the information, ideas and arguments you find in
your studies.

Critical thinking is a key skill that should be applied to all aspects of your studies. As a
university student, you need to be able to think critically about the resources and information you
use in your work. You need to ask the right questions when reading the work of others; your writing
needs to show you have the ability to weigh up different arguments and perspectives and use
evidence to help you form your own opinions, arguments, theories and ideas. Critical thinking is
about questioning and learning with an open mind.

Critical thinking should help you to:

interpret evidence, data, arguments, etc. and be able to identify the significance to your assignment
question

develop well-reasoned arguments of your own for your assignments

use and draw on evidence to justify your arguments and ideas

synthesise your thoughts and the thoughts of differing authors/researchers/theorists.

Critical thinking is an important life skill, and an essential part of university studies. Central
to critical thinking is asking meaningful questions. This three-stage model, adapted from Learn
Higher, will help you generate questions to understand, analyse, and evaluate something, such as an
information source.

Description

Starting with the description stage, you ask questions such as: What? Where? Why? and
Who? These help you establish the background and context.

For example, if you are reading a journal article, you might ask questions such as:
Who wrote this?

What is it about?

When was it written?

What is the aim of the article?
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If you are thinking through a problem, you might ask:
What is this problem about?

Who does it involve or affect?

When and where is this happening?

These types of questions lead to descriptive answers. Although the ability to describe
something is important, to really develop your understanding and critically engage, we need to
move beyond these types of questions. This moves you into the analysis stage.

Analysis

Here you will ask questions such as: How? Why? and What if? These help you to examine
methods and processes, reasons and causes, and the alternative options. For example, if you are
reading a journal article, you might ask:

How was the research conducted?

Why are these theories discussed?

What are the alternative methods and theories?

If you are thinking through a problem, you might ask:
What are the contributing factors to the problem?
How might one factor impact another?

What if one factor is removed or altered?

Asking these questions helps you to break something into parts and consider the relationship
between each part, and each part to the whole. This process will help you develop more analytical
answers and deeper thinking.

Evaluation

Finally, you come to the evaluation stage, where you will ask 'so what?' and 'what next?'
questions to make judgments and consider the relevance; implications; significance and value of
something.

You may ask questions such as:

What do I think about this?

How is this relevant to my assignment?

How does this compare to other research I have read?

Making such judgments will lead you to reasonable conclusions, solutions, or
recommendations. The way we think is complex. This model is not intended to be used in a strictly
linear way, or as a prescriptive set of instructions. You may move back and forth between different
segments. For example, you may ask, 'what is this about?', and then move straight to, 'is this
relevant to me?' The model is intended to encourage a critically questioning approach, and can be
applied to many learning scenarios at university, such as: interpreting assignment briefs; developing
arguments; evaluating sources; analysing data or formulating your own questions to research an
answer.

You will select sources and read them in different ways depending on their value to your
assignment. For example, you might read to:
get a general overview of the text by skimming through it
look for specific information or to understand some core concepts by scanning the text
examine the text in depth and actively ask questions of the source, in order to understand its
relevance and reliability for your own research topic.

The last approach is particularly important for any work you submit for assessment.

You should ask yourself:

Why am [ reading this? Are you reading for a presentation, assignment, pre-reading for a lecture, or
for finding ideas?

What do I want to get out of it? Are you looking for specific facts, a general idea of the content, the
author's viewpoint?

What do I already know?

How will I know when I have read enough?
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Select what and how to read

Usually, you can't read all the texts you find on a topic, or even everything suggested on a
long reading list. You need to make choices and be selective.

Opt for quality and not quantity, and choose reliable and current sources. We also recommend that
you start with an easy text to give you an overview of the topic.

You could choose one of four main reading strategies. These are:

Predicting: making an educated guess about what the text is about before you start to read.
Scanning: looking through the text very quickly to look for keywords.

Skimming: reading the introduction and the first line of each paragraph to work out what the text is
about.

Intensive reading: reading a short section of text slowly and carefully.

When reading and analysing a source closely, use our set of critical thinking questions to
help you engage critically.

Spreader is an online tool useful for skim-reading text whilst still gaining an understanding
of the context. You can adjust the number of words presented and reading speed of your text,
helping you to improve your reading speed.

You will need to make use of high-quality evidence and information. But with so much
information out there, how can you decide what to use? Not everything you find, particularly on the
web, is appropriate for academic study. You need to be able to think critically and judge what is
relevant and appropriate for your purpose.

If we consider the critical thinking model, the description segment in particular helps us to
generate the type of questions you may ask when making an initial evaluation of information.
Questions you may ask include:

What is the source about? How relevant is to your context?

Who is the author and are they subject experts?

When was the material published? Is that significant to you? Has the information been
superseded?

What evidence is provided? Are there references that you could follow up to check any claims
made?

You can also download our evaluating information checklist. This is just a guide; some of
the questions will be more relevant to your context than others.

Critical reading questions

You will need to make use of high-quality evidence and information. But with so much
information out there, how can you decide what to use? Not everything you find, particularly on the
web, is appropriate for academic study. You need to be able to think critically and judge what is
relevant and appropriate for your purpose.

If we consider the critical thinking model, the description segment in particular helps us to
generate the type of questions you may ask when making an initial evaluation of information.
Questions you may ask include:

What is the source about? How relevant is to your context?

Who is the author and are they subject experts?

When was the material published? Is that significant to you? Has the information been
superseded?

What evidence is provided? Are there references that you could follow up to check any claims
made?

Use our full set of critical thinking questions to help you engage critically. These questions
will take you through the description, analysis and evaluation stages as presented in the critical
thinking model. The questions will help you to evaluate the relevance and significance of your
reading to your research or assignments. You will be prompted to make the decision on how you
will use the reading and what the relation is between this reading and the other information you
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have read. However, this is not a comprehensive list and you may need to adapt or add your own
questions for your subject, different assignments or a particular purpose.
Evaluating the author’s argument

When you have found a section of text that is directly relevant to your essay title or research,
you need to slow down and read it more intensively. Critical reading is about analysing and
evaluating the author's argument, not just looking for information. The author should outline their
viewpoint clearly and provide evidence from reliable sources to back this up.
Ask yourself:
Is the author's argument clear? How is it presented?
What evidence is provided? How is it used and interpreted?
Is the argument convincing? How does it reach its conclusion?
Making effective notes

Making meaningful notes as you read can help you to clarify your thinking, organise your
ideas and engage critically with the information. Microsoft OneNote can help you organise your
notes. You can upload screenshots or scans of your journal article, textbook etc. and annotate them
with your own comments. The “highlighter tool” can be particularly useful for noting strengths and
weaknesses in an argument.
Students sometimes receive feedback such as "your essay is too descriptive" or "you need to show
more critical analysis". While some description may be necessary — for instance if you are
providing background information - most university assignments require you to produce work that
is analytical and critical in its approach.
Your tutors want to know what you think
Your writing needs to show your interpretation of the evidence and source material, how you have
used that information to demonstrate your understanding, and your subsequent position on the topic.
Being critical in your writing means engaging in academic debates and research happening in your
subject area.
The sources you select, the way you show how they agree or disagree with other pieces of evidence,
and the way you structure your argument will all show your thought process and how you have
understood the information you have read.
Use evidence to strengthen your position
Always keep your reader in mind and try to anticipate the questions they would ask - refer back to
the critical thinking questions to help you with this. You can use evidence to help you strengthen
your position, answer readers' questions, and "neutralise”" opposing points of view.
Remember to keep descriptive statements to a minimum - there is no need to provide large amounts
of background or historical information.
Make sure you move from description to analysis and evaluation - give your interpretation of the
facts, and explain the significance, consequences and/or implications of the statements you have
made.
See our advice on structuring a paragraph for more information on how to attach analysis and
evaluation to each point you make.
Descriptive vs critical writing examples
The following examples demonstrate the difference between descriptive writing and
critical/analytical writing. They are taken from Cottrell, S. 2003. The Study Skills Handbook. 2nd
ed. London: Palgrave.
State what happened vs identify its significance
To write critically you will need to not only describe what happened, but also identify the
significance of what happened.
Descriptive example
"The data shows that the incidence (new cases) of asthma rates in children under 15 years old
increased rapidly from 1977, peaking in 1993 and then declining, though rates still remain
significantly higher than pre-1976 levels."
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Critical example

"The trend, from 1977 until 1993, of a rapid rise in rates of asthma diagnosis in children under 15
years, suggests that one of the causal factors was particularly prevalent during this time, but has
since declined in importance or effect."

Explain the theory vs show its relevance

Descriptive writing will explain what the theory says. To write critically you need to go further and
show why that theory is relevant.

Descriptive example

"Carl Rogers' theory of a person-centred approach focuses on the freedom of the individual to
determine what values should be used to measure successful personal outcomes or benefit, and is
particularly relevant for social workers when wanting to take into account the diverse needs of the
client group."

Critical example

"Carl Rogers' theory of a person-centred approach is particularly suitable for social workers wanting
to work with a client group with diverse needs because it allows the client to determine what values
should be used to measure successful outcomes, rather than those externally determined by, for
example, the service, state or dominant culture in society."

Note the method used vs indicate its appropriateness

Rather than simply noting the method used, which is the descriptive approach, a critical writer will
show how appropriate that method was.

Descriptive example

"In addition to competency-based questions, the candidates were asked to complete an in-tray
exercise, which required them to allocate different priority levels to tasks, as an appropriate method
to measure their likely performance in the actual job."

Critical example

"In addition to competency-based questions, candidates were asked to complete an in-tray task
prioritisation exercise. This was because it was considered a more effective way to measure likely
performance in the actual role as the majority of the job would involve similar tasks, with little
interaction with customers and therefore less requirement for highly developed communication
skills."

You can apply our critical thinking model to your own work; use our Judging your own work
questions to help you decide if your writing is critical. These questions will take you through the
description-analysis-evaluation stages. Take a look at further examples of descriptive writing vs.
critical/analytical writing.
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Tema 6 Report writing

What is a report and how does it differ from writing an essay? Reports are concise and have
a formal structure. They are often used to communicate the results or findings of a project.

Essays by contrast are often used to show a tutor what you think about a topic. They are
discursive and the structure can be left to the discretion of the writer.

Who and what is the report for?

Before you write a report, you need to be clear about who you are writing the report for and
why the report has been commissioned.

Keep the audience in mind as you write your report, think about what they need to know.
For example, the report could be for:
the general public
academic staff
senior management
a customer/client.

Reports are usually assessed on content, structure, layout, language, and referencing. You
should consider the focus of your report, for example:

Are you reporting on an experiment?

Is the purpose to provide background information?
Should you be making recommendations for action?
Language of report writing

Reports use clear and concise language, which can differ considerably from essay writing.
They are often broken down in to sections, which each have their own headings and sub-headings.
These sections may include bullet points or numbering as well as more structured sentences.
Paragraphs are usually shorter in a report than in an essay. Both essays and reports are examples of
academic writing. You are expected to use grammatically correct sentence structure, vocabulary and
punctuation. Academic writing is formal so you should avoid using apostrophes and contractions
such as “it’s” and "couldn't". Instead, use “it is”” and “could not”.

Structure and organisation

Reports are much more structured than essays. They are divided in to sections and sub-
sections that are formatted using bullet points or numbering. Report structures do vary among
disciplines, but the most common structures include the following:

Title page

The title page needs to be informative and descriptive, concisely stating the topic of the
report.

Abstract (or Executive Summary in business reports). The abstract is a brief summary of the
context, methods, findings and conclusions of the report. It is intended to give the reader an
overview of the report before they continue reading, so it is a good idea to write this section last.

An executive summary should outline the key problem and objectives, and then cover the
main findings and key recommendations.

Table of contents

Readers will use this table of contents to identify which sections are most relevant to them.
You must make sure your contents page correctly represents the structure of your report.
Introduction

In your introduction you should include information about the background to your research,
and what its aims and objectives are. You can also refer to the literature in this section; reporting
what is already known about your question/topic, and if there are any gaps. Some reports are also
expected to include a section called ‘“Terms of references’, where you identify who asked for the
report, what is covers, and what its limitations are.
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Methodology

If your report involved research activity, you should state what that was, for example you
may have interviewed clients, organised some focus groups, or done a literature review. The
methodology section should provide an accurate description of the material and procedures used so
that others could replicate the experiment you conducted.

Results/findings

The results/findings section should be an objective summary of your findings, which can use
tables, graphs, or figures to describe the most important results and trends. You do not need to
attempt to provide reasons for your results (this will happen in the discussion section).

Discussion

In the discussion you are expected to critically evaluate your findings. You may need to re-
state what your report was aiming to prove and whether this has been achieved. You should also
assess the accuracy and significance of your findings, and show how it fits in the context of
previous research.

Conclusion/recommendations

Your conclusion should summarise the outcomes of your report and make suggestions for
further research or action to be taken. You may also need to include a list of specific
recommendations as a result of your study.

References

The references are a list of any sources you have used in your report. Your report should use
the standard referencing style preferred by your school or department e.g. Harvard, Numeric,
OSCOLA etc.

Appendices

You should use appendices to expand on points referred to in the main body of the report. If
you only have one item it is an appendix, if you have more than one they are called appendices.
You can use appendices to provide backup information, usually data or statistics, but it is important
that the information contained is directly relevant to the content of the report.

Appendices can be given alphabetical or numerical headings, for example Appendix A, or
Appendix 1. The order they appear at the back of your report is determined by the order that they
are mentioned in the body of your report. You should refer to your appendices within the text of
your report, for example ‘see Appendix B for a breakdown of the questionnaire results’. Don’t
forget to list the appendices in your contents page.

Presentation and layout

Reports are written in several sections and may also include visual data such as figures and
tables. The layout and presentation is therefore very important.

Your tutor or your module handbook will state how the report should be presented in terms
of font sizes, margins, text alignment etc.
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Tema 7 Presentations

Successful presentations depend on good preparation. Think about the purpose of your
presentation and the audience. If you are presenting as part of an assessment, check your brief,
marking criteria and guidance carefully.

Create a planning schedule

It might help to create a planning schedule. Write out a list of all the tasks you need to do
and how much time to allocate to each task.

For example, if your presentation is for an assessment you could break down your
preparation into the following tasks:

Interpret and understand the assessment brief. For more guidance see our Interpreting your
assignment activity.
Think about who your audience is.
Research your topic. Go to our guidance on searching for information.
Identify your key message.
Plan your content and produce an outline.
Write your presentation and prepare your visual aids.
Practise your presentation.
Know your audience
Make sure you understand why you are giving this talk, and to whom.
Ask yourself:
How much does the audience already know? This may change how much background detail you
will need to include or whether you use subject-specific terminology.
Who is your audience? Are they fellow students, academics, school children? This will help you
decide the level to pitch it at and the type of content you will include.
What is the cultural background of the audience? This may alter your use of specific cultural
references, idioms or slang terms.
What will they be interested in? You need to be selective about the key points and information you
include.

You might not be able to answer all these questions for everyone who will attend, but you

can consider a general impression of their needs and expectations.
Plan your content

Set aside plenty of time to plan what you are going to say. You need to be selective. It is
better to discuss fewer points in detail than many points superficially.

You should:
decide what your key message or argument is
create an outline of your presentation by identifying the most relevant points that contribute to your
overall message or argument
decide what supporting evidence to include that will help your audience to understand and be
persuaded by what you are saying
consider what visual aids will help to illustrate, illuminate or explain what you are saying such as
images, diagrams, statistics or even video clips.

Like many other assignments, a presentation should include:

an introduction that explains what you are going to talk about. Usually you should present your key
message, or argument and an outline of the presentation

a main body where you discuss the most relevant and interesting points in a logical and coherent
order

a conclusion that gives a brief review of the purpose of your presentation, reiterates the key
message and if possible sets your discussion in a wider context

references to the evidence you have used. This may be verbal or should be on the slides if you are
using them

35


https://resources.library.leeds.ac.uk/activities/writing/interpreting-your-assignment/index.html
https://resources.library.leeds.ac.uk/activities/writing/interpreting-your-assignment/index.html
https://library.leeds.ac.uk/info/1404/literature_searching/14/literature_searching_explained

thanking the audience for listening and an invitation to ask questions.

During your presentation, help your audience follow your thoughts and understand how your

ideas link together by giving them verbal cues.

Here are some examples:

“I will begin by discussing...”

“We will draw on 2 key theories...”

“Now I have discussed the methods, I will move on to...”
“In contrast to my earlier argument...”

“This is particularly significant because...”

“In this presentation I aimed to...”

Check the venue

Finally, you should also take time to check the venue. You will need to know what resources
are available to you so you can plan what to bring and how long it will take to set up.

If the venue is local, set aside an hour to visit the room. Check the seating arrangements,
IT/projection facilities, plug sockets, and whether there are any flip-charts or whiteboards for
feedback.

If you are presenting at a distant location, contact someone there to ask questions.

A well-designed presentation will help you to deliver your message clearly. It will ensure
your audience gets the most out of your presentation. A poorly designed presentation could distract
from your key messages, confuse your audience, and won't showcase your knowledge effectively.
Learn how to use presentation software

Your presentation will probably involve the use of PowerPoint or a similar application such
as:

KeyNote: eye-catching, professional visuals and you can rehearse presentations and present to off-
site locations in real time.

Google slides: great for group presentations and makes slide sharing really easy.

Prezi: fun, creative, non-linear presentations.

You will need to consider how comfortable you are using it.

Set aside plenty of time to create your presentation especially if you are unfamiliar with the
software. If you want your presentation to be visually engaging, insert video or audio clips (check
any copyright restrictions).

Make your presentation easy to read

Make sure your audience can read and understand what you show them. Don’t make the text
too small — the body text should be size 24 and the headings should be larger. Do not put too many
words on a slide as your audience will be distracted trying to read it rather than listen to you.
Presenting data

As part of your presentation you may want to present data on your slides. You should:
consider appropriate layout (line graph, table, bar chart etc)
use clear titles
present only the data you are discussing, rather than all the data you have collected
keep it simple.

Practice makes perfect when it comes to presentations. It will give you a realistic idea of
timings and should highlight any issues with the flow of your argument and the structure of your
ideas. Practise your presentation by yourself, or find a willing audience and ask them to be a critical
friend. Deliver your presentation as if it is the real thing and ask for constructive feedback.

Manage your nerves

Most people feel nervous about presenting. In fact, you need a degree of anxiety to be alert.
If you have no nerves you are likely to be complacent and not do your best. A balance is needed,
you need to recognise your nervousness, manage it and channel it. Always approach your
presentations with a positive frame of mind. It's natural to be a little nervous, but don't focus on the
negatives.
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Know what you want to achieve, plan and practise, and you will feel much more
comfortable in your delivery.
Write cue cards

While preparing, you will probably have produced a script. Referring to a script during a
presentation can make your delivery stilted and you may get flustered if someone asks a question
and you lose your place. Take this script and write out the keywords on some cue cards. Referring
to these during your presentation will be much more effective as you can compose your points more
naturally and deviate slightly if needed.
Presentation exercises

It may be useful to carry out the following exercises to help you feel more confident and
gain maximum impact on your audience
With enough planning and practice you should be able to deliver an effective presentation. If you
are giving a presentation for the first time, you may be wondering what it will feel like to be the
presenter rather than the audience. Every presentation is a learning experience, so reflecting on
how it went afterwards might also be a useful exercise.
Here are some things to remember:
Face the audience, don’t talk to the screen.
Make eye contact with the audience. Don’t just focus on one person; engage the whole audience.
Don't rely on a script. Use cue cards so you don't forget what you are saying.
Talk clearly and loudly and with sufficient pauses.
Take note of your body language. If you look confident, this will help you to feel confident.
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Tema 8 Essay Writing

Essays are used to assess your understanding of specific ideas and your ability to explain
these in your own words. Essays are usually written in a discursive style, bringing together ideas,
evidence and arguments to address a specific problem or question. They follow a particular
structure: you will set out your argument in the introduction, build and present your argument in the
main body, and should end with your overall key message or argument in the conclusion.

Essays take time to complete. You will need to set aside time for the following stages of
writing:

Thinking about the question.

Gathering information and ideas.
Organising your ideas.

Getting something on paper.

Writing a first draft.

Reviewing in light of feedback or reflection.
Producing a final draft.
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It is important to understand what you are being asked to do before you begin writing an
essay.

All essay questions can be broken up into the following components:
instructional verb (the approach you must take eg discuss, evaluate, assess)
topic (the context of the discussion)
specific aspect of the topic (this helps you to narrow down your topic)
restrictions imposed on the topic (this will limit your discussion).

The instructional verb is crucial. It will tell you how to approach your writing.

For example, you might be asked to do the following:

Discuss: Investigate or examine by argument, and look at all the evidence and give reasons
for and against.

Assess: Decide on the importance of something and give reasons for your decision.

Evaluate: Appraise the worth of something, make your own value judgements, and back
them up with argument and justification.

Once you understand the task, you should identify the broad topic and the aspects of the
topic you have been asked to write about. This will help you to stay focussed. Think carefully about
what reading you need to do for your essay. A focussed approach ensures that you stay on track and
know in advance where to find the sources you need.

To focus your reading, try using a mind-map or spider diagram to note down some initial
thoughts and ideas. What do you think should be in the essay? What limits are you setting?

Make sure you know how to locate appropriate sources, such as academic books and journal
articles.

When you start reading, you should make meaningful notes.
Make sure that you:
add your own thoughts to your notes and critically engage with the texts you are reading
don’t copy out the text word for word
have your essay question in mind: what information is important and relevant; what evidence do
you need to build your argument?
note down any particular phrases or sentences that you might find useful in quotation marks. Take
note of the page numbers and full details of the source you are reading.
Planning is an important part of the essay writing process. We recommend that you create an
essay plan before your start writing.
An essay plan will help you to:
define and organise your argument before tackling your first draft
produce a clear, coherent and well-structured essay
know where you want your argument to start and end
stick to the main points that you want to make.
Identify your main ideas

Your essays should not be a patchwork of other people's ideas or a set of facts and quotes.
You need to critically analyse what you are reading and bring together the information to help you
to develop your own arguments, ideas and opinions. Try arranging ideas in the form of a mind-map,
with key points arranged with supporting information branching off. MindView software (available
on most university computers) allows you to create an essay structure where you can add in
pictures, files and attachments — perfect for organising evidence to support your point.

Consider the following:

What key points do you want to make?

Can you support your points with evidence such as data, facts, research conducted by experts on
that topic?

Have you considered different viewpoints and perspectives?

How will you make sure that the structure is logical and coherent?
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Your introduction should tell the reader what to expect from your essay. Stay focussed on the
question, and keep it brief.

Do not give very broad background information on the general topic, but focus instead on what is
relevant to answering the set question.

What should be in an introduction?

There isn't one way to write an introduction, and following one particular structure could lead to
your introductions becoming very formulaic.

You might introduce the main subject of the essay and why it is an important topic. You may also
provide definitions for any ambiguous terms or concepts. Your reader needs to know what you
mean when you say certain things. This is usually only necessary when there are terms that have
numerous definitions: eg if you use "consumerism" are you discussing this as an ideology,
economic policy or type of behaviour?

Your introduction may also provide an outline of the key argument(s) presented in the essay and
how you are planning to answer the question.

How long should an introduction be?

An introduction usually makes up 5-10% of your whole essay, although there is no absolute rule.
The amount of detail that you can include in your introduction will depend on your word count.
Sample introductions

This is an example of a concise introduction:

“Concern about racism in the police has increased since the 1980s. A number of high-profile cases
have highlighted that ethnic minorities have not received treatment equivalent to their white
counterparts. The focus of this concern has been whether racism operates at the individual level or
whether it is embedded in the policies and practices of the police (Easton and Piper, 2005). Two
significant inquiries, which were carried out in this period — the Scarman report and the Macpherson
report — will provide a focus by which to critically analyse the concept of institutional racism in
policing and evaluate policy responses. Whist some progress has been made since these two
inquiries were carried out, many improvements still need to be made to overcome institutional
racism.”

Take a look at this detailed example of an introduction, which is broken down to show the purpose
of each sentence within the introductory paragraph.

Both versions are well executed but written in different styles and for essays with different word
limits.

The main body of your essay should present a clear and logical response to the question. You
should use focussed and connected paragraphs to further your argument.

You should discuss and evidence a few key points in detail, rather than include lots of points that
are dealt with in a superficial way.

Construct focussed paragraphs

You will develop your own writing style but, as a general rule, your paragraphs should contain one
main idea or argument. This should be outlined in the first sentences.

A reader should be able to look at just the first and last sentence of each paragraph and grasp what
your main ideas are.

Each paragraph should provide new evidence to support the main idea. If you don’t have evidence
to support a point, do not include it.

Evidence might include data, facts, quotations, arguments, statistics and research from your
readings as evidence. Make sure that you include a reference and explain how and why you think
this evidence supports your point.

Your paragraph should end by stating the significance of the point to the overall argument or idea,
or link to the next paragraph if you are going to build upon that main point further (eg examine the
same point from a different perspective).

Connect your paragraphs

Your paragraphs should connect to each other and follow on in a logical order.
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Generally, you should not start a paragraph by reiterating what you have just talked about. Your
first sentence of a paragraph should alert the reader to a change of focus, and each paragraph should
build to show how your ideas are progressing.

Once you have finished the essay, read the first sentence of each paragraph (it can be helpful to read
out loud). You should be able to follow your ideas or argument even without the details of the rest
of the paragraph.

Example of a well-structured paragraph

Writing your paragraphs in this way will help to make your writing less descriptive, and more
critical and analytical.

The conclusion should make the overall message and argument clear to the reader. A conclusion is
not a summary of everything you have just written.

It should end in a way that is thought provoking, and looks to the future.

The final paragraph should close the discussion without closing it off.

What should be in the conclusion?

There isn't one way to write a conclusion, and following one particular structure could lead to your
conclusions becoming very formulaic.

Generally, you should briefly explain your main findings or ideas. Synthesise, don't summarise.
You should also present the main message or argument that you want your reader to take away.
Make sure your conclusion is clearly supported by the evidence presented in the essay.

You must not include any new material or evidence in your conclusion. We also advise that you
avoid formulaic phrases such as “In conclusion”.

At the end of your conclusion, move from the specific to the general. Can you set your discussion
into a different or wider context?
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OoOpa3oBare/ibHbIE TEXHOJIOTUH

VYpoBeHb MpeIBapUTENIbHOM MOATOTOBKH CTYIEHTOB MPOBEPSIETCS MTPH «BXOTHOM
TECTUPOBAHUU, A PE3YJbTATHl OCBOCHHUS pa3zielia — B X0JIe TECTUPOBAHUS Ha MIEPBOM dTarie
PyOEKHOTO KOHTPOJIS, MPOXOIALIET0 B pOpMeE TeCTa, HAMPABICHHOIO HA IPOBEPKY HABBIKOB.

[IpakTUYeckue 3aHsATHs UTPAIOT KIIFOUEBYIO POJIbh B PeaM3alliy JUIAKTHUECKUX 33a1a49 Kypca,
SIBJISISICH TIpeo0Iagaronieii opranu3amoHHon Gopmoid. Ux hopmat COOTBETCTBYET AESITEIBHOCTHON
HaNpaBJICHHOCTH Mpoliecca 00ydYeHUs] 1 HalpaBlIeH Ha PELICHUE OCTaBIEHHBIX 3a/1a4.

OtnenbHOE 3aHATHE OpraHu3yeTcs B (hopMe Mpe3eHTaunii HHPOPMAITMOHHBIX TPOEKTOB

00yJaronuXxcs ¢ 3JIEMEHTaMH YYeOHBIX TUCKYCCHH C IEeJIbI0 0000IIeHNs MPOMACHHOTO MaTepuaa
" 3aKpCIIJICHUSA HpI/IO6peTeHHBIX HAaBBbIKOB.
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[[Inpoko ucmoyb3yeTcst METOIMKA MapHOW PabOThI, YTO MO3BOJIET TOOUTHCS Pa3BUTHS
KOMMYHHMKATHUBHBIX KOMIIETEHLIUN CTYJEHTOB U CIIOCOOCTBYET HAUTYUIIIEMY YCBOCHUIO 3HAHUN U
(hOpMUPOBAHHUIO YMEHUH 1 HABBIKOB.

Cucrema TCKYIIECro KOHTPOJIA YCIIEBACMOCTH

Monayas 1 Bann
AynutopHas pabora a) M3yueHus npakTuyeckoro Matepuana | 5 6amn
CTyJICHTa 0) Pemenne 3aga4, OTBETHI HA 5 Gamn
CEMHHAPCKHX 3aHATHAX
Wtoro no APC 10 6amn
Bueaynuropnas padota CamocrosiTenpHast paboTa CTy/IeHTa 20 Gamr
CTy/IEHTa
Wtoro no CPC 20 6ann
PyGexxHbIif KOHTPOITB OOm1as ycrieBaeMoCTh ayJJUTOPHOM U 30 Gamn
BHEAyJIMTOPHOM paboTe cTyieHTa
Wroro mo PK 1 30 6amn
Bceero mo K 1 (moxyns 1) 60 Gan
Moay.n 2 Bbaan
AynutopHas pabora a) M3yuenus nmpakTUueckoro Matepuana | 5 6amn
CTyJIEHTa 0) Pemenue 3aga4, OTBETHI HA 5 Gamn
CEMHHAPCKHUX 3aHATUAX
Wtoro no APC 10 6amn
Bueaynuropnas pabora CamocrosrenbHas paboTa cTyieHTa 20 6ann
CTYJEHTa
Uroro no CPC 20 Gann
PyGexxHbIl KOHTPOJTH OO6mias ycreBaeMoCTh Ay TMTOPHON U 30 6amn
BHEAYAUTOPHON paboTe CTy/IeHTa
Wtoro no PK 2 30 6amn
Bcero o K 2 (moxysns 2) 60 Gan

CamocTrosiTesibHasi padoTa cTyAeHTOB 1 Kypca M KOHTPOJIb 32 €€ BbINOJHEHHEM 110 Kypcy
aKkajgeMnyecKoe NUCbMO

[{enpr0 caMOCTOSATENHHON pabOTHI CTY/ICHTOB SIBJISICTCS] OBJIAJICHUE MPAKTUYECKUMH 3HAHUSIMH,
HpO(bGCCI/IOHa.HBHBIMI/I YMGHI/IHMI/I 1 HAaBBIKaAMWU I10 HpO(bI/I.HIO 1/13y11aeM0171 JUCHUITIINHBI, OIIBITOM
TBOPYECKOM, UCCIIEIOBATEILCKON AesATeIbHOCTH. CaMOCTOATENbHAS padoTa CTYACHTOB 110
aKaI[eMI/I‘-IGCKOMy HI/ICBMy CHOCOGCTByGT paBBI/ITI/IIO YMGHI/IH 1 HABBIKOB U3BJICKATh CMI:IC.HOByIO
WH(pOpPMAIIHIO U3 UCTOYHUKOB Pa3HOTO TUIAHA; CTIOCOOHOCTH aHATIM3UPOBATh, JIEIaTh BHIBO/IHI,
OT6HpaTb nu TBOp‘-IGCKI/I HUCITIOJIB30BATh HSanGMBIﬁ MaTepHan; YMGHI/I}I Hn3jiaratb CO6CTB€HHBI€
CYXKJICHUS U OIEHKH, TPEHUPOBATh M Pa3BUBATh MEPEBOJ] M OTPAOOTKY MPAKTHIECKOTO
ayJUTHUBHOIO MaTepHaa.

CamocrosiTenpHas padoTa SBISIETCS 005S3aTeIbHON TSl KAXA0T0 CTYACHTA, €€ 00heM
orpenensercs yueOHbIM m1aHoM. CamocTosiTenbHast paboTa CTYACHTOB BKIIIOYAeT B ceOs
MOJrOTOBKY K MPAKTUYECKUM 3aJaHnii. OCHOBHOE BHUMAHHUE JOJDKHO YACIATHCS MMPAKTUIECKON
0TpabOTKE HABBIKOB MMCbMEHHBIX U YCTHBIX TeKCTOB. CTyaeHTaM NpeA0CTaBIseTCs 00s3aTeNbHbBIX
00BEM NMPAKTUIECKOTO MaTepuaa, KOTOPbIii OHM MOTYT JONOJIHHUTH U PACIIUPUTH CAMOCTOSTEIBHO,
UCTOJIb3Ys JONOJHUTEIBHYIO TUTEPATYPYy.
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Tembl caMOCTOATEIBHBIX
padoTt

Yacobl

Pexomenayemast
JuTepaTrypa
(o0s13aTesIbHAS U
JIOTIOJTHUTEIbHAS)

®opma
KOHTPOJIA

Mopayas 1

What is academic writing?

4

1. Hewings, M., Thaine C.
Cambridge Academic English
Advanced Student's Book: An
Integrated Skills Course for EAP.

Cambridge University Press, 2012.

- 176 p.

2. Giba, J. Preparing and
delivering scientific presentations:
A complete guide for international
medical scientists / J. Giba ; R.
Ribes . Berlin: Springer. 2011. -
162 p.

3. Hewitt K., Feklin, M.
Understanding British Institutions,
Perspective publications Itd. 1998.
300p.

4. Leki I. Academic Writing.
Exploring Processes and
Strategies. Cambridge University
Press. 1998. 433p.

5. McCormack J, Slaght J. English
for Academic Study: Extended
Writing and Research Skills.
Garnet Education. 2009. 154p.

YcrHO M
[IUCEMEHHO

The academic writing process

1. Hewings, M., Thaine C.
Cambridge Academic English
Advanced Student's Book: An
Integrated Skills Course for EAP.

Cambridge University Press, 2012.

- 176 p.

2. Giba, J. Preparing and
delivering scientific presentations:
A complete guide for international
medical scientists / J. Giba ; R.
Ribes . Berlin: Springer. 2011. -
162 p.

3. Hewitt K., Feklin, M.
Understanding British Institutions,
Perspective publications Itd. 1998.
300p.

4. Leki I. Academic Writing.
Exploring Processes and
Strategies. Cambridge University
Press. 1998. 433p.

5. McCormack J, Slaght J. English

YcrHO M
[IUCEMEHHO
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for Academic Study: Extended
Writing and Research Skills.
Garnet Education. 2009. 154p.

Planning your writing.

1. Hewings, M., Thaine C.
Cambridge Academic English
Advanced Student's Book: An
Integrated Skills Course for EAP.

Cambridge University Press, 2012.

— 176 p.

2. Giba, J. Preparing and
delivering scientific presentations:
A complete guide for international
medical scientists / J. Giba ; R.
Ribes . Berlin: Springer. 2011. -
162 p.

3. Hewitt K., Feklin, M.
Understanding British Institutions,
Perspective publications Itd. 1998.
300p.

4. Leki I. Academic Writing.
Exploring Processes and
Strategies. Cambridge University
Press. 1998. 433p.

5. McCormack J, Slaght J. English
for Academic Study: Extended
Writing and Research Skills.
Garnet Education. 2009. 154p.

YcTHO M
IIMCBMCHHO

Descriptive writing

1. Hewings, M., Thaine C.
Cambridge Academic English
Advanced Student's Book: An
Integrated Skills Course for EAP.

Cambridge University Press, 2012.

— 176 p.

2. Giba, J. Preparing and
delivering scientific presentations:
A complete guide for international
medical scientists / J. Giba ; R.
Ribes . Berlin: Springer. 2011. -
162 p.

3. Hewitt K., Feklin, M.
Understanding British Institutions,
Perspective publications Itd. 1998.
300p.

4. Leki I. Academic Writing.
Exploring Processes and
Strategies. Cambridge University
Press. 1998. 433p.

5. McCormack J, Slaght J. English
for Academic Study: Extended
Writing and Research Skills.
Garnet Education. 2009. 154p.

YcTHO M
IIMCBMCHHO
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Mopayas 2

Analytical writing 4 1. Hewings, M., Thaine C. YerHO 1
Cambridge Academic English IUCbMEHHO
Advanced Student's Book: An
Integrated Skills Course for EAP.
Cambridge University Press, 2012.
— 176 p.

2. Giba, J. Preparing and
delivering scientific presentations:
A complete guide for international
medical scientists / J. Giba ; R.
Ribes . Berlin: Springer. 2011. -
162 p.

3. Hewitt K., Feklin, M.
Understanding British Institutions,
Perspective publications Itd. 1998.
300p.

4. Leki I. Academic Writing.
Exploring Processes and
Strategies. Cambridge University
Press. 1998. 433p.

5. McCormack J, Slaght J. English
for Academic Study: Extended
Writing and Research Skills.
Garnet Education. 2009. 154p.

Persuasive writing 4 1. Hewings, M., Thaine C. YerHO 1
Cambridge Academic English UCbMEHHO
Advanced Student's Book: An
Integrated Skills Course for EAP.
Cambridge University Press, 2012.
— 176 p.

2. Giba, J. Preparing and
delivering scientific presentations:
A complete guide for international
medical scientists / J. Giba ; R.
Ribes . Berlin: Springer. 2011. -
162 p.

3. Hewitt K., Feklin, M.
Understanding British Institutions,
Perspective publications Itd. 1998.
300p.

4. Leki I. Academic Writing.
Exploring Processes and
Strategies. Cambridge University
Press. 1998. 433p.

5. McCormack J, Slaght J. English
for Academic Study: Extended
Writing and Research Skills.
Garnet Education. 2009. 154p.

Critical writing 4 1. Hewings, M., Thaine C.
Cambridge Academic English
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Advanced Student's Book: An
Integrated Skills Course for EAP.

Cambridge University Press, 2012.

- 176 p.

2. Giba, J. Preparing and
delivering scientific presentations:
A complete guide for international
medical scientists / J. Giba ; R.
Ribes . Berlin: Springer. 2011. -
162 p.

3. Hewitt K., Feklin, M.
Understanding British Institutions,
Perspective publications Itd. 1998.
300p.

4. Leki I. Academic Writing.
Exploring Processes and
Strategies. Cambridge University
Press. 1998. 433p.

5. McCormack J, Slaght J. English
for Academic Study: Extended
Writing and Research Skills.
Garnet Education. 2009. 154p.

Essay writing

1. Hewings, M., Thaine C.
Cambridge Academic English
Advanced Student's Book: An
Integrated Skills Course for EAP.

Cambridge University Press, 2012.

- 176 p.

2. Giba, J. Preparing and
delivering scientific presentations:
A complete guide for international
medical scientists / J. Giba ; R.
Ribes . Berlin: Springer. 2011. -
162 p.

3. Hewitt K., Feklin, M.
Understanding British Institutions,
Perspective publications Itd. 1998.
300p.

4. Leki I. Academic Writing.
Exploring Processes and
Strategies. Cambridge University
Press. 1998. 433p.

5. McCormack J, Slaght J. English
for Academic Study: Extended
Writing and Research Skills.
Garnet Education. 2009. 154p.

YcrHO M
[IHUCHEMEHHO

Hroro:

30
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OcHoBHasi IMTepaTypa

1. Hewings, M., Thaine C. Cambridge Academic English Advanced Student's Book: An Integrated
Skills Course for EAP. - Cambridge University Press, 2012. — 176 p.

2. Giba, J. Preparing and delivering scientific presentations: A complete guide for international
medical scientists / J. Giba; R. Ribes . - Berlin : Springer. 2011. - 162 p.

JlonoHUTeIbLHASA JUTeEpaTypa

1. Hewitt K., Feklin, M. Understanding British Institutions, Perspective publications Itd. 1998.

300p.
2. LekiI. Academic Writing. Exploring Processes and Strategies. Cambridge University Press.
1998. 433p.

3. McCormack J, Slaght J. English for Academic Study: Extended Writing and Research Skills.
Garnet Education. 2009. 154p.

4. Murphy R. English Grammar in Use. — Cambridge University Press. 2005. 391p.

5. Murray N., Hughes G. Writing up your University. Assignments and Research Projects. A
practical handbook. McGraw-Hill Education, Open University Press. 2008. 252p.

Strutt P. Market Leader. Business Grammar and Usage. Longman. 2001. 224p

IIporpammHublie cpeacTBa

JUis yCTIenIHOTO OCBOCHMS AMCIUIUIMHBI, CTYACHT HUCHOJB3YET CIEAYIOUINe MpOrpaMMHBIE
cpencTa:
e English Pronunciation in Use Intermediate CD-ROM
e English Grammar in Use CD-ROM Network
e Oxford Quick Placement Test CD-ROM Pack

JlMcTaHIIMOHHAS MOAJEPKKA U CIUNIHHBI

[Tpu pabote ¢ TekcTaMH BCEX TEM CTYACHT MOXET 00paliaThCsi K TOJIKOBBIM H ITEPEBOIHBIM
CIIOBapsIM.

DIIeKTPOHHBIN MepeBOIHOM ciioBaps Multitran http://www.multitran.ru/

DJEeKTPOHHBIN TOJIKOBBIN croBaps Merriam-Webster http://www.merriam-webster.com/

MartepuaibHO-TEXHHYECKOE o0ecnedeHne TN CIUNINHBI

B pucuunnune «AkageMHUyecKOe MUCbMO HA AHTJIMHCKOM SI3bIKE» HCHOJb3YIOTCS
cleAyrolue TEXHUUYECKHE CpeAcTBa OOyUEHHUS:

- KOMITBIOTEPHOE U MYJIbTUMEIUHHOE 000PYIOBAHIIE,

- BU/JIC0-ayIMOBU3YaAIIbHBIE CPEACTBA O0YUECHHUS.

KomMmbroTepHoe 1 MyIbTUMEAUIHOE 000PYIOBAaHUE UCIIONB3YETCS IS

1) MOATOTOBKM W TPEICTaBICHUS MPE3CHTAIMH MO0 TEeMaTHKE, CBA3aHHOW C H3ydaeMoi
JIEKCUKOM;

2) moucka JOMOJIHUTENbHOM HHPOpMAMM B paMKaX H3Y4aeMbIX JIEKCHYECKHMX TEM B
MMOMCKOBBIX cuctemax MHTepHeT;

3) NOATrOTOBKH U BBINOJIHEHUS TPAMMaTUYECKUX TECTOB.

Buneo u aynnoBu3yanbHbIe CpEACTBA 00YUEHUS HCIIONB3YIOTCS ISl MPOCMOTpa (GUIEMOB Ha
AHTJIMMCKOM SI3bIKE, & TAK)KE ayIUPOBAHUS.
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MeToauyeckue yKazaHus sl 00y4AIOMIUXCSl 10 OCBOEHUIO JUCIIHIIMHBI

[Ipu npoBeneHnr NPaKTHUECKUX 3aHATUI 0c000€ BHUMaHKE yAEISeTCS HHANBUTyaTu3alun
nporecca 00y4eHHs ¥ UCTI0Ib30BAaHUIO alIbTEPHATUBHBIX YUEOHBIX 3aJaHU JUIsl 00y4aeMbIX C
Pa3HbIM YPOBHEM IOJIrOTOBKU; IPUBUTHIO CTYJCHTaM HAaBBIKOB CAMOCTOSATEIbHOM paboThl. B
nporiecce 00y4eHUs HCTIONB3YIOTCS pa3HOOOpa3Hbie (OPMBI TPOBEICHUS 3aHATHIA:
WHIMBUyalbHAas, TIapHas, TpymnoBas padora. V3ydyeHue 3Toro Kypca MIMeeT CBOM OCOOCHHOCTH:
3TO MPAKTUYECKasi HAMPaBJIEHHOCTh, YTO MPEATOaraeT psa TpeOOBaHUM K MPOBEICHHUIO 3aHITHH.
Bo-nepBbix, HE00X0AUMO BBISIBUTH UMEIOIINECS Y CTYIEHTOB MIPEJCTABICHHS U 3HAHHSI O HOpMax
MUCHMEHHOW peyH, BEISIBUTH BMECTE C HUIMU TOT KPYT BOIIPOCOB, KOTOPBIH BXOAUT B U3y4YEHHUE
npaBui opdorpaduu u myHKTyanuu. Bo-BTOPBIX, A1 00JIeTYCHUST YCBOCHHS aOCTPAKTHOTO
Hay4YHOT0 MaTepHalia Hy>KHO M3J1araTh HOBbII Hay4HbII MaTeprall CHCTEMHO, C Y4ETOM
uMmerouxcs 3HaHuii. Heo0xoqumo Bece BpeMsi MOKa3bIBaTh Ha peajbHBIX MPUMEpax U3ydyaeMble
TeopeTudeckue siBieHus. TeopeTnueckuil MaTepran CONpOBOXKIAETCS MPAKTUYECKUMU 3aJaHUSIMU
TPEHUPOBOYHOTO U TBOPUYECKOTO XapakTepa. V3noxxeHne JONoTHAeTCS WLTIOCTPAUSIMU B BUIE
TaOJUI] U CXEM, TIOMOTAIOIIUX JIYUIEeMY YCBOCHHUIO Kypca. O0s13aTeTbHBIM 3JIEMEHTOM 3aHSATHS
SBIISICTCS UCTIOJIb30BAHNE MHTEPAKTUBHBIX (OpM 00yUeHHs, TPU KOTOPBIX y4eOHBIN Tpoliecc
OpPTraHU3yeTCs C YUeTOM BKIIOYEHHOCTHU B IMPOLIECC IMO3HAHMS BCEX CTYACHTOB IPYMIIBI 03
uckioueHus. B xone paboTsl naer oOMeH 3HaHUSAMH, UAEIMHU, CIOCOOAMU e TEIbHOCTH,
HCIOJIb3YIOTCSl TBOPUYECKHUE 3aJaHMsl, OCYIIECTBIIIETCS padoTa ¢ pa3IMYHBIMUA BUJIAMU CIIOBapeu.
Coznaetcs cpena 00pa30BaTEIbHOIO OOIIEHUSI, KOTOpask XapaKTePU3yeTCss OTKPBITOCTHIO,
B3aMMO/ICIICTBIEM YYaCTHUKOB, BO3MOKHOCTBIO B3aUMHOM OLIEHKU U KOHTpouid. Mcnonb3ytoTes
TaKHe METOJIbl, KaK JMCKYCCHHM, PEIICHNE MPOOIEMHBIX 33/1a4, YTO IMO3BOJISIET B JOCTYITHOM U
€CTECTBEHHOH (popMe yCBOMTH MaTepHall M B JaJIbHEHIIIEM TPaHCIUPOBATh PEATbHbIN YPOBEHb
c(OPMHPOBAHHOCTH MPABOMUCHBIX YMEHUH M HABBIKOB. [IpakTHUeCKUe 3aHATHUS IPEIONaraioT
MOJITOTOBKY CTY/IEHTA: €r0 U3yYeHHE M KOHCIEKTHPOBAHUE JIUTEPATYPhI MOATOTOBKY K
cobeceI0BaHUIO, POCMOTP PEKOMEHIYEMOH JINTEpaTyphbl. BrIoIHEHNE TPAaKTUYECKUX 3a/laHHUH
JOJKHO OBITh PETYISIPHO K KXKAOMY 3aHATHIO. ECIN UMEIOTCsl TPy THOCTHU, CTYACHTHI
(bopMyTUPYIOT BOTIPOCHI, YTOOBI 33/1aTh WX MPEMoaBaTeto sl 6os1ee riyO0oKoro moHUMaHMs
MaTepuaa.

TpeOoBanusi AUCUMILIIMHBI.

[Tpu ureHun Kypca He0OX0AUMO:

e  YMETh MOJIb30BATHCS CIPABOYHBIMU M3IaHUSIMH; KOHCIIEKTHPOBATh U CBOOOIHO BECTH
Oecemy 1o 1000 U3 MPONACHHBIX TEM;

o CBOGBpeMeHHOG IIOCCUICHHUC HpaKTI/I‘ICCKI/IX BaHHTHﬁ, GBITB AKTHUBHBIMH HA 3aHATHUAX,

e Bceraa ObITh TOTOBBIMU K 3aHATHSM;

o CTYI[GHT HC ,Z[OHyCKaeTCH K 3aHATHUAM, €CJIN OIIa31bIBACT, HOHB3yeTC$I MOGI/IJ'H:HBIM
TeeOHOM M HE MOJATOTOBJICH K 3aHATHSIM;

e CBOEBpPEMEHHO C/IaTh CAMOCTOSITEIbHYIO paboTy (YCTHOM M MUCBMEHHOM BH/IE);
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MUHUCTEPCTBO OBPA3OBAHWS U1 HAYKH KBIPT'BI3CKOM
PECITYBJIMKHA

)KAJIAJI—ABAI[CKI/Iﬁ FOCYI[APCTBEHHLIFI YHUBEPCUTET
uMmenu b. OcmoHoBa

PAKYJBTET ®NJIOJOI'MHN

Kadenpa: MexkynbTypHOM KOMMYHHUKALUK U JINHTBUCTUKH
DoHJ OLICHOYHBIX CPEACTB

JucuunianHa: AKaJgeMAYecKoe TMCbMO

IIpo¢puias: Teopus u npakTUKa MEXKKYJIBTYPHON KOMMYHHUKAIIUU

Bbakanasp (Maructp)

YTBepKaAeHO
Ha 3acenanun xadenps

« » 20 r
IIporoxkoi Ne

3aBenyronuii kaenpol
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dopMa MPOMEKYTOUHON aTTECTALUN: DK3aMEH, TECT

KAJTTAJI-ABA]]

20 r

1. TacmopT (poHIa OLIEHOYHBIX CPECTB
CoenuanbHOCTh: JIMHTBUCT

Juciunnuza: AkageMruyecKoe IMMMCbMO
[Tpoduns: Teopus u mpakTUKa MEXKYJIbTYPHOU KOMMYHHKAITUN

2. Ilepeyens opMupyeMBbIX KOMIIETEHIIUH W 3TAaNbl UX (JOPMHUPOBaAHUSA
Komnerennum, 3akpeniéHHbIe 32 JUCHUIINHON

Koabi PesyabraTnl ocBoenuss OOII IlepeyeHb MIaHNUPyeMbIX
KOMIIeTeHIIUH Conep:xanue KoMneTeHIUt pe3yJabTaToB 00y4YeHHs MO
AUCIHUILIHHE
OK-3,10 - TOTOBHOCTbH K CAaMOPa3BUTHIO, B pe3syabTarte nzyuenus
OIIK -1,5 caMopeanu3anum, JUCIHHUIIMHBI CTYAEHT J0JIKeH
I[IK-1,24 HCIIOJIb30BAHUIO TBOPUYECKOTO 3HATh:

MOTEHIINaA.
- BIIJICET OJTHUM U3 UHOCTPAHHBIX
S3BIKOB Ha YPOBHE, MTO3BOJISIFOIIEM
MOJIy4aTh U OLICHUBATH
nH(popMaIuo B 0071aCTH
npodeccroHanbHOI
NEeSITEIbHOCTH U3 3apyOeKHBIX
HUCTOYHUKOB;

- TOTOBHOCTh K KOMMYHHUKaLIUU B
YCTHOM M MHUCbMEHHOU (opMax Ha
MHOCTPAHHOM SI3BIKE IS
pelieHus 3a1a4d
npodeCcCuOHATBHON
NesITeTbHOCTH.

- BJIQJIETh OJAHUM U3 MHOCTPAHHBIX
SI3BIKOB Ha YPOBHE
poeCCUOHAITBHOTO OOIICHUS;

- cocoOHOCTH 0000IIATh U
KPUTHUYECKH OLIEHUBATh
PE3YIbTAThI, TOJyYCHHBIE
OTE€YECTBEHHBIMU U
3apyOeKHBIMU UCCIIEIOBATEIISIMH,
BBISIBJISITH IEPCIIEKTUBHBIE
HaIpaBIICHUS,

COCTaBJISITh IPOTpaMMy
HCCIICIOBAHMIA;

- CIOCOOHOCTH 00OCHOBHIBATh
aKTYyaJIbHOCTb, TEOPETUUECKYIO U
MPAKTUYECKYIO0 3HAUUMOCTD
n30paHHON TEeMbl HAYYHOTO
UCCIIEIOBAHMUS;

- CI0COOHOCTH TPEACTABIATh
PE3yNbTaThl IPOBEICHHOTO
UCCIICTIOBAHMS HAYTHOMY
COOOIIECTBY B BHJIE CTAaTbH UJIN

- rpaMMAaTHYECKUE SIBJICHMUS,
HEOOXOIUMBIC I YTCHHUS, TIEPEeBOIa
U

pEIaKTHPOBAHUS;
- CJIO’)KHBIE CHHTaKCUYECKUE
KOHCTPYKLUU HAy4HOU U JEIIOBON
peuu;
- TEXHOJIOTUIO CTPYKTYpPHUPOBAHHUS
aKaJIeMHYECKOIr0 TEKCTa;
- 0COOCHHOCTH HAYYHOTO CTHIIS
MUCHbMEHHBIX U YCTHBIX TEKCTOB;
- IEKCUKY, TIPEICTABIISIONIYIO
HEUTPAJIbHBIN HAYYHBIA CTHIIb, &
TaKKe

CTPYKTYpPY [1€JI0BOT0 MUCHMA;
- pa3MUYHBIE CTIOCOOBI BBIIBUKCHHUS
TUIOTE3 U MOCTPOCHHUS JJOKA3aTeNIbCTB.
B pe3yabrare uzy4eHust
AUCHUILTUHBI CTYAEHT H0JIKeH
yMeThb:
- CBOOOJTHO YUTATh OPUTHHAIBHYIO
JUTEPATypy COOTBETCTBYIOIIEH
OTpacJii 3HAaHUW HAa HHOCTPAHHOM
SI3BIKE;
- pabotath ¢ Oubamorpadueii;
- 0(OpMIISITH U3BIICUCHHYIO U3
WHOCTPaHHBIX HCTOYHHUKOB
uH(OpPMAIIHIO B BUJIE TIEPEBO/IA,
pedepara, aHHOTALIHH;
- COIIOCTABIIAThH COJIEPIKAHUE PA3HBIX
MCTOYHUKOB MH(POPMAIIH 110
npo0iieMe HayYHOTO UCCIIeIOBAHUS,
MOJIBEPIraTh KPUTUUECKON OLICHKE
MHEHUE aBTOPOB;
- IPAaBWJIHLHO OPTaHU30BaTh
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JOKJiaaa.

COOCTBEHHBIC HICH, SICHO U
yoenuTenbHO 000CHOBBIBATH, U
BBIpaXaTh HX.

- SI3BIKOM CITCIIUATEHOCTH
(mpoheccroHaIbHBIN TOHATUITHO-
TEPMUHOJIOTHYECKUH armapar) B
oowveme He Menee 4000-4500 exunw.
N3 gux 3000-3300 equuuL —
HEUTpanbHas ¥ Hay4Has JICKCUKA T10
IUPOKOMY U y3KoMy mpodmutro, 1200
€IMHHUII OOIIEH IEKCUKH TSI PA3BUTHSI
YCTHOM peyu;

- BCEMH BHJIaMHU YTCHUS
OPUTHHAIBHOW JTUTEPATYPHI TIO
CHEIMAILHOCTH Pa3JIMYHbIX CTHIICH U
YKaHPOB,

- CTUJIEM MUCbMEHHOTO OOIICHHUS,
CBSI3aHHOTO C HAy4YHOH paboTOM
MarucTpaHTa,

- KYJIbTYpOi MBIIIUICHUS,
CIIOCOOHOCTBIO K 0000IIIEHUIO U
aHaau3y uHGOpMAITUH;

- HaBBIKAMHU aHAJIM3a COOCTBEHHOTO
HAYYHOTO TEKCTa.
JleMoHCTPHPOBATH CNIOCOOHOCTH U
TOTOBHOCTbD:

- K U3BJICUYCHHUIO U BOCTIPOU3BEICHUIO
OCHOBHOW MH(pOpMAIINH HA
WHOCTPAHHOM SI3BIKE;

- ACTIOJIb30BaTh CIIPABOYHYIO
JTUTEpaTypy Ha UHOCTPAHHOM SI3BIKE;
- K CaMOpPa3BUTHIO, MTOBBIIICHUIO CBOCH
WHOSI3BIYHOM KOMITETEHITNH;

- yCTaHaBJIMBATh MPO(ECCHOHATBHBIC
KOHTAKThI C HOCUTEIISIMH SI3BIKA,
0oOMeHMBATHCA HHPOpMAITUEH Ha
WHOCTPAHHOM SI3BIKE.

3. Buabl u GopMbl OLIECHOYHBIX CPEACTB B NEPHOJ TEKYyIIero KOHTPOJIs

Ne YcrHblii onpoc IIucsMeHHbIN onpoc Hroro
.o Bomnpocsl, Ipaktuueckasi | TecTrupoBanue KOJIU1€CTBO
OTBETHI pabora 0aJ1J1I0B
Mopyns 1 Monynsl.

1. What is Academic Writing?

2. The academic writing process.
3. Planning your writing.

4. Types of academic writing.

1. What is Academic Writing?

2. The academic writing process.
3. Planning your writing.

4. Types of academic writing.

30 0aan

30 6ana (45 30 6ana
BOIIPOCOB) Ha
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KaXJIBIA OTBET
0.66 6a1

Mopyns 2.

1. Critical thinking.
2. Report writing.
3. Presentations.

4. Essay writing.

Mopyns 2.

1. Critical thinking.
2. Report writing.
3. Presentations.

4. Essay writing.

30 6aan 30 6aaa (45 30 6aan
BOIIPOCOB) Ha
KaXJIBIA OTBET
0.66 6an1a
4. Buabl 1 GopMbI OLIEHOYHBIX CPEICTB CAMOCTOATEIbHON PadoThI
Ne YcTHbIM onpoc ITucbMeHHBII onpoc Hroro
n.n Bonpocsl, 0TBeThI TecTtupoBanus KOJIM1€CTBO
0aJ10B
Mopyns 1 Mopyns 1
1. What is academic writing? 1. What is academic writing?
2. The academic writing process. 2. The academic writing process.
3. Planning your writing. 3. Planning your writing.
4. Descriptive writing. 4. Descriptive writing.
20 6ama 20 6ana (30 20 6as
BOIIPOCOB) Ha
KaKIBIM OTBET
0,66 6aaa
Monyins 2 Monyins 2
1. Analytical writing. 1. Analytical writing.
2. Persuasive writing. 2. Persuasive writing.
3. Critical writing. 3. Critical writing.
4. Essay writing. 4. Essay writing.
20 6ana 20 6ama (30 20 6ana
BOITPOCOB) Ha
KaKIbIM OTBET
0,66 6a
5. CTpyKTYypa OlIEeHOYHBIX CPEACTB
Ne Kountpoanpyemsie pa3aenbl Kon HaumeHoBaHue
n/n JMCHUIUIMHBI (Pe3yJIbTaThl 10 KOHTPOJINPYeMOi OLIEHOYHOI'0 CpeACTBA
pasaenam) KOMIeTeHIHH (MJu eé
YacTH)
Mopyas 1
1 What is Academic Writing? OK-3,10 YCTHO ¥ MUCBMEHHO
OIIK-1,5
IK-1,24
2 The academic writing process. OK-3,10 YCTHO ¥ MUCBMEHHO
OIIK-1,5
IIK-1,24
3 Planning your writing. OK-3,10 YCTHO 1 TUCBMEHHO
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OIIK - 1,5
IK-1,24

4 Types of academic writing. OK-3,10 Y CTHO 1 TUCBMEHHO
OIlIK-1,5
IK-1,24

Moayas 2

1 Critical thinking. OK-3,10 YCTHO ¥ MUCBMEHHO
OIIK - 1,5
IK-1,24

2 Report writing. OK-3,10 VY CTHO 1 TUCBMEHHO
OIlIK-1,5
IK-1,24

3 Presentations. OK -3,10 YCTHO ¥ MHCHMEHHO
OIIK - 1,5
IIK-1,24

4 Essay writing. OK-3,10 YCTHO U MTUCBMEHHO
OIlIK-1,5
IK-1,24

Kpurtepun onenkn

- o1leHKa «oTIMYHO» (10 GasioB) BHICTABISAETCS CTYJCHTY, €CJIM 33aHNE TIOJTHOCTHIO BBITIOJIHEHO U
B COOTBETCTBHUH C TPEOOBAHUAMY;

- OIIEHKA «xopo1ioy (8-9 6amioB) eciu 3aaHre BBITTOJHEHO, U B 11€JIOM, OTBEYACT MPEIbBISICMbIM
TpeOOBaHUSM, HIMEIOTCS OTACIBHBIC;

- OIIEHKA «YJOBJICTBOPUTEIHHOY (6-7 OaNIOB) 3a1aHUE BHIMOJHEHA HE 0 KOHIIA, UMEETCS OITMOKH
HpI/I HaITMCaHUHN BaHaHHﬁ, OTBET HC ITOJITHOCTHIO COOTBGTCTByeT Tp660BaHI/I$IM;

- OLIEHKA «HEYJOBJIETBOPUTEILHO» (5 U HUKE), €CIIH 3aJaHUE TTOJTHOCTHIO HE BBIITOJIHEHO UJIM OTBET
nepenucan (CKkayaH) U3 Apyrux UCTOYHUKOB, HE POSBICHA CAaMOCTOATEIBHOCTD IIPU BBHITIOTHEHUHT
3a/1aHMUsl.

CoriacHO peUTHHTOBOM CHCTEME OIIEHKH YCIIEBAEMOCTH CTYCHTOB OCHOBHOM (hopMoid
TCKYIICTO KOHTPOJIA ABJISICTCA TCCTUPOBAHUC 110 MaTCpUuajiaM MOIYJIA. B XO0J€ TCKYIICTO KOHTPOJIA
MCIOJIB3YIOTCS (DOHIBI KOMIUIEKCHBIX KOHTPOJIbHBIX 3aAaHui. [IpoMeXyTOUHBIH KOHTPOJb — ATO
9K3aMEH B CECCUOHHBIN nepruoa Uiu 3a4€T Mo JUCHUIIIIMHC B IICJIOM, KOTOpBIfI OCYHICCTBIIAICTCS B
dbopme TecTa U B YCTHOM M MUCbMEHHOH dopmax. J[J1g caMOCTOSTENhHOM pabOTHI CTY/ICHTOB
HNMECHKTCS TEMBI CaAMOCTOATCIIbHBIX pa60T.
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Questions Semester 11

NN R =

W LW W WWENNNINDNINDNDNNDEND === === === O
A LWL OOV INNDSE, WD, OOUXXIDNND WD~ O:

What is Academic Writing?

Characteristics of Academic Writing.

The academic writing process.
Reseach.

Planning.

Writing.

Finalizing.

Conclusion.

Planning your writing.

. Formal language.

. Objective language.

. Technical language.

. Types of academic writing.
. Descriptive writing.

. Analytical writing.

. Persuasive writing.

. Critical writing.

. Critical thinking.

. Description.

. Analysis.

. Evaluation.

. Report writing.

. Language of report writing.
. Structure and organization.
. Introduction.

. Title.

. Conclusion.

. Presentations.

. Planning schedule.

. Know your audience.

. Plan your content.

. Essay writing.

. How to write an essay?

. Plan your idea.
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